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BBEJAEHUE

JlaHHO€ M3MaHKWE TPEAHA3HAYEHO IS ayJUTOPHOU M CAMOCTOSITEIIBHOU
paboThI CTYAEHTOB | Kypca 3a04HOI0 OT/ACJICHUS 10 BCEM HAIPABJICHUSM IO/
rotoBkd. OHO COOTBETCTBYET MOJYJbHOW y4EOHOW mIporpaMme MO aHTJIU-
CKOMY SI3BIKY M COAEPKUT MaTEepUal, U3ydaemMbld B 1 u 2 cemecTpax.

[lenb Kypca MHOCTPAHHOIO $I3bIKa B By3€ — MPUOOPETEHHE CTYJECHTAMU
KOMMYHUKATUBHOM KOMIIETEHIIMM, YPOBEHb KOTOPOM HA OTHAEJIBHBIX 3Tamax
A3BIKOBOM IMOJATOTOBKHM MO3BOJISIET MPAKTUYECKU HCHOJIB30BAaTh UWHOCTPAHHBIN
A3bIK KaK B MpodecCUOHAIBHON (MPOU3BOJICTBEHHOW W HAy4YHOW) JEATEIIbHO-
CTH, TaK U JJIS 1ieJiel caMooOpa3oBaHusl.

B pesynbrare nzyueHust Kypca CTYJIEHTHI TOKHBI OCBOUTH 0a30BBIE IMpa-
BUJIa TpaMMAaTUKKU (Ha ypoBHE MOP(OJOrMU M CUHTAKCHCa), 0a30BbIe HOPMBI
yIoTpeOJIeHUsI JIEKCUKU U (DOHETUKH, TPEOOBAHUS K PEUEBOMY U SI3BIKOBOMY
O(OPMIICHHIO YCTHBIX M THCbMEHHBIX BBICKA3bIBAHUM C y4E€TOM CHEIU(UKU
MHOSI3BIYHON KYJIBbTYpbl. CTYJIEHTHI 3a04HOTO OTAECIEHUS JOIKHBI YMETh BOC-
MPUHUMATH HA CIyX U IOHMMATh OCHOBHOE COIEPXKAHUE HECJIOKHBIX AyTECH-
THUYHBIX TEKCTOB, MOHUMATh OCHOBHOE COJEP>KAHUE HAYYHO-TIOMYJSIPHBIX M
Hay4YHBIX TEKCTOB, BECTU JIUAJIOI HAa MHOCTPAHHOM Sf3bIKE, COOJII0/1asi HOPMBI
pEYEBOro ITUKETA, JIeJIaTh COOOIIEHUSI U BHICTPAUBATh MOHOJIOT Ha 3aIaHHYIO
TE€MY, BBIIIOJIHATh MUCbMEHHBIC 3aJaHUS, U BJIAJCTh IPUEMAMH CAMOCTOSITENb-
HOM pabOThI C SI3BIKOBBIM MaTepHUAIOM (JIEKCUKOM, rpaMMaTUKOM, (POHETUKOI)
C UCIIOJIb30BAHUEM CIIPABOYHOU M YUEOHOU JTUTEPATYPHI.

IIpencraBiieHHOE U3IaHNE BKIOYAET KPATKOE PA3bICHEHUE BCETO MATEPHU-
ana 1 m 2 ceMecTpa: mpaBuja rpaMMAaTHUKU AHTJIMHCKOTO SI3bIKA M COOTBET-
CTBYIOIIUE UM YNPAXKHEHUSI, TECTHI JJIsI CAMOIIPOBEPKH, 00pa3Iibl YCTHBIX TEM,
KOHTpOJIbHBIE pa0oThl Nel m Ne2, cremuanbHblE TEKCTBI JJIs MEPEBOJIA 10
HaIMpaBJICHUSM TOJITOTOBKH, & TAKXKE METOJUYECKUE PEKOMEHIAINU I CTY-
JIEHTOB MO pad0OTe C pa3HBIMH ACMEKTAMH SI3bIKA U BUJAMH PEUYECBOM JEATEIIb-
HOCTH.



MOJIYJb |

ITepBbli MOAYJIb BKJIIOYAET MATEPUAT YCTAHOBOUYHOM CECCUU U IEPBOTO
CEMEeCTpa, 3aKaHYMBAECTCA 3a4ETOM U 3aITUTON KOHTPOJbHOU pabOTHI.

Copepxanue 1 moayJs:

ACHEKTHI A3bIKA:

1. doHeTHKa. BBOIHO-(pOHETHYECKUI KYPC 110 TEMaM:
1.1  TpaHCKpUIIIMOHHBIE 3HAKH, yAAPEHUE.
1.2  IlpaBuia 4TeHUA IIACHBIX B PA3HBIX TUIAX yAAPHBIX CJIOTOB.
1.3  IlpaBunia 4TeHUs COUECTAHUH TJIACHBIX.
1.4  IlpaBuia 4T€HUA COTJACHBIX U UX COYETAHUM.
1.5  HWHronamus, poHETUUECKUE YITPAKHECHUS.
2. JIekcuka
2.1. VYuyebnas u genonas nekcuka (30 ex.)
3. I'pammaruka
3.1.  NOUNS (Mms cymiecTBUTENbHOE: MHOXECTBEHHOE YHCIIO, aPTUKIID,
OPUTSKATETBHBIN TaAeK).
3.2. PRONOUNS (MectouMenus: JTUYHBIE, HEOIpEACICHHbIC, KOJIHYe-
CTBEHHBIE, BOITPOCUTEILHBIE).
3.3. ADJECTIVES (Mms npumarateIbHOE: CTEIICHN CPAaBHEHUSA).
3.4. NUMERALS (YucnurenpHbIe: TOPSIKOBBIC, KOJTHYSCTBECHHBIC).
3.5. VERBS (I'maroxsr: to be, to have. JlelictBuTenpHbIi 3a10r. Bpeme-
Ha rpynmnbsl SIMPLE).

Buanl pedeBoi 1eATEJILHOCTH:

1. 'oBopeHue
yctHas Tema «My Familyy
2. Yrenue
MOHMMaHHUE OCHOBHOT'O COJEP)KaHUS TEKCTa U 3ampammrBaeMoil nHdopMma-
IIUU: HECJIOKHBIE MyOIUIIMCTUYECKUE W 00IIECTBEHHO-TIOJIUTHYECKUE TEK-
CTBHI IO 0003HAYEHHOW TEMATHKE; JEeTaIbHOE MOHUMaHUE TEeKCTa: MUChbMa
JUIHOTO XapaKTepa
3. AyaupoBaHue
MOHUMaHUE OCHOBHOT'O COJIEP)KaHUS TEKCTa U 3ampammnBaeMoi nHpopMma-
107071
4, IMucbmo
MUChMa JINYHOTO XapakTepa



®OHETUYECKUMN MPAKTUKYM

AHTIIMIACKUH SI3bIK B POHETHYECKOM OTHOIICHHH CYIIIECTBCHHO OTINYACT-
Csl OT PYCCKOTO, MMOATOMY HEOOXOIUMO HE TOJBKO MPEJCTaBIATH 0COOCHHOCTH
AHTIIMHACKON (DOHETUKH, HO M IIOCTOSIHHO TPEHUPOBATHCS B IIPOU3HOIICHUH.

K gucity Hanbosnee CyIecTBEHHBIX YepPT 3BYKOBOH CHCTEMbI aHTJIUHCKOTO
SI3BIKA OTHOCSITCS CJICTYIOIIHE.

CornacHbl€ 3BYKH

1. 3BOHKHE COTJIaCHBIC HE OMIYIIAIOTCS M COXPAHSIOT CBOIO 3BOHKOCTH B
10001 TO3UIIMH CJIOBA WIH MpenoxeHus. OrnyieHne KOHEYHOM 3BOHKOM Co-
TJIaCHOM BeNET K M3MCHCHMIO WJIM pa3pyIlICHHI0 CMbICIa cioBa. Hampumep,
OrJIyIICHUE KOHEUHOH coryiacHoi B cioBe bad BenéT kK M3MEHEHHIO CMBICIIA U,
COOTBETCTBEHHO, K ITyTAHUIIC:

[baed] — mtoxoii; [baet] — meTydyas MpIb

2. CornacHble B aHTJIUHCKOM SI3bIKE MPOU3HOCATCS TBEPIO B JIFOOOH MO3H-
IIUH, HATIPUMeED:

pet [p]; bill [b]; look [1]; bird [b]

B aHrmiickoM si3pIKe CMSITYCHUE WIIM IMajlaTanu3aius — omuoka. OHa He
BEJET K MCKAKCHHUIO CMBICIIA, HO TIPUBOIUT K CUJILHOMY aKIEHTY U 3aTPYIHSCT
MOHMMaHHE.

I'nacHple 3BYKH

1. I'macHbIE 3BYKHM aHTJIMHCKOTO sI3bIKA Pa3IMYalOTCS 1O JOJTOTE U KpaT-
koctu. HecoOroeHue MaHHOTO MpaBHjla NMPHBOJUT K MCKAKCHHIO WM Pa3-
pyleHuto cMbiciia. Hanmpumep, mpou3HOCs, Ka3ajaoch ObI, OJTHO U TO K€ CIOBO
C JIOJITUM M C KPATKUM TJIACHBIM, MBI TIOJTy9UM B Pe3yJIbTaTe JIBa COBEPIICHHO
pa3HbIX CJIOBA:

[hit] — ymap; [hi:t] — xapa

[pul] — TammTs; [pu:l] — myxa

2. B Kax70M JBYCIIO)KHOM M MHOTOCJIOKHOM CJIOBE MMEETCS CTPOro (huK-
CHUpOBaHHOE ynapeHue. [Ipou3BOJIBHBIN CIBHUT CIOBECHOTO YIApCHHs MPHUBO-
TUT WK K aKIICHTY, WIK K ©3MEHEHUIO CMBICTIa CIIOBA, HAIIPUMeED:

'impact — ynap; im'pact — ynapstsb

'subject — nmpemmer; sub'ject — mogUUHSITE

W3yunTe paBuiIa YTEHUS aHTIIUHCKUX TJIACHBIX M COTJIACHBIX M BBITIOJTHH-
TC MPEIOKEHHBIC YITPAKHCHHMS.




HpaBmIa YTeHMA IJIACHBIX B 4 THIIAX CJIOTOB

Tabnuya 1
OTKpBITHIH 3akpbIThIil I'nachas +r | I'macuas +re
[e1] [e] [a:] [£3]
A a name tram hard share
late map dark rare
game stand start care
plane plan party compare
fate factory farm prepare
[i:] [e] [o:] [13]
Ee she get her here
we eqgg term mere
be fell verb sphere
week let serve period
repeat ten person material
[a1] [1] [o:] [a19]
i/ time il Sir fire
Yy type milk bird lyre
my system girl hire
fly syntax byrn tired
fu:] [A] [o:] [jus]
Uu use under burn pure
student fun burst cure
union uncle turkey during
human butter return curious
pupil supper furniture secure
(o] [o] [0] [0]
Oo home not nor more
hope clock north shore
note fond sport explore
nose dog lord before
smoke shop short store

1. HphonTe CjJ10Ba, oﬁpamaﬂ BHUMAaHHUE HA THUII CJIOora:

blame, melt, be, had, five, my, run, bite, best, spoke, stock, hill, meet, cut,
send, bed, style, side, plan, miss, bitter, typist, nut, use, us, plane, lake, lye, fat,
biter, better, mist, six, style, tube, dust, lunch, space, bottle, rise, raze, symbol,
mutton, vote, office, luck, bad, long, no, note, just, club, shelf, summer, sub-

ject, pencill.

7



2. IIpoutuTe cjI0Ba, O0Opalasg BHUMAaHHME HA YTEHHE IVIACHBIX B yAap-
HbIX OTKPbLITBIX H 3aKPbITHIX CJIOorax mepea r:

star, pure, birch, hire, turn, short, severe, born, birth, lyre, care, prepare,
torn, spare, parent, far, person, mere, merge, bar, cure, wire, admire, bare,
shore, lord, north, bird, hurt, verse, tired, term, forty, hard, hare, rare, core,
care, large, share, harm, spur, girl, dirty, satire, fork, charm, scare, morning,
first, turtle, more, skirt.

IIpaBu/Ia YTEHUS COUYETAHUU IJIACHBIX

Tabnuya 2
bykBa | BbykBocodyeranuss | 3BYK Ipumepsi
Aa |a+ir [ea] |air, hair, chair, pair, fair
ay, ai lei] pIay, pay, say, Qay, today, aim, rain,
paint, main, nail
atn plant, branch, can’t
a+f [o] after, craft
a+ s+cormacHas = |grass, class, fast, task
a+th path, rather, father
a+l all, ball, tall, call, small
a+ll [0:]
a+lk chalk, talk, walk
W + ar [wo] |war, warm, award, warn
w(h) +a [0:] |was, what, want, wash, watch
aw [0:]] [law, saw, draw, strawberry
au(gh) [0:] |author, autumn, daughter
a + nge [ei] |change, strange, exchange
Ee .. |see, meet, tree, green, street, feel,
ee, ea [i:]

sea, meat, tea, team, peace

ea +d, th, Ith [e] |head, dead, bread, death, health

[i:] |[read, lead, reader, leader

HO
ea+r+ coru. [2:] |earn, earth, early, learn
ear, eer [i9] |hear, near, ear, clear, dear
ew [ju:] |[new, knew, newspaper, few
ei [i:] |ceiling, receive, deceive, seize
er (B cypdukce) [s] |worker, driver, painter

ey (Mo yaapeHueMm) [e] they, grey, obey no key [ki:]




bykBa | bykBocoderanuss | 3ByK IHpumepsi
2/)(3 HEYIPHOM €10- [i:] |money, hockey, trolley
. '€ (mepex corac- [i:] |field, piece, niece, brief, chief
HOW)
ie (B KOHIIE CJIOBA) [ai] |lie, tie, die
igh [ai] | night, fight, high, sigh, sight, flight
i+nd [ai] |kind, find, mind, blind
Ho| [i] |wind, window
i+1d [ai] | mild, child  mo children
Oo 0o+n, | [u:] |moon, soon, too, cool, fool
00+k [u] |look, book, took, cook
ou [au] |house, round, out, about
wo| [u] |should, could
ough+t [0:] | bought, thought, fought, brought
oa [ou] | coat, boat, soap, road, toast
EZ\; (B cepepse co- [au] |town, brown, down, power
ow (B koH1e ciosa) | [ou] |window, slow, row, snow, grow
HO | [au] |now, how
oy [oi] boy, toy, noise, voice, soil
oi choice, coin, bail
o+ld [ou] |old, cold, sold, hold, told, bold
our, hour, shower, flower, tower,
our, ower [au?]
power
our (MCKJIFOUCHHSI) [0:] |four, court, course, your
0+m, m+0 some, come, among, money
o+n [A] son, won, wonderful, front
0tV glove, love, lovely
o+th mother, brother, other
[u] | prove, move, movement, improvement
ous [3] |famous, dangerous, various
or [s] |doctor, tractor, conductor
Uu ue [ju:] |due, sue, hue
nocie I, | [u:]] |true, blue
ure (B OTKpPBITOM
[us] |sure, surely HO sugar

CJIOTE TI0CIIE S )




bykBa | bykBocoderanuss | 3ByK IHpumepsi

U (B 3aKpBITOM CJIOTE

niocue f, P, b) [U] full, pUSh, bush, bull

(B OTKpBITOM CJIOT€
nocie I, j)

[u-]

rule, june, jubilee, rumour

Yy nepe1 r1acHoO B

Ha4daJI€ CJIoBa

[i1 | yes, yet, year, yesterday

B O€3yJapHOM TI0JI0-
KCHUU Ha KOHIIE [1]
CIJIOBa

city, money, holiday, lady, lazy, fif-
ty, seventy

3. IIpouTHuTe cji0Ba, oOpamiasi BHUMaHHE HA MPABWJIA YTEHUS COUYeTa-
HUHU IJIACHBIX:

wait, air, fall, autumn, class, cast, basketball, father, cheap, feed, ready,
eight, few, they, peer, trial, tooth, child, mind, high, boat, toil, annoy, took,
spoon, hold, found, town, come, mother, sour, hour, pull, another, allow, yes,
yard, yeast, year, chair, auk, talk, maw, pass, auto, saw, pay, after, dean, head,
freight, dew, blew, obey, pioneer, via, lion, wild, sight, coal, crook, folk,
sound, cows, son, company, done, power, yoke, push, cask, walk, dawn, fair,
mean, meadow, bread, neigh, bind, soap, coy, shook, sold, down, month, tow-
er, among.

HpaBnﬂa YTCHUSA COIJTACHBIX

Tabnuya 3
bykBa | Ang. 3Byk | [IpaBuiio IHpumepsi
YTECHHUE YTCHUA
Bb [bi:] [b] Big, battle, bath, birch
Cc [si:] [s] [lepene, i,y Ice, decide, cycle
[K] B ocTasbHBIX cydasx Carry, coal, cut, act, music
ck [K] Back, lack, sick
ch 1.[t] | Aurniickue coBa Champion, change, teach
2.[K] | I'peueckue cioBa School, character
3.[]] | ®panmysckue ciosa Machine
Dd [di:] [d] Dialogue, difficult
Ff [ef] [f] Flower, floor, fly, fool
Gg [dgi:] [dg] |Ilepenme, i,y Gin, page, age, gentle
[0] B ocTanbHBIX ciaydasx Big, god, gossip, go, glad
gh He unrtaercs Right, taught, brought
Hh [eit]] [h] Hand, hook, happy, handle
Jj [dgei] [dg] Jump, judge, Jack, jam
Kk [kei] [K] Kill, kind, king
kn [n] Knife, knee, know
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bykBa | Aud. 3Byk | IIpaBmio IIpumepsi

YTCHHUE YTCHUA
LI [el] [ Late, law, learn, leg, light
Mm [em] [m] Moment, mummy, modern
Nn [en] [n] Nest, number, nut, nurse
ng D] Long, taking, wing
nk [nk] Bank, blank, ink, pink
Pp [pi:] [p] Pole, practice, public
ph [f] Photo, phone, physics
Qq [kju:] [kw] Quite, quick, question
Rr [a:] [r] Broke, run, red, tree read
Ss [es] 1.[s] |1.Ilocne rayxux co- Sad, send, meets, gas
TJIaCHBIX, B HA4aJIC CJI0-
2.[z] |Ba Stones, styles, music

2. MEXy TJIaCHBIMH,
3.[3] |mnocne 3Bonkux cormac- | Usual, pleasure, division

sh [I] HBIX She, shake, ship, dish

-ssion [In] 3. mepen —ual, ure, ion Discussion, session

Tt [ti:] [t] Ten, test, tell, twenty

th [0] CMBICIIOBBIE CIIOBA Thick, three, thin, teeth
[0] Ciy>xeOHBIE CIIOBa These, they, with, then

-ture [tfe] Nature, structure, future

-tion [In] Nation, station, translation

Vv [vi:] [V] Five, voice, vote

Ww [dAbLju:] | [w] [To obmemy npaBuiTy Water, we, well, wish

wh [w] White, why, when, which

wh [h] Ilepen o Who, whose, whom

Wr [r] Write

XX [eks] [0z] | Ilepen ynapHoii rmacHoi | Exam, example, exist
[ks] | B ocranbHbIX Ciaydasx Text, six, excellent

Zz [zed] [Z] Z00, Zero

4. IIpoutuTe cja0Ba, 00pamasi BHUMAaHHE HA MPABUJIA YTCHUS COIJIAC-
HbIX:

cite, cyst, scene, science, screw, coil, cure, decree, chap, fetch, stock,
game, gun, page, noise, these, wash, shoot, gather, hungry, further, whether,
clothes, conquer, conqueror, why, whip, white, whose, whom, wreck, wrench,
wreak, thank, think, pleasure, treasure, inclusion, provision, station, national,
tension, explosion, was, swan, wander, lecture, working, word, worse, bridge,
charge, puck, couch, certain, cycle, usher, being, angry, thus, whole, wrap,
worth, feature, swamp, future, mention, action, conclusion, measure.
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5. IlpouTnTe cja0Ba, oOpamasi BHUMAHUE HA MPABWJIA YTEHHUS TJIaro-
JIOB ¢ OKOHYaHueM —ed:

-ed = [t]: worked, asked, looked, liked, walked, stopped, washed, finished,
dressed, smoked, brushed, danced, missed, kissed, helped, discussed, talked,
placed, developed, replaced, introduced, noticed, earthed;

-ed = [d]: answered, covered, entered, prepared, suffered, surrendered,
plundered, considered, cared, shared;

-ed = [id]: wanted, needed, lasted, decided, visited, attended, graduated,
translated, skated, celebrated, accepted, expected.

6. IIpouTHnTe cjI0Ba, 00pamiasi BHUMAHUE HA NMPABUWJIA YTEHHsI MHOI0-
CJIOKHBIX CJIOB: B TPEXCJ0KHBIX M UYETBHIPEXCI0KHBIX CJI0BaxX yJIapeHHE Iajia-
€T Ha TPETUM OT KOHIIA CJIOT M IJIacHasi B HeM 4MTaeTcs Kpatko. CiioBa, cOCTO-
A€ W3 TATH CJIOroB W 0Oojiee, UMEIOT JiBa YJapeHHUs: BTOPOCTEIICHHOE H
rimaBHoe. [ 1aBHOE yapeHwne majgaeT Ha TPETHM CJIOT OT KOHIIA, a BTOPOCTEICH-
HOE - Ha IIITBINA cjor. M B TOM B JpyroM cJiore TJIacHas YUTaeTCs M0 MPaBUITY
3aKpBITOTO cjiora (KpaTKo).

navigate, liberate, penetrate, celebrate, educate, operate, indicated, econo-
my, democracy, geography, political, monopoly, biography, ability, history,
family, enemy, animal, capital, radical, factory, general, origin, industry, regi-
ment, monument, regular, popular, faculty, company

7. OnpeaejuB CJIOrd € IJIABHBIM M BTOPOCTENEHHBIM YyIapeHUSIMM,
IMPOYTHUTE CJICAYIOIIIUE CJI0BA:

celebration, demonstration, consolidation, administration, navigation, lib-
eration, pronunciation, obligation, revolution, resolution, constitution, opposi-
tion, expedition, competition, delegation.
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IT'PAMMATHUYECKHU CIPABOYHUK

N3ydas mr00yr0 rpaMMaTHYECKYH0 KOHCTPYKIIHMIO, 00s3aTelIbHO oOparai-
T€ BHUMaHWE Ha CIEAYIOITUE MOMEHTHI:

- BHEIIIHUE OIO3HaBaTeIbHbIC ((hOpMabHbIC) IPU3HAKKU HM3ydaeMoi ¢op-
MBI WJIH KOHCTPYKIIUH, T.€. KAK U3y4aTh ee B TEKCTe,

- ee qudPepeHITMPOBOYHBIC TTPU3HAKY, T.€. KAK OTJIHYATH €e OT BHEITHE
MOXO0XKKX Ha Hee (hOpM, €CITH TaKUe UMEIOTCS;

- DKBUBAJICHTHBIE (POPMBI PYCCKOTO 53bIKA, T.C. KAK ee MepeBeCTH.

I'pamMatuika — 3TO TO, YTO MpEeBpaIiaeT OECCMBICICHHBIN HA0OpP CJIOB B
coobrmienne. Eciam u3baT U3 mpeajioKeHusl BCe TpaMMaTHYECKHE KOMITOHCHTHI
(711 PYCCKOTO $I3bIKA 3TO — OKOHYaHUS, COIO3bl U MPEJJIOTH), MPEITI0KECHHUE
MOTEPSIET CMBICI.

[ToMHUTE, YTO TPAaMMATHYECKUI CTPOM aHTJIMMCKOTO SI3bIKA, IIOYTH ITOJTHO-
CTBIO TIOTEPSBIINN OKOHUYAHUS TAJEKEH, po/ia U YUCIA, CYIIECTBEHHO OTJIMYa-
€TCSl OT TPaMMAaTHYECKOTO CTPOSI CIIABSIHCKUX SI3BIKOB.

PexoMenaanum mo opranu3anuu padorTsl
C TPaMMAaTHYeCKUM MaTePUAIOM:

1. [IpopaboTaiiTe TEOPETUUECKUM MaTepUall IO TEME B YIEOHOM MOCOOUHU.

2. Beigenurte riiaBHbIC MPU3HAKU U3Y4aeMOIr0 IPaMMAaTUYECKOTO SIBIICHUA.
3anuImuTe UX B TETPaib. 3alIOMHUTE!

3. BbIMOTHUTE TPEHWPOBOYHBIC YIPAKHEHHUS Ha 3aKperuieHWe W3Y4eHHOU
TEMBI.

4. IIpoBepbTe YCBOECHHE TPAMMATUYECKOTO MAaTEPHUAa Mo TECTY.

5. BeinosiHUTE 3a1aHUS KOHTPOJIBHON PaOOTHI.

13



Tema 1. UMA CYIHECTBUTEJIBHOE

1.1. MHoOKeCTBEHHOE YHCJI0 CYIeCTBUTEIbHbIX
1. Nmena cyiiecTBUTENIbHBIE O0pPa3ylOT MHOXECTBEHHOE YHUCIO IMYTEM
npuOaBiieHUs: K (PopMe €TMHCTBEHHOTO YMCJia OKOHYAHUS -S, KOTOPOE MPOuU3-
HOCHUTCS KakK [z] mocyie 3BOHKMX COTJIACHBIX M MOCJE TJIACHBIX M Kak [S] mocie
[JIYXUX COTJIACHBIX:

hand (pyka) hands [haendz]
machine (marmuHa) machines [moa’fi:nz]
shoe (60THHOK) shoes [u:z]
year (ron) years [j2:2]
map (xapra) maps [maeps]
safe (ceiid) safes [seifs]

2. ImeHa CyIIECTBUTENbHBIE, OKAHUMBAIOIIUECA B €IUHCTBEHHOM YHCIIC
Ha OYKBHI S, SS, X, Sh, Ch, T. ¢. OKaHYMBArOIIUECS Ha CBUCTSIIUN WM IIATISIIIANA
3BYK, 00pa3yl0T MHOKECTBEHHOE YKCJIO ITyTEeM MpUOaBICHU OKOHUAHUS -€S K
dbopme equHCTBEHHOTO ynciaa. OKOHYaHUE -€S IPOU3HOCHUTCS Kak [1Z]:

class (kmacc) classes  ['kla:siz]
box (kopoOka) boxes ['boksiz]
dish (6mro0710) dishes ['difiz]

3. ImeHa cyllecTBUTENIbHBIC, OKAHYMUBAIOIINECS B €MHCTBEHHOM YMCIIC
Ha -y C MPENIECTBYIONIEH COrIacHOM, 00pa3yroT MHOXKECTBEHHOE YHCIIO MY-
TEM IpHOaBIICHUS OKOHYAHUS -€S, IIPUYEeM -y MEHSeTCS Ha i

city (ropon) cities
army (apmms) armies
factory (dabpuka) factories

Ecnu xe mepen Y cTOUT TiiacHas, TO MHOKECTBEHHOE YHUCIIO 00paszyeTcs
1o 00IIeMy TIpaBWIy IyTeM IpuOaBiieHus -S. B 3ToMm ciydae Y He MEHsIeTCs Ha
i

day (nenn) days
boy (MaybpuuK) boys
toy (urpyiika) toys
key (kiroq) keys

4. ImeHa CYHICCTBUTCIIbHBIC, OKAHYHUBAOIMIUCCA B CAMHCTBCHHOM 4YHCIIC
Ha -0, 00pa3yT MHOKECTBEHHOE YHCJIO ITyTeM NpUOaBICHHUS -€S:
cargo (rpys) cargoes
hero (repoii) heroes
14



tomato (momuop) tomatoes

CymectBHuTelIbHBIE PIlAN0 nuanuno u Photo gomoepagus o6pa3yroT
MHOKECTBEHHOE YHCJIO IO 00IIeMy MpaBHIly, IPUHUMAas OKOHYaHHUE -S: Pianos,
photos

5. Nmena CYHICCTBUTCIIbHBIC, OKAHYHNBAOMIUCCA B CAMHCTBCHHOM 4YHCIIC
Ha -f, 00pa3yroT MHOKECTBEHHOE YHCIIO ITyTeM n3MeHeHus T Ha V u ipubasie-
HHA OKOHYAHUI -€S:

leaf (;iucr) leaves

wolf (BoJk) wolves

MMeHa cyliecTBUTEIbHBIC, OKaHUYMBaromecs Ha -fe, oOpa3yroT MHOKe-
CTBCHHOC YHUCJIO IYTCM U3MCHCHU A f HaVu HpI/I6aBJ'I€HI/Iﬂ OKOHYAHUA -S.

knife (Hox) knives

wife (>xeHa) wives

OpnHako HEKOTOPHBIC CYIIECTBUTEIbHBIC, OKaHUKMBaromuecs Ha -f u -fe, 00-
pa3yroT MHOXCCTBCHHOC YN CJIO TOJIBKO ITYTCM HpI/I6aBJIeHI/I$I OKOHYAaHUA -S.

chief (HauanbHUK) chiefs
handkerchief (rrarox) handkerchiefs
roof (kpwima) roofs

safe (ceiid) safes

1.2. UckiarwdyeHus

1. HekoTopble MeHa CyIIECTBUTEIbHBIE 00Pa3yIOT MHOKECTBEHHOE YHC-
JI0 HE MyTeM MpuOaBJICHUS OKOHYAHUS -S, a MyTEM HU3MEHEHUS KOPHEBBIX
IJIACHBIX:

Eouncmeennoe uucno Mnuooicecmeennoe wucno
man [maen] MY>K9IHHA men [men]
woman ['wumon] xeHmmHa women  ['wimin]
foot [fut] HOTa feet [fi:t]
tooth [tu:6] 3y0 teeth [ti:0]
goose [qu:s] T'yCh geese [gi:s]
mouse [maus]  mbImb mice [mais]
0X [oks] OBIK oxen [oksn]
child [tlaild]  peberok children [tfildron]

2. HekoTopble ©MEHA CYLICCTBUTEIbHbIE, 3AMMCTBOBAHHBIC U3 TPEUECKOTO
M JIATHHCKOTO SI3bIKOB, COXPaHWIH (DOPMY MHOKECTBEHHOT'O YHCIIA STHX SI3bI-
KOB:
Eouncmeennoe uucno Mnuooicecmeennoe uucno
Datum ['deitom] nanHas BeaMUMHA data ['deito]
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erratum [i'reitom] ommOKka (omeuaTka) errata [i'reito]
basis ['beisis] Gasmc bases ['beisi:z]
crisis ['kraisis] xpusmc crises ['kraisi:z]

1.3. CyumecTBUTeJbHbIE,
yHoTpedasiiomuecst T0JAbKO B € IMHCTBEHHOM YHCJIe

1. CymectBurenbHbie advice cosem, cosemul. information ungopma-
uus, coobwenus, ceedenus, Progress ycnex, ycnexu, knowledge suanue, sua-
HUsl YIIOTPEOJISIOTCS TOJBKO B €AMHCTBCHHOM YHCIIE, MEXKIY TEM KakK B PycC-
CKOM SI3BIKE COOTBETCTBYIOIINE CYIICCTBUTEIbHBIE MOI'YT YIIOTPEOISATHCSA KaK
B CAMHCTBEHHOM, TaK M BO MHOKECTBCHHOM YHCJIC:

He gave me some good advice. On Oan MHe HeCKOIbKO XOPOUUX CO-
8emoa.

We have very little information on V uac ouenv mano ceedenuii no smomy

this subject. 8ONPOCY.

| am satisfied with your progress. A yoosremeopen samumu ycnexamu.

2. CymiecTBUTEIbHOE NEWS HOB0CMb, HOBOCMU YIOTPEOISCTCS CO 3HaYe-
HUEM CAMHCTBECHHOT'O YHCIIa, XOTS U KIMEET POPMY MHOKECTBEHHOI'O UM CIIA:
What is the news? Kaxue nosocmu?

3. Ha3Banus Hayk, okaH4yMBarommuecs Ha -ICS (mathematics, physics,
phonetics u T. 11.), YIOTPeOISIOTCA CO 3HAUYCHHEM €MHCTBEHHOI'O YUCIIA, XOTS
U UMEIOT (HOPMY MHOKECTBEHHOTO YHCIA!

Phonetics is a branch of linguistics. @ounemuxa - omoen aunesucmuxu.
Mathematics forms the basis of Mamemamuxa cocmasnsiem ocnogy
many other Sciences. MHO2UX OpY2UX HAYK.

4. CymectBuTenbHbIE MONEY denveu W hair 6onocet ynoTpedsroTCs
TOJIKO B €AMHCTBEHHOM YHUCJIE, MEXAY TEM KaK B PYCCKOM SI3BIKE COOTBET-
CTBYIOILIME CYIIECTBUTEIBHBIE YIOTPEOISIIOTCA TOJBKO BO MHOYKECTBEHHOM
qHUCJIE:

Her hair is dark. V Hee memuvie 8010CHi.
This money belongs to him. Omu 0enveu npuHaodIedHcam emy.

5. CymectButensnoe fruit ¢gpyxkmwur ynorpebasercs B ¢AMHCTBEHHOM
qHCIIe:
Fruit is cheap in summer. Dpyxkmol Oeutesvl 1emom.
We eat a great deal of fruit. Mbi edum mno2o pykmos.
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Onnako 111 00O3HAYEHUSI PA3JIMUHBIX BUJOB (PYKTOB YIOTPEOISETCS
MHOKECTBEHHOE YnCIIo fruits:
On the table there are apples, plums Ha cmone umeromes sbroku, ciusvt u
and other fruits. opyeue gpyxkmol (6udvl hpykmos)

1.4. TlpuTsKaTeJbHBIH NMaJeK CyIeCTBUTEIbHBIX

l. IlputsxarenbHbId MAAECK CYLIECTBUTEIBHBIX B €IWHCTBEHHOM YHCJIE
oOpa3yeTcs myTeM MpuOaBIeHUS K CYHIECTBUTEILHOMY OKOHYaHUS -'S (T. €.
3HaKa anoctpoda u OyKBHI S), KOTOpOE MpOou3HOCUTC [Zz], [s] nnu [1z] cormac-
HO TEM K€ MpaBUJIaM, KOTOPbIM MOAYUHSETCS MPOU3HOIIEHUE OKOHYAHHS -S
MHOKECTBEHHOT'0 YHCJIa UMEH CYIIECTBUTEIIbHBIX:

the girl's hat WaAna 0esyuKu
Jack’s friend opye oicexa
the horse's leg HO2a 10WAOU

2. [lpuTspKaTeabHBIN TaAekK CYIIECTBUTSIBHBIX BO MHOKECTBEHHOM YHUCIIE
obOpa3zyeTcs mpubaBICHUEM OJTHOTO TOJIBKO armocTpoda:

the boys' books KHUSU MATIbYUKOS

the workers' tools UHCMPYMeHmMbl PAOOUUX

Ecnu cymecTBuTeI-HOE BO MHOYKECTBEHHOM YHUCJIC HE UMEET OKOHYAHUS -
S, TO MPUTSHKATEIBHBINA TMaJIeK 00pa3yeTcs, Kak U B €IMHCTBEHHOM YHCIIE, ITY-
TEeM NMpUOABJICHUS] OKOHYAHHUS -'S:

the children's toys uepywKu oemeii

the workmen's tools uHcmpymenmol paboyux

3. Korna nBsa jquna win 0oJiee SIBIITIOTCS 00J1a1aTelIIMU OTHOTO U TOT'O K€
IMpeaAMeTad, OKOHYAaHHUC MPUTAKATCIIbBHOI'O IIAACKa HpI/I6aBJI$IeTC$I K TTIOCJIECOHC-
MYy CYIICCTBUTCIIBHOMY:

Peter and Helen's flat is large.  Ksapmupa Ilempa u Enenvl
Oobast.

4. CyllecTBUTENIBHOE B MPUTSKATEILHOM MaJ€Ke CTOUT NEPE]] CYLIECTBHU-
TEJIbHBIM, K KOTOPOMY OHO CITY>KUT orpeqeneHrneM. OHO COOTBETCTBYET B pyc-
CKOM SI3BIKE CYIICCTBUTEIHLHOMY B POJAUTEILHOM IMAJEKE WIM MPUTIKATEIb-
HOMY IIpUjiaraTeabHOMY:

the student's dictionary C106apb CIMyOeHma
the children's mother mMams Oemell
Kate's friends Kamumnbwt opy3vs
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5. Hapsny ¢ cyliecTBUTENbHBIM B MIPUTSHKATEILHOM TAJIEKE JJIsI BhIpaKe-
HUS TMPUHAUICKHOCTH YacTO YHMOTPeOJsIeTcsl CYHIECTBUTENIBHOE C MPEIIOroM
of, Tak)e COOTBETCTBYIOIIEE B PYCCKOM SI3bIKE POJUTEIIBHOMY HAACKY:

my friend's father = the father of my friend omey moe2o opyaa
the teacher's question = the question of the teacher esonpoc npenooasamens

C HeoaylIeBICHHBIMU CYIIECTBUTEIBHBIMU (KPOME CYILIECTBUTEIbHBIX,
o0o3Havaronmx Bpems u paccrosaue (2 month’s holiday — mecsiunblIit oTITyCK),
0003HAYaIMUX CTpaHbl, Topoaa (Moscow’s theatres — MockoBCKkue TeaTpbl) U
HEKOTOPBIX JIp.) JJIS O003HAYCHHS MPUHAIIC)KHOCTH HCIOJIB3YETCS MPEIIOT
of:

a leg of the table HOJICKA CMOJIA

a roof of the house Kpbliid 0oMd

1.5. APTHK/M CylIeCTBUTEJIbHBIX

HeonpeneaenHblii apTHKIb a/an
1. HeonpeneneHHbI apTUKIIb CTABUTCS MEpE]l MCUMCIASIEMBIMH CYIIE-
CTBUTEJIBHBIMH M IMEET TO )K€ 3HAUCHHUE, YTO ¥ YHCIUTEIbHOE 00un [ONne].
a table = one table
a chair = one chair
2. HeomnpeneneHHslil apTUKIL UCIOIB3YETCS, KOT/Ia TOBOPAT O YEM-TO, O
KOM-TO B IIEPBbIH pa3.
A man arrived in a city. B 20poo npuexan myosrcuuna.

3. HeompeneneHHbI apTHKIbP MOXKHO IIEPEBECTH HA PYCCKHMH S3BIK Kak
«BCSIKMH, BCSAKAsl, KaKABIHA, KaXKaas», T.C. J0asi Belllb, 00bEKT, MIPEAMET, KH-
BOTHOE M3 OJHOPOJJHOIO KJIacca Belle, IPEIMETOB, )KUBOTHBIX. ..

a horse ecaKas (Kaxcoas) 10uaob.
A horse is an animal. Besikas nowaow — srcusommnoe.

OnpeaejeHHbId apTHKIB the

1. OnpenencHubIi apTHKIL the ucnonb3yercs ¢ HcYMCAsieMbIMH M HEHC-
YUCAAEMBbIMH CYILIECTBUTEILHBIMA BO MHOKECTBEHHOM M €IUHCTBEHHOM
Yucse, KOrjaa pasroBapuBarollie 3HAXOT WK, 110 KpahHEW Mepe, JOTralbIBar0T-
Cs, 0O KaKOM TIpeaMeTe, COOBITHH, JUIle (MpeaMeTax, COOBITUSAX, JIUIaX) UIET
pedb. The MOKHO TIepeBeCcTH MECTOMMEHUSIMU 510, MO, MU, me.
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| was in the bedroom reading a B (smoii, ceoeil) cnanvHoli KOMHA-

book. me s yumaJ (KaKyo-mo) KHuz2y.
| was in a bedroom reading the B (kaxoii-mo) cnanvnoii komname s
book. yuman (3my) KHu2y.

2. The wucronp3yercs, KOrja CYHMICCTBUTEILHOE OMPeNAeasieTCsl CIIOBOM,
dbpazoit uiu NpeaI0KEHUEM.
The teacher who taught us geography. Yuumens, komopwiti yuun nac
eeozpaguu.

3. The ucnoaw3yercs, eciii Mbl TOBOPHM O €IMHCTBEHHOM B CBOEM POJIC
MIpEeaAMETE, JIULIE.
the Sun
the Earth

4. The ynotpebmnsieTcs epe/1 npuiiaraTeJbHBIMKA B BBICIIICH CTEIICHU CpaB-
HCHHSL.
the worst — xyowwuii

5. The yl'IOTpe6J'I$IeTC${ C HOpSII[KOBI:IMI/I YUCJIUTCIbHBIMU.
the first, the tenth

OTcyTCcTBHE APpTHKIISA

1. ApTUKIIb HE yIOTPEOIACTCS C MCHHCIASIEMBIMHU CYIIECTBUTEILHBIMU BO
MHOKeCTBEHHOM YHKCJIC 1 HEMCUYMCIAAEMBbIMHU CYIICCTBUTCIBHBIMH, €CIIU T'0-
BOPUTCS O YeM-JTHO0 B 00IIIEM CMEICITIE.

Apples are my favorite AHéaoxu — mou nrobumsie Gpykmol (1 1100110 26-
fruit. JIOKU, A He aneibCUHbl, He ePYUllL).

| love football. A nrobaro hymbon (s nrobaro gymbon kax uepy, 6
He3a8UCUMOCIU OM MO20, KMO uzpaem u 2oe).
2. Korzia Mbl roBopuM 0 e7ie (3aBTpak, Y»KHUH...), TO 00Xoaumcsi 0e3 apTu-
KJICH.
Dinner is usually at 9 p.m. Ob6eo 0bbiuno 6 9 seuepa.

3. ApTUKIIb HE yIOTPEOISETCS C Ha3BaHUSIMU JTHEH HEIeIu, MECSIIEB.
Monday is the first day of the Ilonedenvnux — nepswiii denv nedenu.
week.

Ynorpedenue apTukieii ¢ reorpadpuuecKiMH Ha3BAHUAMH
1 HEKOTOPHIMH HMEHAMH COOCTBEHHBIMH

Tabnuya 4
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Haszeanusn the -

1. Yactu cBera, | Ecau 6 Hazeanuu 2ocyoapcmea ecms | Europe, Asia, Austral-
KOHTHHEHTEI, Hapuyamenvroe cywecmeumenvroe. | 1a,  North  (South)
crpanbl, peruossl, | the Russian Federation, the United | America, Africa, Rus-
ropona, niepesun | Kingdom of Great Britain and sia, Italy, England,
Northern Ireland, the United States | Latin America, South-

of America, the Irish Republic; East Asia, Northern

Africa, Southern

A makoice nazsanus cmpan 6o mu.u.. | France, Moscow,

the Netherlands, the Philippines, the
United Arab Emirates;

HA38aHUsL pe2UOH08, obaacmell: the
Crimea, the Caucasus, the Far East,
the Riviera, the Midlands, the Lake
District, the Middle East

Rome, London, Du-
brovo, Peredelkino

2. OxkeaHbl, MOps,
MIPOJIMBBI, KaHAJIbI,
peKH, 03epa, BOJO-
Majel, MOIYOCTPO-
Ba

the Atlantic Ocean, the Pacific
Ocean, the Indian Ocean, the White
Sea, the Black Sea, the Mediterrane-
an Sea, the English Channel, the
Gulf Stream, the Panama Canal, the
Volga, the Mississippi, the Thames
(the River Thames), the Baikal, the
Seliger, the Swallow Falls, (the) Ni-
agara Falls

Ho: Lake
Lake Seliger
Ho' nazsanus zanueos
U nojyocmpoeos yno-
mpebaaomes 6e3 ap-
muxas. Hudson Bay,
Kamchatka, Taimyr,
Scandinavia  Cpas-
nume:. Kola - the Ko-
la Peninsula

Baikal,

3. Topueie uenw,
IPYIIBI OCTPOBOB

the Urals, the Alps, the Rocky
Mountains (the Rockies), the Hima-
layas, the Andes, the Canaries, the
British Isles, the Kurilas, the West
Indies

Ho': nazeanus COPHbIX
BepUiUH U  OmMOelb-
Hbolx  ocmpoesos. El-
brus, Everest, Vesuvi-
us, Poklonnaya Gora,
Cuba, Cyprus, Haiti,
Easter Island
3anomnume. Bermu-
da or the Bermuda
Triangle

4. ITycTbiau

the Gobi, the Sahara Desert, the Ka-
ra-Kum, the Kalahari

5. VYnunel, nioomia-
I, MepeyJIKH,
MapKu

(the) High Street, the Mall, the
Strand (ymurer B JloHmoHE)

Tverskaya Street, Re-
gent Street, Fifth Av-
enue, Charing Cross
Road, Park Lane,
Manezh Square, Tra-

20




Ha3zeanusa

the

falgar Square, Gorky
Park, Hyde Park, Ju-
rassic Park

6. Teatpsl, KOH-
LEPTHBIE 3aJIbl,
MY3€H, Tajepeu,
KAHOTEATPHhI, OTe-
JIM, TBOPIIBI, pe-
cTopaHbl, Kade,
Oapbl

the Bolshoi Theatre, the Art Theatre,
the Opera House, the Hermitage, the
National Gallery, the Russian Mu-
seum, the Louvre, the Pushkintsky,
the Kodak, the Odeon, the Ritz, the
Continental, (the) President Hotel,
the Winter Palace, the Taj Mahal,
the Savoy, the Three Oaks, the Big
Bite, the Talk of the Town

Covent Garden, Grand
Opera Ho: Bucking-
ham Palace

Maxim's, Vadim's

7. A3ponopTsl,
CTaHUUU, MOCTBI

the Brooklyn Bridge, the Golden
Gate Bridge, the Bridge of Sighs

Heathrow  (Airport),
Vnukovo  (Airport)
Victoria Station, Ta-
ganskaya Station,

Tower Bridge, Water-
loo Bridge, Krymsky
Bridge

8. I3BecTHBIE
MIPOU3BEJICHUS HUC-
KYCCTBa, YHUKaJIb-
HBIE KHUTH

the Great Pyramid, the Mona Liza,
the Sistine Chapel, the Moonlight
Sonata, the Bible, the Koran

9. LepkxBu, cobo-
PBI, IPUXOJIBI

Trinity Church, St.
Paul's Cathedral, St.
Basil's Cathedral,
Westminster Abbey

10. IToauTHueckue
U TOCYIapCTBEH-
HBbIC YYPCKICHUS,
OpraHMU3allNH,
MapTUH, HUCTOPH-
YyeCKHEe COOBITHUSA

the Senate, the State Duma, the Cab-
inet, the Supreme Court, the Gov-
ernment, the British Council, the
Pentagon, the Democratic Party, the
Second World War, the Gulf War

Ho: Parliament, Con-
gress
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Tema 2. MECTONMEHUSA

2.1. JInuyHBICe MECTOUMEHUS

JInunbie (k10?) IlpurskarenbHble O0beKTHBIE (KOT0? KO- Bo3BparHbie
(ueit)? My? 0 KoM? Kem?)

| -5 My - moii Me - MeHs, MHE, MHOK Myself - s cam

You [ju:] -TerI Your [jo:] - TBoiA You - teb0s, Tebe, Todor  Yourself - Ter cam

He - on His - ero Him - ero, emy, um Himself - on cam

She - ona Her [ha:] - ee Her - ee, eii, Held, HEIO Herself - ona cama

It - o, ona, oo ItS - ero, ee It - ero, emy, eif, ee Itself - on (-a, -0) cam

We - MBI Our [aua] - HaI Us [As] - nam, Hac, namu  Ourselves - Mb1 camu

YOou - BBl Your [jo:] -Bamr You - Bam, Bac, BaMu Yourselves - Bl camu

They [0ei] oam  Their [0eo] -ux Them - um, ux, umu Themselves - onu camu

2.2. HeomnpenejeHHbIe MeCTOMMEHUSA

1. Some u any ynotpeOisitoTCs CO 3HAUYEHUEM HEeCKOJIbKO, KaKue-mo, Ka-
Kue-Hu0yov:

B yTBepauTEIbHBIX IPEIOKCEHHUSIX- SOME,

B OTPHUIIATEIbHBIX U BOIIPOCUTEIBHBIX- any
He asked me some questions. Ow 3adan mue HeCKOIbKO 60NPOCOS.
Have you got any interesting Ecmv au y eac (kaxue-uubyov) unme-

books? pechbie KHu2u?
He did not make any mistakes is Ow ne coenan (nuxaxux) owubox 6 Ouk-
his dictation. maume.

2. S0Me u any ynoTpeosstoTcsl CO 3HAYEHUEM HEeKOmopoe KOIUYecmeo,
HEMHO020, CKONbKO-HUDYOb!

B aToM cirygae SOmMe u any Ha pyCCKHM 361K OOBIYHO HE TIEPEBOISATCS OT-
JCTHHBIMH CJIOBAMM:
Give me some water, please. Hatime mue 600vl, nodxcanyicma.
Have you bought any sugar? Kynunu nu vt caxapy?

3. SOme ynoTpeoaseTcs: TakKe COo 3HAUYCHUEM HeKomopble.

Some people like strong tea, and Hexomopwie nioou mobsm kpenkutl
some don't. yal, a Hekomopbwie He aoam (a opyaue
He 1r00sam).

4, Some ymoTpeobasieTcsl TakKe CO 3HAUYCHHEM MpubIuU3UMeNIbHO, OKOJIO,
KAKOU-mMo:
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There were some fifty people there.  Tam 6wi10 oxono 50 uenosex.

I've read it in some book (= in a X omo uuman 6 xaxoii-mo knuee.
book).

5. Any ynotpe0sieTcsi B yTBEPAUTEIbHBIX U BONPOCUTEILHBIX MPEIII0NKE-
HUSIX CO 3HAYECHUEM GCAKUU, T1000U.
You may come at any time that is Bwur moowceme nputimu 6 nroboe epemsi,
convenient to you. Komopoe 8am yY00oOHO.

Ilpou3eoonsvie om some, any, no

Someone, somebody KMo-mo, Kmo-Huoyob,
anyone, anybody KMo-mo, Kmo-Hu0yob,
something Ymo-mo, Ymo-Hubyov,
anything Yymo-mo, umo-Hubyov,
nobody, no one HUKMO,

nothing HU4mMo, HU4e2o.

[TogoOHO some u any, MecTouMeHusi someone, somebody u something
yIOTPEOJIAIOTCS B YTBEPAUTEIBHBIX IPEIIOKCHUIX, a anyone, anybody u
anything - B oTpHIaTEIbHBIX MPEIIOKCHHUIX, OOIUX BOIPOCAX M YCIOBHBIX
MPEITIOKCHUSX:

Somebody (someone) is knocking at Kmo-mo cmyuum 6 dsepe.

the door.

Give me something to read. Hatime mue umo-Hu6y0b nouumams.
There isn't anybody (anyone) there. Tam nuxozo nem.

2.3. KoandecrBeHHBIEe MeCTOMMeHHsI MUCH, MANY, LITTLE, FEW

1. Much m many ynotpebnsroTcst co 3HaueHueM muoeo, little, few yrmo-
TPEOISAIOTCSA CO 3HAYEHUEM MATO0

C ucuucasieMbIMH C "HeHcYHCASIEMbBIMH
CYIIeCTBUTEIbHBIMH CYIIECTBUTEIbHBIMH
many MHOTI'O much
few MaJo little
a few HEMHOT'O a little

Do you know many people? - Do you drink much coffee?
I've got few friends. - They have little money.
I’ve got a few friends, so I'm not lonely. - They have a little money so they 're
not poor.
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2. B npyrux ciydasx B yTBEPAUTEIbHBIX IMPEIIOKEHHUSIX BMeCTO Much
ynotpeonstorcs a lot (of), lots (of), plenty (of), a good deal (of), a great deal
(of). Bmectro many ynorpeobastorcs a lot (of), lots (of), plenty (of), a great
many, a good many:

Russia exports a great deal of timber. Poccus sxcnopmupyem mnoeo neca.
We have plenty of time. YV nac mnozo epemeniu.
We saw a lot of people there. Mb1 6udenu mam MHO20 HAPOOY.

Much, little moryT Taxxe ynorpeOisIThCs B POJIU HAPCUUS:
He reads very much (little). On wumaem oueHb MHO20 (MAO).

2.4. Yka3zarejbHbIC MeCTOUMEHHUS

Eo.u. MHu.u.
this these VYKa3pIBalOT Ha IPEAMETHI, HAXOIAIIAECS
9TOT, 3TA, 3TO 9TH B HEMOCPEJICTBEHHOM 0JIM30CTH OT cobece/I-
HUKA
that those VYka3bIBaloT Ha 00Jie€ OTTAJICHHbIE IPEAMETHI
TOT, Ta, TO TE

2.5. BompocuteabHbIe MECTOMMEHMSI

Yro - what? [wot] ['ne - where? [wea]

Kakou, xotopeii — Otkyna - where ... from?
which?[wit]] what? Korza - when? [wen]

Ckoipko BpeMenu - What time is it?

Kto -who? [hu:] Kak - how? [hau]

Yeii - whose? [hu:Zz] Kak monro - how long?

Komy - whom? [hum] Ckoubko et — how old?

[Touemy, 3auem — CKOJIBKO (C HCUHCIIIEMBIMU CYIIIe-
why? [wali] CTBUTEIBHBIMK) - hOW many?

what for? CKOBKO (C HEMCUHUCIIEMBIMH CYIIIC-

CTBUTENBHBIMK) - how much?
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Tema 3. HUCJIUTEJIBHBIE

3.1. Koan4yecTBeHHBbIC YHCJIUTEJIbHBIC

Tabnuya 5
1-12 13-19 20-90 100 u oanee
1 one 100 a (one) hundred
2 two 20 twenty | 101 a (one) hundred and one
3 three 13 thirteen 30 thirty 102 a (one) hundred and two
4 four 14 fourteen | 40 forty 200 two hundred
5 five 15 fifteen 50 fifty 700 seven hundred
6 SiX 16 sixteen 60 sixty 1,000 a (one) thousand
7 seven 17 seventeen |70 seventy | 1,001 a (one) thousand and one
8 eight 18 eighteen |80 eighty | 1,250 a (one) thousand two hun-
9 nine 19 nineteen | 90 ninety | dred and fifty
10 ten 4,235 four thousand two hundred
11 eleven and thirty-five
12 twelve 100,000 a (one) hundred thousand
1,000,000 a (one) million
1,000,000,000 a (one) milliard (8
Awnrmun); a (one) billion (8 CIIA)

21 - twenty-one, 32 - thirty-two, 43 - forty-three, 54 - fifty-four, 65 - sixty-five,
76 - seventy-six, 87 - eighty-seven, 98 - ninety-eight

3.2. IlopsiikoBble YHUCIUTETbHbIE

Tabnuya 6

1-—12-u 13-11 — 19-u 20-11 — 90-u 100-i u oanee
1st first 100th hundredth
2nd second 20th twentieth 101st hundred and first
3rd third 13th thirteenth 30th thirtieth 200th two hundredth
4th fourth 14th fourteenth 40th fortieth 1,000th thousandth
5th fifth 15th fifteenth 50th fiftieth 1,002nd thousand and
6th sixth 16th sixteenth 60th sixtieth second
7th seventh 17th seventeenth 70th seventieth  |1,250th thousand two
8th eighth 18th eighteenth 80th eightieth hundred and fiftieth
9th ninth 19th nineteenth 90th ninetieth 1,000,000th millionth
10th tenth
11th eleventh
12th twelfth
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21 - twenty-first, 32 - thirty-second, 43 - forty-third, 54 - fifty-fourth, 65 - six-
ty-fifth, 76 - seventy-sixth, 87 - eighty-seventh, 98 - ninety-eighth

3.3. laThl
Tabnuya 7
1900 | nineteen hundred 15" May, 1997 | The fifteenth of May,
nineteen ninety-seven
1904 | nineteen (and) four May 15", 1997 YITH
1949 | nineteen (and) forty-nine May the fifteenth,

May 15, 1948 nineteen ninety-seven

2000 | twenty hundred

2008 | twenty (and) eight

Tema 4. IPUJIAT'ATEJIBHBIE
4.1. CreneHu cCpaBHEeHUA

1. TlpunararenbHble 00pa3yloT, KAK U B PYCCKOM S3bIKE, JBE CTEIEHU
cpaBHeHUs: cpasnumenvhyto (the Comparative Degree) u npesocxoonyio (the
Superlative Degree). OcHoBHas ¢dopma MpuaaraTeJIbHOTO HE BBIPAXKAET CPaB-
HEHHUS M Ha3bIBaeTCs nonodxcumenvrotl crencunto (the Positive Degree).

2. TlpunaraTenabHble OJIHOCTOXKHBIE 00Pa3ylOT CPAaBHUTEIHHYIO CTEICHb
nmyTeM TIpubaBieHUs K GopMe NPHIIaraTeJbHOTO B IMOJOXKHUTEIBHOW CTETICHU
cybdukca —er. [IpeBocxoaHasi cTeneHb oOpa3yeTcs: myTeM MpudaBieHus cyd-
¢ukca —est. [1o aToMy ke crtoco0y 00pa3yroTCsl CTENIEHU CPABHEHUS JIBYCJIOXK-
HBIX TIpHJIaraTelIbHBIX, OKAHYMBAIOIIMXCS Ha -Y, -er, -0w, -ble:

Tabnuya 8
HojoxurenbHas CpaBHuTeIbHAA IIpeBocxoaHas cTeneHb
CTEeNeHb CTENEeHb
sharp (octpwrii) sharper (octpee) (the) sharpest (camblii ocTpHbIit)
busy (3aHATHII) busier (6onee 3ansaTerit) |(the) busiest (cambrii 3aHATHIN)
large (6ompmoit)  |larger (Gombiie) (the) largest (cambrii 60JIBIION)
big (0oabI0¥) bigger (0o:biie) (the) biggest (camplii 00IBIION)
clever (ymHBIi1) cleverer (ymuee) (the) cleverest (camblii yMHBIH)

3. BOABIIMHCTBO TpHUJIAraTeIbHBIX JBYCIOXHBIX, @ TaKXKe MPHUJIaraTeiib-
HbIE, COCTOSIINE W3 TPEX WU 00Jiee CIOroB, 00pa3yloT CPaBHUTEIBHYIO CTE-
NEHb MPU MOMOIIM CJI0BA MOre, a MPEeBOCXOAHYIO - MOSt. DTU cloBa CTaBsATCS
nepes mpuiaraTeabHbIM B (hOpMeE MOJT0KUTEITBHON CTETICHHU:
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Tabnuya 9

IosoxkuTenbHast CpaBHuTeIbHAS IIpeBocxoaHas cTeneHb
CTEeNeHb CTeNeHb
difficult (tpyanserit) |more  difficult  (Goneejthe most difficult (cammriii

TPYAHBIN, TPyJIHEE)

TPYAHBIN, TPYTHEUIIINIA)

4.2. UckiIo4YeHus

Tabnuya 10

IHomoxureabHadA
CTeNEeHb

CpaBHuUTeEbHASA
CTEeNeHb

IIpeBocxoaHas cTeNeHb

good (xoporuii)

bad (rmoxoit)

little (ManenbKkuit)
much, many
(MHOTO)

far (manexwuii)

better (yu4re)

worse (xyxe)

less (MeHbIIIE)

more (GoJbIiie)

no paccrostumio farther
(Oonee manbHMIN)

no mopsiaky further
(manbHEHIITNN, TabIIe)

the best (campbrit Jrydimii)
the worst (cambrit mToxoit)
the least (mensbIIe BCero)

the most (GobImie Bcero)

the farthest (campiit nanekmii)

the furthest (camblii majb-
HU)

4. Tlocrme cpaBHHTEIBHOW CTEHeHHM ymnorpebisercs coro3 than, coorser-
CTBYIOLIUH PYCCKOMY COIO3Y UeM:

Moscow is larger than St. Peters- Mockea

burg.

that one.

OoJbuLe,

yem Caukm-

llemepoype (Mockea 6orvue Cankm-
llemepbypea).

This book is more interesting than 3ma kuuea unmepecnee, uem ma (>ma
KHU2a UHmepecHee moti).

5. CpaBHUTEIIbHAS CTENICHb MOXKET OBITh YCHJICHA YIOTPEOJICHUEM Tepe]
Hero much wiu far co 3HaYeHUEM 20paz00, 3HAUUMENLHO:
The Dnieper is much longer [duenp copaszoo (3mauumenvho) onumnnee

than the Thames.

Tem3uol.

This book is far better than that Oma «uuea s3unauumenvno (2opazoo)

one.

JIyduie mot.

6. st cpaBHEHUs IBYX MPEIMETOB OJMHAKOBOTO KauecTBa MpuUiiaraTeib-

HOE B TOJIOXKHUTEIBHON CTENICHH CTAaBUTCS MEXTY @S ... S CO 3HAYCHUEM MaKol
JHce ... KaK, mak xce ... Kax.
He is as young as my brother. On makotl dice MOa000U (MAK Jce Mo-

J100), KaKk mMou opam.
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B oTpHIaTenbHbIX MPEAJIOKEHHUSIX IIEPBOE aS OOBIYHO 3aMEHsIETCS SO:
He is not so young as my brother. On ne mak Monoo, Kaxk Mo bpam.
My dictionary is not so good as yours. Mot crosapv He maxou Xopouiutl, Kak
saul.

7. Beipaxkenus tuna as soon (simple, interesting u 1. a.) as possible me-
PEBOMSATCS Ha PYCCKHUH SI3BIK KAK MOXMCHO Ovicmpee (npouje, unmepectee u T.
1.):

The letter must be as short as possible. ITucomo dondicrno 6vimes Kax MoKHCHO KO-
poue.

Tema 5. TJIAI'OJI TO BE B HACTOAIEM BPEMEHUA

I'maron to be (ObITH) SBISCTCA OCHOBHBIM IJIArOJIOM-CBS3KOW B aHIJIMM-
CKOM SI3BIKE M CITYKHT JIJIT 0Opa30BaHUsl COCTABHOTO MMEHHOTO cKazyemoro. B
HACTOSIIEM BPEMEHH OH OOBIYHO HE MIEPEBOUTCS HA PYCCKUM S3BIK:

He is an engineer. OH uHoicenep.

B nacTosmem Bpemenu riaroi to be umeer cienyromue hopMer:

Tabruya 11
+ - ?
I am I am not (I’m not) Am 1?
We We we
You are You are not (aren’t) Are you?
They They they
He He he
She IS She is not (isn’t) Is she?
It It it

Tema 6. OBOPOT THERE IS/ THERE ARE

1. I[J'ISI BBIPpAKCHUA HAJIMYUS WM CYHICCTBOBAHUA B OIIPCACICHHOM MCECTC
WM OTPE3KE BPEMEHHU JIMIA WIM MPEIMETA, Yallle BCETO HEM3BECTHOro code-
CeIHUKY WJIM YHTATENI0, yrnorpedsercs obopot there is (are) co 3HaueHueM
umeemncA, HClXO()MI’I’lCﬂ, ecmo, cywiecmeyent.
There is a telephone in that room.

There are many apple trees in the garden.

B moti komname ecmov meneo.
B caoy (umeemcs) mrozo sabnonb.

2. O6opor there is (are) croutr B Hayane npeanoxeHus. COOTBETCTBYIO-
M€ PYCCKHE MIPEII0KEHNS HAUMHAIOTCS ¢ 00CTOSTENLCTBA MECTa UJIH BpeMe-
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HU, T.C. Ha PYCCKHI sA3BIK IpeiockeHus ¢ oboporom there is (are) gamie Bcero
HIEPEBOJISATCS C KOHIIA.

CTBEHHOM YHcJIe (are).

3. 'marox to be Moxer ymoTpeOsIThCcsl B SAUHCTBCHHOM (IS) MJIM MHOXE-

Tabnuya 12
+ - ?
eq. 4. |Thereis...(there’s) |Thereisnot ... (there isn’t) Is there ...?
MH. 4. | There are (there’re) | There are not (there aren’t) | Are there ...?

How many trees are there in the garden? - Cxonvro depesves 6 cady?

There aren’t any big trees in the garden. - B cady nem 6onvuiux oepesves.

There are many flowers in the garden. - B cady mnozo ysemos.

Tema 7. BPEMEHA I'PYIIIBI SIMPLE (INDEFINITE)

It

it

Tabnuya 13
YrBepaureabHas BonpocurenbHas OTrpunarenbHast
dhopma ¢opma ¢opma (Negative
(Affirmative Form) (Interrogative Form) Form)
I I I
We we We
~ | You work Do you  work? You do not work
S | They they They
D
| -
& I He he He
She works Does she  work? |She does not work
It it It
I I I
We we We
— | You you You
< | They worked Did they  work? | They did not work
o
He he He
She she She
It it It
I I I
We shall/will work | Shall/will  we work? | We shall/will not work
[¢B)
5 | You you You
E"_»' They they They
He will work Will he work? | He will not work
She she She

It
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7.1. The Present Simple (Indefinite) Tense
Hacrosimnee nmpocroe (HeonpeaeJeHHOe BpeMsl)

V/IVs
Tabnuya 14
Ciayyaun 1. Ob6meunsBectHbie PakThl, | 2. JlelicTBUE 0OBIUHOE, PETYISIPHO
ynoTpeodJe- | SBISIONIUECS HEOIPOBEP- MOBTOPSIONIEECS B HACTOAIIEM.
HHUSI KUMOU UCTUHOM.
Hannuue every day, year, month (kaxmabiii
yKazareJiei IICHb, TOJI, MECHII);
BpeMeHH usually (o6wruno); often (uacro);
always (Bcerma); sometimes (uHo-
raa) u T.1.
Ipumepnbl Water freezes at zero. | often write letters to my sister.
Bona 3amep3aer npu 0° C. S yacTo nuiry mucbmMa Moeu
The world is round. cecTpe.
3emMir — KpyTJiasl.

1. ®opmer Present Simple oOpasyrorcst oT nHPUHUTHBA Ti1arona 0e3 da-
ctuilsl t0. B TpeTheM nuIle €MMHCTBEHHOTO YKCIIa MPUOABIISCTCS OKOHUYAHHUE —
S.

2. BonpocutenpHas u oTpuniaTenbHas (Gpopmbel 00Opa3yroTcs U MTOMOIIN
BCIioMorareabHoro riaroja do u does (st Gopmsl 3 JI. e1.4.) ¥ HHOUHATHBA
CMBICJIOBOTO TJiarosa 6e3 to.

| study English. — He studies Chinese.
Do | study Chinese? — Does he study English?
I don’t study Chinese. — He doesn 't study English.

7.2. The Past Simple (Indefinite) Tense
IIpomeamee npocroe (HeompeaeJeHHOE) BpeMs

Ved / V2
Tabauya 15
Cayuan 1. ®uxcupoBaHHble Ieu- | 2. PeryisipHo nmoBTOpsrommue-
ynotpeotJieHusi | CTBUS B IIPOLIIOM. Cl WU TOCJIEN0BATEIIbHBIC
JIEVCTBUS B MPOIIIOM.

Hannune yesterday (Buepa) every day (kaxablii IeHb)
yka3zareJeii two days, months, weeks, | usually (00braHO)
BpeMeHH years ago (msa mus, me- | often (wacto)

cama,  Hemenu,  roja | at first, then (cuauana, 3atem)

Ha3an) after (mocne) u T.1.
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last year, month, week (B
IPOIIIOM TOJy, MeECSIIE,
Ha MPOILJION HEAEE)

in 1995 (B 1995 roxay)

B BOIIpOCax, HayMHaIo-
muxcst ¢ when (korja)

Ipumepnbl Yesterday | wrote a letter | | often wrote letters to my sis-
to my sister. ter. 51 ywacro mmcana mHMchbMma
Buepa s Hanmcan nucbMo | CBOEM CECTPE.
CBOEH cecTpe. Yesterday | came home, wrote
When did you write the | a letter to my sister and went
letter? to bed. Buepa s mpwuimen mo-
Korma 1l Hamucan (Nu- | MOM, Hamycal MUCbMO CECTPE
caj) mMuchbMo? U JIeT CIIaTh.

The Past Simple Tense oOpasyercs mytem npubaBicHUs okoHuUaHus —ed
win —d (ec T1aroj OKaHYMBAETCs Ha TVIACHBIM €) K OCHOBE MPAaBHIIBHBIX Ijla-
rOJIOB WM MyTeM Pa3JIUYHBIX M3MCHCHHM TJIaroJIbHOW OCHOBBI (JIIs1 Hempa-
BUJIBHBIX IJIar0JIOB):

IIpaBuiaa yreHus okoHYanus —ed

Tabnuya 16
[t] [d] [id]

Ecnu ocnoea enacona Ecnu ocnoesa enacona Ecnu ocnoesa enacona
saKkaHyueaemcs Ha 3aKkaHyueaemcs Ha 3akanyusaemcs na t unu
2IYXYI0 CO2NIACHYI0 2NIACHYI0 UNU 360HKYIO d

COCJIIACHYIO
work — worked live — lived lift — lifted
stop — stopped play — played

[Tpumepsl HEMPaBUWIBHOW ()OPMBI TJIATOJIOB:
be — was, were (ObITh — ObLI, OBLIN)
know — knew (3Hath — 3HaJ)  T.1.

BomnpocutensHas u orpunarenbHas (Gopmbl 00pa3yroTCs TPU MOMOIIU
BCIoMoratepbHoro riaroyia did ¥ MHPUHUTHBA CMBICJIOBOTO TJiarojia 0e3 4va-
cTuiibl to.

| studied English last year. — | spoke Chinese four years ago.
Did you study English? — Did you speak Chinese?
He didn’t study English. — He didn 't speak Chinese.
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7.3. The Future Simple (Indefinite) Tense
Bbynyuiee nmpocroe (HeonpeaejgeHHOe) BpeMsi

Shall \%
Will
Tabnuya 17
Ciayuan 1. JeuncrBusa, orHOcAmmecd | 2. IloBropsromuecs wiam 1o-
ynorpeoJe- | K Oyayuiemy. CJIeIOBaTENIbHBIC JCHCTBUS B
HHS Oy TyIieM.
Hanuumne tomorrow (3aBTpa) every day (kaxaplii JCHb )
ykaszareiaei | next year, month, week often (uacro)
BpEeMEHH (B crmemyromieM roxay, mecs- | at first, then (cuauana, 3arem)
1e, Ha cieayroliel Heaene) | after (mocie) u ..
in a few days

(depe3 HECKOJIBKO JTHEM )

Hpumepsr | Tomorrow | shall/will write | | shall/ will often write letters

a letter to my sister. to my sister.
3aBTpa s Hanumryy nuckMo | JI Oyay 9acTo mucaTh IMUChMa
CBOEH CECTpE. CBOEH CECTpE.

| shall/will come home and
then | shall/will write a letter
to my sister.

S npuny npomMoul U 3areMm
Hanmuy IINCbMO CCCTpe.

1. The Future Simple Tense oOpa3yercs mpu MOMOIIM BCIIOMOTaTEIBHOTO
riaroa shall (mrs 1 nmuna en. u MH. yucia) u Will (11 Bcex ocTaabHBIX JIUIT) U
CMBICIIOBOTO TJ1aroja 6e3 gacTuiisl to.

B pasroBopHOii peun xapakTEepHO yHOTpeOJICHHE BCIIOMOTaTEeILHOTO IJla-
rona Will co Bcemu numamu 1 coxpamerasix popm 1’11, she’ll, they’ll m t.x.

We shall return to Moscow in a few days. — He will return home tomorrow.
We shall not return to Moscow tomorrow. — He will not return home tomorrow.
Shall we return to Moscow in a few days? — Will he return home tomorrow?

2. byaymiee BpeMs He ymoTpeOJiseTcs B MPHIATOYHBIX IPEITONKCHHIX
BPEMEHHU U YCJIOBHSI, OHO 3aMEHSECTCS HACTOSIIUM:
If the weather_is nice this after- Ecnu nocooa 6yoem xopoueii onem,
noon we will have a picnic. Mbl YCMPOUM NUKHUK.
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I'PAMMATHYECKUE YIIPAYKHEHUSA

1. Hanumure CYIIECTBUTEC/IBHBIC BO MHOKECTBCHHOM YHCJIC.

Frog, flower, tree, box, mouse, baby, man, country, rabbit, boy, address,
city, tooth, leaf, child, life, name, goose, knife, energy, university, boat, lan-
guage, party, dress, shelf, foot, lady, parrot, camera, potato, subject, woman,
wolf, bus.

2. UcnipaBbTe OIIMOKH B NMPEAI0KEHUSIX.
. | have got two knifs and a fork.

There are mouses in the house.

The policemens are in the car.

He’s got some moneys in his pocket.
These scissor aren’t very sharp.
Nancy has two brother’s.

| have a bad teeth.

Hans is a businessmen.

The policemen arrested the thiefs.

0. We saw zebras, tigers and foxs in the Zoo.

hBOooo~NoGkhowdE

3. IlocTaBbTE NPpEeAJIOKCHUS BO MHOKCCTBECHHOM YHCJIC.
1. A horse is an animal.

2. A ball is a toy.

3. That novel is brilliant.

4. A girl wears a dress.

5. A hungry boy eats a large dinner.

6. A noun is a word.

7. This man has a wife.

8. A child is a boy or a girl.

9. This classroom has a blackboard.

1

0. A dentist pulls out a tooth.

IlepeBeauTe npeasioKeHUs ¢ AHIJIMICKOI0 AI3bIKA HA PYCCKHU.
1. I like Ann’s camera.
2. What is the name of this town?
3. When is your sister’s birthday?
4. Do you like the colour of this coat?
5. White your name on the top of the page.
6. What is Jill’s address?
7. What was the cause of the accident?
8. My parents’ house is near the city centre.
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9. Maria’s spoken English is very good.
10. For me the morning is the best part of the day.

5. O0pa3yiiTe NpUTSKATEIbHBIN MA/JeK CYIEeCTBUTEIbHBIX, HCTIOIb3YS —
‘s, - mam npenJior of.
Hanpumep: the door / the room — the door of the room

the mother / Ann — Ann’s mother

1. the camera/ Tom 8.  the car / Mike’s parents
2. the eyes / the cat 9. the birthday / my father
3. the top / the page 10. the garden / our neighbours
4. the daughter / Helen 11. the children / Don and Mary
5. the name / your wife 12. the husband /the woman talk-
6. the name / the man | saw you ing to Tom

with yesterday 13. the house / my aunt and uncle

7. the result / the football match  14. the room / my sisters
15. the house / the Carters

6. IlepeBeauTe CJI0BOCOUYETAHMSA HA AHTJIMICKUM SA3bIK.

ITuceMo Moero apyra, aapec MBaHoBa, pacckasbpl 3TOro nucarens, 0uo-
JUOTeKa MHCTUTYyTa, KapTa EBpombI, cecTpa KeHBI MOeTro Opara, J104Yb MOCH
MJIQJIIIEN CECTPbI, CTEHBI 3TOTO CTAPOrO JOMA, CTAPbIE€ CTEHBI ATOTrO JIOMA,
MHEHME Bpaya.

7. 3aKoHUYMTE NMPeAI0KEHUS, UCT0JIb3Ysl COOTBETCTBYIOIIUE JJUYHbIE WJIH
00beKTHbIEC MECTOMMECHHUS.

Hanpumep: | want to see her but she doesn’t want to see me.

1. | want to see him but ... doesn’t want to see ...

2. They want to see me but ... don’t want to see ...

3. We want to see them but ... don’t want to see ...
4. She wants to see him but ... doesn’t want to see ...
5. They want to see her but ... doesn’t want to see ...

8. BcTtaBbTe COOTBETCTBYHOLIME JJUYHBIC MECTOUMEHHUS.
1. T can’t open the door. Can you open ... for me, please?
2. These shoes are nice. I shall buy ....
3. I can’t do this job. Can you help ...?
4, We are not ready. Give ... some more time.
5. She speaks quickly. I can’t understand ...
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6. Jane is a nice girl. Do you know ....

/. Where’s my book? I can’t find ....

8. My mother writes to me every week, but I don’t write to ....
9. We want to help you. Tell ... about your problems.

10. I asked ...a question, but you didn’t answer ....

9. BcTaBbTe COOTBETCTBYIOLIME MPUTSIZKATEIbHbIE MECTOMMEHMUSI.
I like ... job.

Do you like ... job?

Does your father like ... job?

Sally is married. ... husband works in a bank.

[ know Mr. Watson but I don’t know ... wife.

Put on ... coat when you go out. It’s very cold.

We’re staying at a very nice hotel. ... room is very comfortable.
Mr. and Mrs. Baker live in London but ... son lives in Australia.
The company has offices in many places but ... head office is in New
York.

10. Thank you for ... letter. It was good to hear from you again.

©CoNORwWDE

10. 3amoiHMTE NPONMYCKH HY’KHBIMH BO3BPATHBIMH MECTOMMEHUSIMU.
I cut ... with a knife.

Be careful! That plate is very hot. Don’t burn ....

[’m not angry with you. I’'m angry with ....

They never think about other people. They only think about ....
| got out of the bath and dried ... with a towel.

When people are alone, they often talk to ....

The police say that the woman shot ... with a gun.

Don’t pay for me. I want to pay for ....

He fell off the ladder but he didn’t hurt ....

0. I’d like to know more about you. Tell me about ....

HBOoo~NoOhwdDE

11. BoiOepuTe Hy:KHOE MeCTOMMEHHE.

1. Can you speak (some, any) foreign languages?
When we were on holiday, we visited (some, any) interesting places.
Yesterday evening | went to a restaurant with (some, any) friends of
mine.
If (some, any) letters arrive for me, can you send them to this address?
Don’t buy (some, any) rice. We don’t need (some, any).
She said (something, anything) but I didn’t understand it.
“What’s wrong?” “There is (something, anything) in my eye.”
I’m looking for my keys. Has (somebody, anybody) seen them?
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9. There is (somebody, anybody) at the door. Can you go and see who it is?
10. Do you know (some, any) good hotels in London?

12. 3anoJHuTE MpONMycKH MecTomMeHussMu much, many, little, few.,
There i1sn’t ... milk in the fridge.

Please, be quick! I haven’t got ... time.

Her English is very good. She makes very ... mistakes.

He is very lazy. He does ... work.

“Did you enjoy the party?” “No, not ...”

How ... foreign languages can you speak?

There was ... food at the party but I didn’t eat ...

The TV service is not very good. There are ... good programmes.
... was said but ... done.

0. In summer the weather is very dry. There is very ... rain.

BoOoo~NoGakhwdE

13. IlepeBeanTe HA AHTJIMICKHUI A3BIK CJIEAYIOIIME CJI0BOCOYCTAHMS.

MHoro TeTpaaei, MHOTO MOJIOKa, MaJIO BOJIbI, MHOT'O THEHM, MaJIO Ta3€T,
HEMHOI'0 MeJla, HEMHOT'O CHETa, MHOTO JIET, MHOTO KapTHH, MHOTO MY3bIKH,
MaJIO caxapa, HEMHOT'O 4asi, HEMHOI'O JIMMOHOB, MHOTO MsICa, MHOTO KOMHaT,
MaJio yuuTesel, Majio paboThl, HEMHOT'O BO3/lyXa, HEMHOI'O IITHII, MHOTO Ma-
UIVH.

14. Hanmummure ¢JIOBaMM U MPOYUTANTE CIACAYIOIIHNE YUCTUTETbHBIE.

3 13 30 4 14 40 5 15
50 8 18 80 12 100 226 705
1,000 4,568 6,008 75,137 425,712 1,306,527 2,032,678 67,700,888

15. IlepeBennTe HA AHTJINIICKUH A3BIK.
[IaThaecsaT KUJIOTpaMMOB.

Tpucta aBTOMOOUIIEH.
[IIecThaecaT OOUH YEJIOBEK.
ThICSIYN KHUT.

JIBeCcTH BOCEMBIECIT OAUH JI0JIIap.
Tpu ThICSYM IECTHCOT OAUHHAAIATE PYOJICH.
CoTHu mojei.

Tpu cOTHH JOMOB.

[IatecoT rpamm.

0. [IlecTbaecsT BOCEMB JIET.

BOo~NoOhwdE

36



16. HanmuumyTe mo-aHIJIMUCKH CJEAYIOIIME IaThl U IPOYUTANTE UX.
12 ssuBapst 1946 1.

31 mapta 1950 r.

22 cents6ps 1999 r.

21 nexabps 1900 r.

23 mas 1010 1.

11 okTsa6pst 2008 r.

1 cenTs0ps 1769 r.

15 nos16ps 2000 r.

6 utosist 1570 r.

0. 3 aBrycra 1100 .

RBOoo~NoGkhwdDE

17. O0pa3yiiTe OT CJeAyOIMX MPUIATATEJIbHBIX CPABHUTEJIbHYI0 U Tpe-
BOCXOAHYIO CTE€NICHb CPaABHCHMUII.

Big, heavy, short, dirty, clean, near, bad, famous, little, much, clever,
good, expensive, cheap, important, pale, hot, beautiful, large, practical, fat, ear-
ly, pretty, happy, bright, dark, dry, flat, fresh, full, quick, late, nice, rich, sad,
thin, thick, wet, weak, funny, easy, lazy, ugly, comfortable, quiet, far.

18. IlocTaBbTe NpUJIaraTeJibHbIC B CKOOKAX B HYKHOU CTeNIeHH CPaABHe-
HHUSL.

A.

There are many ... (big) cities in the world. One of ... (large) cities in the
world 1s Cairo in Egypt. However, Shanghai and Tokyo are ... (large). But
Mexico City is ... (populated) city in the world. Old cities and towns are ...
(interesting) places to visit than modern ones. But most modern cities are ...
(comfortable) to live in; though they are usually ... (dirty) than small towns
and villages. But still my home city is ... (good) place for me.

B.

Elephant is ... (big) land animal.

Greyhound is ... (fast) dog.

Giraffe is ... (tall) animal.

One of the ... (big) and ... (powerful) birds is eagle.

Hippopotamus is one of ... (heavy) animals.

Ostrich is one of ... (big) but ... (bad) at flying birds.

Mosquito is one of ... (dangerous) insects.

Whale is ... (big) creature of all.

Parrots are ... (talkative) birds, they are ... (talkative) than people.

0. Tortoise is one of ... (slow) animals.

BOo~NoOhwdE
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19. HaiiguTe ¥ HcpaBbTe TPaMMaTHYeCKUe OITUOKM B NMPeAJI0KeHUIX.
1. Mary is pleasanter than Jane.
2. Jannet is more politer than Chris.
3. My sister is carefuller than my brother.
4. 1 am more clever than my brother.
5. My friend Mike is as lazier as me.
6. Jane is taller then me.
7. Itis not so cold than yesterday.
8. Spain is dryer than Britain.
9. Your work is best!
10. June is the wetest month of the year.

20. ITocTaBbTe B MpeAJI0KeHUsIX TJaaroa to be B (popMe HacTosiero Bpe-
MEHH.

1. The book ... on the table.

2. My dog ... in the bedroom.

3.1... apupil.

4. Jack and Jill ... my friends.

5. ... apoliceman in the car?

6. We ... old friends.

7. ... the mice in the cage?
8. Three sheep ... in the field.
9. Today ...my day off.
10. Scissors ...very sharp. Don’t take them.
11. Children ... on the playground.

21. Hanumure yrBepAuTe/bHbIC UM OTPULATEIbHbIC NPEIJI0KCHUA, UC-
noJin3ysi gopmbl am/am not, is/isn’t, are/aren’t.
Hanpumep: Paris / the capital of France. — Paris is the capital of France.

| / interested in football. — I’m not interested in football.

1. 1/ hungry.
2. It / warm today.
3. Rome / in Spain.
4.1/ afraid of dogs.
5. My hands / cold.
6. Canada / a very big country.
7. The Amazon / in Africa.
8. Diamonds / cheap.
9. Motor-racing / a dangerous sport.
10. Cats / big animals.
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22. 3anoTHUTE NMPOIYCKH, UCIOJIb3Ysl PABWIbHYI0 (OPMY JaHHBIX HHKE
raarosoB B Present Simple.

boil work get cost be have Ilove meet smoke teach say
Hanpumep: She is very clever. She speaks four languages.

1. Steve ... ten cigarettes a day.

2. The Bible ... love of money is the root of all evil.

3. We usually ... dinner at 7 o’clock.

4. She never ... up very early.

5. Water ... at 100 degrees Centigrade.

6. Food is expensive. It ... a lot of money.

7. Your job is very interesting. You ... a lot of people.

8. My dad ... in Saudi Arabia.

9. Tina is a teacher. She ... mathematics to young children.
10. She ... a very good sister. We ... her.

23. IlpounTaiiTe U mepeBeauTe MpeAJI0KeHHsl, HCIPABbTE HEBEPHYI0 MH-
dopmanmio.
Hanpumep: Mice catch cats.
Mice don’t catch cats. Cats catch mice.

1. The Sun rises in the West.

2. The Earth goes round the Moon.

3. The river Volga flows into the Black Sea.

4. Water boils at 50 degrees Centigrade.

5. Indians live in Scotland.

6. Our city stands on the river Thames.

7. It often rains in Africa.

8. Tigers eat grass.

9. Elephants kill poachers.

10. The river Amazon flows into the Pacific Ocean.

24. IlocTaBbTe BOMPOCHI K MPEAJI0KEHUSIM, HAYHHAS ¢ JTaHHBIX BONMPOCH-
TeJbHBIX CJIOB.
1. Michael works on a farm. Where ...?
2. Kevin goes out with his friends in the evening. Where ...?
3. You have five lessons on Monday. How many ...?
4. It takes me ten minutes to get to school. How long ...?
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5. My sister plays tennis quite well. How well ...?

6. Mr. Johnson lives in London. Where ...?

7. We visit our grandparents every summer. When ...?
8. Mother goes shopping on Saturdays. When ...?

9. They go to school every day. How often ...?

10. Nina teaches children at school. Whom ...?

25. HanummuTe ciaexymomque riaarojnl B gopme Past Simple, mepeBeauTte ux
U Bbly4HuTe (OPMbI HENIPABWILHBIX IJIAT0JI0OB.

Take, see, walk, sleep, give, open, lift, bring, finish, say, speak, tell, go, start,
play, watch, write, come, like, put, kiss, hate, swim, understand, build, prom-
Ise, stand, work, jump, teach, study, find, sell, buy, do, wash, want, have, be,
explain, sing, know, meet, help, look, sit, make, leave.

26. IlepeBenuTe TEKCT HA PYCCKMH fA3BIK, BHINUIINTE BCE IJIAroJibl B MPO-
HIeJeM BpeMeHH, HaliiuTe UX HAYajibHbIe (DOPMBI.

Kate was a shy girl. She studied very well at school. She got only good
marks. However, life wasn’t easy for her because it took her a lot of time to
prepare for the lessons.

Most of her classmates often laughed at her. She didn’t notice that. Kate
was strong enough to continue studying as hard as she could. After school she
got into a very good university. She became very knowledgeable. Lack of ex-
perience was the only problem. While studying she started working for KPMG.
She moved up the career ladder very fast. Her salary also increased. At the age
of 25 she set up her own consulting agency. She is a very successful business-
woman now.

27. IlepeBeauTe NMpeaiOKeHUsSI HA AHTJIMINCKUN SA3bIK.
1. OHH KynrJI¥ HOBBIM IOM B MPOIILIOM TOY.
2. Korpa oH cka3zan BaMm 00 3ToM?
3. OH Hauan nucaTh CTUXH, Korjaa emy Obuio 14 mer.
4. MblI peliniiv nocliath 3Ty TeJIerpaMmy BUepa.
5. Kto BcTpeuasn Bac Ha BOK3aJie?

28. ITocTaBbTe TJ1aroJ B ckodkax B (popme Future Simple u mepeBeauTe Ha
PYCCKMIA.

1. They (come) in a few days.

2. Helen (find) the book which you need tomorrow.

3. 1 (give) you a call in the evening.

4. We (stay) at our friends’.

5. The shops (close) at noon today.
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6. The plant (die) because of lack of sunshine.
7. The meeting (begin) at eight o’clock.

8. He (graduate) from the University next year.
9. It (get) dark in an hour.

10. We (dine) out tonight.

29. O0pa3yiiTe oTpULaTeIbHbIE U BOIPOCUTEIbHbIE NPEAJI0KCHUS.

A. B.

1. 1 go to work by bus. 1. She saw your brother.

2. | meet her on Tuesdays. 2. We heard a terrible noise.
3. He always wears black. 3. He slept till 10.00.

4. | make cakes every week. 4. He looked at the picture.

5. She gets up at 6.30. 5. They drank all the wine.

6. He understands me. 6. She thought about it.

7. He shuts the shop at 6.00. 7. The police caught the thief.
8. She speaks slowly. 8. She found her watch.

9. He leaves the house at 9.00. 9. My mother chose this hotel.

10. I read a chapter every night. 10. Keiko taught Japanese.
11. You eat too much. 11. He broke his arm.

12. | see him every day. 12. His wife came at 8.00.
13. Tom sings in the choir. 13. His son wrote a novel.
14. He takes the dog out twice aday.  14. They flew to New York.
15. We buy them here. 15. Tom laid the table.

C.

1. I shall know the result in a week.

2. You will be in Rome tonight.

3. You will have time to help me tomorrow.

4. You will be able to drive after another five lessons.
5. He will believe whatever you tell him.

6. I will remember this day all my life.

7. Perhaps he will arrive in time for lunch.

8. | shall pay him $10.

9. You will need a visa if you are going to Spain.

10. If you learn another language you will get a better job.
11. I will go to the factory every day.

12. 1 will read newspapers every morning.

13. My sisters will give me books to read.

14. They will go there on Monday.

15. They will often come here if you invite them.
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GRAMMAR TESTS
Test 1 (Plural/Singular/Possessive case)

V-1

Choose the right variant

1. ababy —two ...
a) babys
b) babies

2. aman — five ...
a) man
b) men
C) mans

3. atoy — many ...
a) toys
b) toies
c) toyes

4. money - ...
a) moneys

b) —

C) moneies

5. a knife — three ...
a) knifes

b) knifs

c) knives

6. afish—many ...
a) fish

b) fishes

c) fishs

/. apotato - ...
a) potatoes
b) potatos
C) potates
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8. atoothbrush - ...
a) teethbrush

b) toothbrushes

c) teethbrushes

9. My hair ...clean.
a) Is
b) are

10. What time ... the news on televi-
sion?

a) is
b) are

11. Everybody ... ready.
a) is
b) are

12. I need my trousers. Where ... the
trousers?

a) is

b) are

13. There ... a lot of sheep in the field.
a) is
b) are

14. Jletn Moel cecTpbl AHHBI
a) my children’s Ann sister

b) my sisters Ann children

C) my sister Ann’s children

d) my sister Ann’s children’s

15. Mamunna IBaHOBBIX
a) the Ivanovs’ car

b) the Ivanovs’s car

c) the car of the lvanovs

d) the Ivanov’s car



Test 1 (Plural/Singular/Possessive case)
V-2

Choose the right variant 8. apostman - ...

1. acity —three ...
a) citys
b) cities
C) cityes

2. awoman — four ...
a) wuman
b) womans
C) women

3. amouse — seven ...
a) mousse

b) mice

C) mouss

4. asheep —ten ...
a) sheep

b) sheeps

c) sheepes

5. a boy-friend — many ...

a) boys-friend
b) boy-friends
¢) boys-friends

6. aroof - ...
a) roofs

b) rooves

c) roofes

7. an address -
a) -

b) addresses
c) address
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a) postmans
b) postsman
C) postmen

9. I need my glasses. Where ... the
glasses?

a) is

b) are

10. Knowledge ... power.
a) is
b) are

11. Last Saturday we went fishing but
we didn’t catch many ...

a) fish

b) fishs

c) fishes

12. Mathematics ... an exact science.
a) is
b) are

13. It costs four ... dollars.
a) hundred
b) hundreds

14. JIlyuymuii omepHbI TeaTp Hamen
CTpaHBI

a) our countries’ best opera house
b) our country’s best opera house
C) our best country’s opera house
d) opera house of our the countries

15. Kuaurnu perent
a) child’s books

b) children’ books

c) children’s books



Test 2 (Pronouns)

V-1

Choose the right variant
1. Is this ... book?
a) you
b) your
C) yours

2. It’s ... problem, not ...

a) them a) our
b) their b) ours
c) theirs C) us

3. Are these ... shoes?

a) you
b) your
C) yours
4. ... room is bigger than ..., but ...
IS nicer.
a) my a) her a) her
b) mine b) hers b) hers
C) me c) she c) she

5. She washed ... hands and face.
a) her
b) hers
c) she

6. We invited Liz to stay with us in
... house.

a) our

b) ours

c) theirs

7. They live in the country. ... house
isn’t big, but it’s comfortable.

a) they

b) their

c) theirs

44

8. She 1s mad about ... car. She
spends hours washing it.

a) her

b) hers

c) she

9. These books are ... but this news-

paperis ...
a) my a) you
b) mine b) your
C) me C) yours

10. It’s a nice camera. Is it ...?
a) he

b) him

c) his

Use pronouns instead of the words in
brackets.

11.At Christmas (friends) often give
Mary presents.

12.We feel so lonely, stay with (To-
mas and me).

13.(My sister and I) don’t like to
walk our dog.

14.(Your brother and you) spend too
much time playing football.

15.1s Jane at home? Can | speak to
(Jane).

Translate the underlined words.

16. ITomoru MHe, OKaTyHCTA.

17. Emy 15 ner.

18. IlocmoTtpu Ha 3TOTO €3%)a. OH
OYEHb KOJIFOUHNH.

19. JIxynus peniunia ocTaThCsl C HU-
MH.

20. 51 mpounTana TBOE COUNHEHNE,
Cepretii. S nocraBuia Te0e MATh.



Test 2 (Pronouns)

V-2
Choose the right variant
1. Is this camera ...?
a) you
b) your
C) yours
2. That’s not ... umbrella. ... is yel-
low.
a) my a) my
b) mine b) mine
C) me C) me
3. They know ... address but we
don’t know ...
a) us a) them
b) our b) their
C) ours c) theirs
4. They’ve got two children but |
don’t know ... names.
a) they
b) their
c) theirs
5. Peter likes to eat. ... breakfast is
always big.
a) Its
b) his
¢) him

6. That butterfly looks like a flower.
Aren’t ... wings wonderful?

a) her

b) his

C) its

45

7. What is ... phone number? May I
phone you?
a) you
b) your
c) yours
8. Give me ... photo and I’ll give you
a) you a) my
b) your b) mine
C) yours C) me
9. I didn’t have an umbrella, so Ann
gave me ...
a) her
b) hers
c) its
10.1t’s ... problem, not ... problem.
a) they a) us
b) their b) our
c) theirs c) ours

Use pronouns instead of the words in
brackets.

11.  Mary likes (her friends).

12.  (The bird) is singing lovely.

13.  Who is speaking? —It’s (I), Ann.
14. (Dad and Mom) went to see their
friends.

15.  Where are my glasses? Has any-
body seen (my glasses)?

Translate the underlined words.

16. Pacckaxure mue o JlongoHe.

17. Bsl goiro xganu Hac?

18. Tlomoiiau K HEIA.

19. MpI npuriacuiIM ux MOKUAThH y HAC.
20. Ortnaii eMy ero pyuky.



Test 3 (Articles)
V-1
Choose the right variant
1. The wife of the President of the USA is known as ... First Lady.
a)a
b) the
C) no article

2. ...friend of mine, who lives in Crete, has never left the island.
a)a

b) the

C) no article

3. What do you usually have for ... breakfast?
a)a

b) the

C) no article

4. There is ... picture on page 32.
a)a

b) the

C) no article

5.1 know ... Browns have two children.
a)a

b) the

C) no article

6. | have been to Greece and Belgium this month.
a) right b) wrong

7. Our apartment is on third floor.
a) right b) wrong

8. Prime Minister is most important person in British government.
a) right b) wrong

9. After dinner we watched television.
a) right b) wrong

10. Please buy a bottle of chocolate milk for me.
a) right b) wrong
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Test 3 (Articles)

V-2
Choose the right variant
1. ... largest ocean in the world is the Pacific Ocean.
a)a
b) the
C) no article

2. In two days we reached ... Arctic Ocean.
a)a

b) the

C) no article

3. She buys ... meat at the supermarket.
a)a

b) the

C) no article

4. You can also visit ... Bolshoi Theatre.
a)a

b) the

C) no article

5. Canada and Mexico are in ... North America.
a)a

b) the

C) no article

6. Sky is blue and sun is shining.
a) right b) wrong

7. Which city is capital of your country?
a) right b) wrong

8. What is the largest city in the world?
a) right b) wrong

9. The Spanish claimed that the money had not been paid.
a) right b) wrong

10. US economy is analyzed in the article.
a) right b) wrong
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Test 4 (Degrees of comparison)
V-1
Choose the right variant
1. Ben is my (good) friend.
a) goodest
b) better
C) best

2. Dorothy is (young) in her family.
a) the youngest

b) the younger

C) young

3. Henry is not (strong) his brother Bob.
a) so strong as

b) strong as

C) stronger

4. - It isn’t warm today, 1s it?
- No, it was (warm) yesterday.
a) more warm
b) warmer
c) the warmest

5. Your friend looked upset yesterday. I’'m glad he looks (happy) today.
a) more happy

b) happier

c) happy as

6. This subject is more important for you now.
a) right b) wrong

7. She is elder than my sister.
a) right b) wrong

8. My room is as larger as yours.
a) right b) wrong

9. That is the most highest building in the city.
a) right b) wrong

10. | have less time than he.
a) right b) wrong
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Test 4 (Degrees of comparison)
V-2
Choose the right variant

1. My wife is ... than your wife.
a) the most beautiful

b) beautifuler

c) more beautiful

2. Their flat is ... than ours.
a) large

b) as large as

c) larger

3. You are ... person that I know.
a) luckyer

b) the luckiest

c) as lucky as

4. The situation is ... than I thought.
a) more bad

b) worse

c) badder

5. What sea is ... the Black or the Red?
a) less salty

b) little saltier

c) less saltier

6. It is the bigest dog | have ever seen.
a) right b) wrong

7. It is better to go for a walk, than to watch TV at home.
a) right b) wrong

8. This room is not so comfortable than that one on the first floor

a) right b) wrong

9. Today the weather is nicest than yesterday.
a) right b) wrong

10. For me mathematics is easier than physics.
a) right b) wrong
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Test 5 (To be)

V-1
Insert the right form of the verb “to be”

1. The weather ... very nice today.

2.1 ... not tired.

3. The best seats ... 10 $.

4. This case ... very heavy.

5. The dog ... asleep.

6. Ann ... at home, but her children ... at school.
7. Your cigarettes ... in your bag.

8. This restaurant ... very expensive.

9. My bed ... very comfortable.

10. It ... warm today.

Choose the right variant

11. He ... have much money.
a) isn’t
b) doesn’t
c) don’t

12. He ... rich.
a)isn’t
b) doesn’t
c) don’t

13.1... at home on Sundays.
a) am not
b) doesn’t
c) don’t

14. Mag and her sister ... live in Rome.
a) aren’t
b) doesn’t
c) don’t

15. Mag and her sister ... in Rome.
a) aren’t
b) doesn’t
c) don’t

50



Test 5 (To be)
V-2
Insert the right form of the verb “to be”

1. These cases ... very heavy.

2. Look! There . Carol.

3.1... hot. Can you open the window, please?
4, ThlS castle ... one thousand years old.

5. My brother and I ... good tennis players.

6. 1. ... a student. My sister ... an architect.

7. The shops ... not open today.

8. The examination ... not difficult.

9. My hands . cold.

10.1... not 1nterested in football.

Choose the right variant

11. How much ... this sweater cost?
a) is
b) does
c) do

12. How much ... this sweater?
a) Is
b) does
c) do

13. It ... rainy in summer.
a) don’t
b) doesn’t
c)isn’t

14. It ... often rain in summer.
a) don’t
b) doesn’t
c)isn’t

15.1 ... stay at home on Sundays.
a) am not
b) doesn’t
c) don’t
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Test 6 (Simple Tenses)
V-1

I. Put the verbs in brackets into Present, Past or Future Indefinite.
1. She (see) your friend Ted two hours ago.
2. They usually (come) very late.
3. He (graduate) from the University next year.
4. Does your boy-friend (like) football?
5. He (be) 25 last year.
6. If you run fast, you (win) the race.
7. Will you (buy) any souvenirs for your family and friends?
8. Tom usually (have) a sandwich for lunch.
9. This politician often (appear) on TV.
10. Paris (be) the capital of France.

I1. Put the verbs in the following sentences into (a) the negative (b) the interrogative.
1. Sandra likes to play tennis.

2. | met him on the way to the University.

3. I shall remember this day all my life.

I11. Translate the sentences from Russian into English.
1. Ona ouens xopoias cectpa.

2. OH npuuien 10Moi O4€Hb O3/THO.

3. Korga s yBrky Te0s1 B ciietytoniuii pas?

Test 6 (Simple Tenses)
V-2
I. Put the verbs in brackets into Present, Past or Future Indefinite.
1. If you (go) to the party, | shall come with you.
2. Does your grandmother still (work)?
3. He did an exam. (Be) it difficult?
4. His son (write) an article last month.
5. The Neva (flow) into the Baltic Sea.
6. They (be) not at the party last week.
7. Helen (find) the book which you need tomorrow.
8. She usually (study) very well.
9. The banks (be) open yesterday.
10. Their parents often (go) to the theater.

I1. Put the verbs in the following sentences into (a) the negative (b) the interrogative.
1. He visits his friends every summer.

2. We rented a nice room in a private house.

3. He will arrive in time for lunch.

I11. Translate the sentences from Russian into English.
1. Hama rpynmna u3y4aeT aHrJIMUCKUM SI3BIK.
2. 5 BcTpeTui1 €€ B BOCKPECEHBE.

3. Urpa Haunercs B 9 yacos.
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KOHTPOJIBHAS PABOTA Nel

I. Give the plural of the nouns. Make necessary changes in the sentences.
1. A woman, a man, a boy and a girl are the room.

2. A child is in the park.

3. He is an old man.

4. My cousin has a white mouse.

5. Is that girl your sister?

I1. Insert the appropriate article where necessary.
1. Paris is ... capital of France.

2. Chinese eat ... rice every day.

3. We visited ... Canada and ... United States.

4. Have you ever been to ... British Museum?

5. It was ... beautiful spring weather.

I11. Use pronouns instead of the words in brackets.

1. At Christmas (friends) often give Mary presents.

2. We feel so lonely, stay with (Tomas and me).

3. (My sister and I) don’t like to walk our dog.

4. (Your brother and you) spend too much time playing football.
5. Is Jane at home? Can | speak to (Jane).

IV. Find and correct mistakes in the forms of the adjectives.
1. London is more old than New York.

2. This exercise is more difficult than that one.

3. The boy is as taller as his father.

4. Baseball is the popularest summer sport in America.

5. It’s the most sharp pencil I have.

V. Make the following sentences (a) negative; (b) interrogative.
1. This newspaper is two days old.

2. Carol lives in a cottage with her family.

3. She was hungry and tired after that long walk.

4. They left for London two weeks ago.

5. It will rain tomorrow.

53



I'OBOPEHUE

OOyueHre MOHOJIOTHYECKON peyu OCYIIECTBISETCS B IMpolecce pado-
Thl C TE€YATHBIM TEKCTOM, HAa CHUTYaTHUBHOW OCHOBE W C HCIOJIb30BAHUEM
ayTEHTUYHOr0 00pasiia yCTHOTO MOHOJIOTHYECKOTo cooOmeHus. CTyneHTaMm
3a0YHOTO OT/EJICHUS MpeJiaraeTcsi MMCbMEHHBIM 00pa3el] MOHOJIOTMYECKON
peyu MO OMNpeCICHHON TeMe. AJITOPUTM pabOThI C STUM TEKCTOM CIIEYIO-
10005078

1. [IpounTaiiTe 0oOpaser; MOHOJOTHUECKON peUn BCIIyX.

2. OTpaboTaiiTe TEXHUKY YTCHUS BCIYX.

3. [IpounTaiiTe TEKCT 1 OTBETA HA 3aJJaHHBIE BOMPOCHL.

4. Beibepute U3 MpeUIOKEHHOTO CIUCKA HauboJiee 4acTo ynoTpeos-
€MBbI€ CJIOBA JIJIs 3ay4YMBaHUS.

5. IlepeckaxnuTe coaepKaHue TEKCTAa B KOCBEHHOW PEYH.

6. CocTaBbTe IJIaH COJICPKAHKS MOHOJIOTHYECKOTO BHICKA3bIBAHUS.

7. HononHute U TpaHCHOPMUPYHTE UCXOTHBINA BapUaHT.

8. CocTaBpT€ MOHOJIOTHYECKOE BBICKA3bIBAHUE OT CBOETO UMEHHU, OIU-
pasicb Ha MPeJJI0KEHHBIN 00pa3ell.

YcrHas tema «Me and My Family»

Let me introduce myself. My name is Elena Kosova. I’'m Russian. I was
born on July 1987 in a small Siberian town of Biysk, Altai Territory. In May
I finished school Ne5. I always did well at school and learned with great in-
terest. | also took an active part in social life, attended sport sections and sub-
ject circles. My favourite subject was mathematics. Now I’'m a first year stu-
dent of the Altay State Academy of Education. | study at the Department of
Science and Geography.

I live with my parents (in a hostel). Our family is not large. I’ve got a fa-
ther, a mother and a brother. We live in a block of flats in one of the indus-
trial districts of Biysk.

My father’s full name is Alexander Sergeyevich. He is a skilled manual
worker. He likes his work and spends a lot of time there. My father is a tall
and well-built man with black hair and grey eyes. My father used to smoke
but gave it up because of worries about his health.

My mother’s name is Anna. She is a pleasant-looking woman of about
forty. She is a teacher of music. My mother is energetic and talkative. She
has a lot of work to do about the house and I think she is a keen housewife.
She takes fitness seriously and worries a lot about her weight and what she is
eating. She watches TV programs on health.
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My brother Peter is two years my senior. He is a student of the Philolog-

ical faculty. He is clever and hard-working person. He has got a girl-friend

but he does not want to get married until he graduates from the University.

My brother tries to earn some money and spends his spare time working in

the local printing shop.

All of us like to spend our week-ends out of town. We often go to the
village where our grandparents live. They are old-age pensioners now but
prefer to live in the country. We also have got close and distant relatives. We

all live in a friendly way.

Vocabulary

a first year student

to take an active part
social life

sport sections

subject circles

department (faculty)

a block of flats

an industrial district
skilled manual worker

to spend

a well-built man

used to smoke

because of worries about his health
a pleasant looking woman
energetic and talkative

to have a lot of work to do about the

house
a keen housewife
to take fitness seriously

to worry a lot about weight and eating

to watch TV programs on health

two years senior to me

a hard-working person

to get married

to graduate from the university
to earn money

spare time

a local printing shop

IIEPBOKYPCHUK
MPUHUMATh AKTUBHOE Y4acTHE
0OI11IeCTBEHHAs KU3Hb

CIIOPTHUBHBIE CEKIIUU

MPEIMETHBIE KPYKKHU

bakynbTeT

MHOTOXTaXKHBII TOM
MIPOMBIIJICHHBIA PAOH
KBaJTU(DUITMPOBAHHBIN pabounii
TPaTUTh, MPOBOJIUTH

XOPOIIIO CIIOKEHHBIA MY>KYMHA
KOT'1a-TO KypHJI

T.K. OECITIOKOMJICSI O CBOEM 3JI0pO-
BbE

NpUATHAS KEHIUHA

SHEPTUYHAs U Pa3rOBOPUYMBA
UMETh MHOT'O paOOTHI TIO IOMY
IIPEKpPACHAS JOMOXO035MKa
OTHOCUTBCSI CEPbE3HO K CBOEWU
CIIOPTUBHOM (hopme

IyMaTh O CBOEM BECE U TUETE
CMOTPETh  TEJEBU3UOHHBIE IIPO-
rpaMMBbI O 3J0POBbE

Ha JIBa T0Jla MEHS CTapIle
TPYAOJIOOUBBINA YEIOBEK
AKEHUTHCS

3aKOHYUTh YHUBEPCUTET
3apabaThiBaTh JICHBI'U

CBOOOHOE BpeMsI

MECTHBIN ITIeYaTHBIN 1eX



out of town 3a TOPOJIOM

old-age pensioners TICHCHOHEPHI 110 BO3PACTY
relatives POJICTBEHHUKH

parents poauTEIN

grandparents 0a0yIIKu\ e Ty ITIKH
children neTn

son CBIH

daughter I0Yb

husband MYK

wife KeHa

uncle IThIE:

aunt TETA

cousin JBOIOPOJIHBIN OpaT\cecTpa
nephew TJICMSHHUK

niece [UIEMSHHUI[A

TEKCTbI IJIAA YTEHUA U IIEPEBO/IA 110 HAIIPABJIEHUAM

Crnenyetr MOMHUTh, YTO KaKUMHU Obl HU OBUTH 3aJJaHUs TI0 TEKCTY, OCHO-
BOM JJ1s1 paOOThI C HUM SIBJISIETCS TMOJIHOE IOHUMAHUE €T0 COJICPKAHMUS.

PexoMenayem paboTy HajJ TEKCTOM BECTH B HECKOJbKO 3TanoB. Hauathb
€€ CIeyeT TaK: MPOYUTAUTE BECh TEKCT MOJHOCTHIO, HE OTBJICKASICh U HE 3a-
IJISIABIBAS B CIIOBaph. B TeKCTE HABEpPHAKA BCTPETIATCA HE3HAKOMBIE CJIOBA U
BbIpaxkeHus. HecMoTpsi Ha 3TO, mOCTapalTech MOHATH OOIIEE CONEpKAHUE
TEKCTA.

Hcxons u3 yxe MOHITOro o0LIEro CoAepKaHus MPUCTyNanTe K NOBTOP-
HOMY UTeHUI0. Bbl 3aMeTHTe, YTO CIIOBa U BBIPAXKEHUS, KOTOPbIE ObUIH (KK
Ka3aJiiCh) COBEPIIIEHHO HEMOHSTHBIMHM, HAUMHAIOT OOpeTaTh CMBICI — eIIIé
HESICHBIA U HE COBCEM TOYHBIN B JECTANISX, HO — CMBICIL. DTO — IIPUMEP TOTO,
KaK «paboTaeT» KOHTEKCT, T.€. OKPYKEHHUE TEX CIOB U BBIPAXKEHUN, KOTOPHIE
BaMm noka emnié HemoHSATHBI.

IIpounTaB TEKCT BTOPOM pa3, Brl yBuOHWTE, 4TO HEACHOCTH KACAKOTCS
YK€ TOJBKO Y3KO-CIECHHMAIbHBIX 3HAYCHUM TEX WM WHBIX CJIOB U BBIpaXKe-
Huil. Jlemno — 3a cioBapém.

Kak pabomams co crnosapém?

He ToponuTech 3axi10mnbIBaTh CIOBaph, MPOYATAB MEPBOE MPUBEAEHHOE
B CJIOBAPHOM CTaTh€ 3HA4YCHUE cioBa. Kak HM3BECTHO, AHTJIUMCKHE CJIOBA
MHOTO3Ha4HbI, 1 OJHO M TO € CJIOBO MOXET MUMETh HECKOJIbKO, & MHOTJA
JECSTKU COBEPIIEHHO PA3JINYHBIX 3HAYCHUMN.

[TosToMy nydIlie BHUMATEIBHO MPOCMOTPETh XOTS OBl HECKOJIBKO TEp-
BbIX 3HAUCHUI CJIOBA, BBIOpATh MPABUJIBLHBIA BAPUAHT U BBINUCATH €0 B
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CBOM ciioBapb. Hanmuuue cioBapsi 1o KaxjaoMy TEKCTY SIBIISIETCS 00s3aTelb-
HBIM YCJIOBHEM Ca4l KOHTPOJIbHON Pa0OTHI.

Kaxk HE nyxkHO 1eJ1aTh:

Henb3s1 BeImuChIBaTh HE3HAKOMBIE CJIOBA B TOM (popme, B KOTOPOH OHHU
BCTPEUYAINCh B TEKCTE, W IOCJIE ATOr0 UCKATh B CIIOBApE UX 3HAYEHUE, HE
YUYUTBIBASI KOHTEKCTA.

Heab3s1t He yuuThIBaTh (PYHKIMIO ClioBa B mnpeajoxkeHuud. He ycrano-
BHUB, HA KAKOW BOIIPOC OTBEYAET CIIOBO U KOHTEKCT, YaCTO MOYKHO MOJYYHUTh
COBEPIICHHO a0CypAHBIN MEPEBO/I.

Read and translate 3 texts.

Text 1. Geography of Great Britain

Great Britain (official name - the United Kingdom of Great Britain and
Northern Ireland) occupies the territory of the British Isles. They are separat-
ed by the Irish Sea. The larger island, called Great Britain, includes 3 coun-
tries: England, Scotland and Wales. Their capitals are London, Edinburgh
and Cardiff, respectively. The smaller island, called Ireland, includes North-
ern Ireland as a part of the UK and the independent Irish Republic. The capi-
tals are Belfast and Dublin. In addition to these two islands, the British Isles
include over five hundred small islands.

The UK is one of the world's smallest countries (France and Spain are
twice as large) with an area of 244,100 square kilometers. The is situated off
the northwest coast of Europe between the Atlantic ocean in the north and
northwest, and the North Sea in the East and is separated from the European
continent by the English Channel (or La Manche) and the Strait of Dover (or
Pas de Calais). Northern Ireland is separated from Great Britain by the North
Channel. The St. George's Channel separates Great Britain from Ireland.

Geographically, the island of Great Britain is subdivided into two main
regions - Lowland Britain (in the south and east) and Highland Britain (in the
north and west. Lowland Britain occupies southern and eastern England.
Highland Britain consists of Scotland, most of Wales, the Pennines, and the
Lake District. England is separated from Scotland by the Cheviot Hills, run-
ning from east to west. The Pennine Chain extends southward from the Che-
viot Hills into the Midlands, a plain region with low hills and valleys. Eng-
land is mostly a lowland country. There are upland regions in the north and
the south west, but the rest of England is almost flat. Northern England, Mid-
lands and South England are different from each other. There are many lakes
in Great Britain. Lake District in Northern England with its lakes, mountains
and valleys is a favorite holiday resort. It lies on the northwest side of the
Pennine system. The Lake District is a beautiful part of Britain. Lake Win-
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dermere is England's largest lake. On either side of the Pennines the plains of
Yorkshire and Lancashire stretch to the sea. In South England between High-
lands lie Lowlands.

The mountains in Great Britain are not very high; the highest is Ben Ne-
vis, 1,343 m, in Scotland.

There are no very long rivers in Great Britain. The longest river in Great
Britain is the Severn, flowing along the border between England and Wales.
Its tributaries include the Avon, made famous by Shakespeare; the Thames,
the deepest one, which flows eastward to the port of London through rich ag-
ricultural districts into the North Sea. It's the busiest and the most important
river in England. The swiftest river is the Spey. Other rivers are the Tay, the
Clyde, the Tyne, the Tweed, the Trent, and the Wye. The rivers seldom
freeze in winter.

Text 2. Family Life

A ‘'typical’ British family used to consist of mother, father and two chil-
dren, but in recent years there have been many changes in family life. Some
of these have been caused by new laws and others are the result of changes
in society.

Members of a family - grandparents, aunts, uncles, cousins - keep in
touch, but they see less of each other than they used to. This is because peo-
ple often move away from their home town to work, and so the family be-
comes scattered. Christmas is the traditional season for reunions. Although
the family group is smaller nowadays than it used to be, relatives often travel
many miles in order to spend the holiday together.

In general, each generation is keen to become independent of parents in
establishing its own family unit, and this fact can lead to social as well as ge-
ographical differences within the larger family group.

Relationships within the family are different now. Parents treat their
children more as equals than they used to, and children have more freedom
to make their own decisions. The father is more involved with bringing up
children, often because the mother goes out to work. Increased leisure facili-
ties and more money mean that there are greater opportunities for the indi-
vidual to take part in activities outside the home. Although the family holi-
day is still an important part of family life (usually taken in August, and of-
ten abroad) many children have holidays away from their parents, often with
a school party or other organized group.
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Text 3

Hampasnenue Ilegaroruueckoe o0pazoBanue
npodusib Pycckmii si3bik 1 JIutepatypa

The Most Widespread Language on Earth

Have you ever wondered how many people there are who speak Eng-
lish? It’s quite a number! The exact figure is impossible to tell, but it is
around 400 million people.

Geographically, English is the most widespread language on earth, and it
is second only to Chinese in the number of people who speak it. It is spoken
in the British Isles, the USA, Australia, New Zealand and much of Canada
and South Africa.

English is also a second language of another 300 million people living in
more than 60 countries.

If you add to this the enormous number of people who learn to under-
stand and speak English, you will realize that English is indeed a world lan-
guage.

In Shakespeare s time only a few million people spoke English. All of
them lived in what is now Great Britain. Through the centuries, as a result of
various historical events English spread throughout the world. Five hundred
years ago English was not spoken in North America: the American Indians
had their own languages.

Today English is represented in every continent and in the three main
oceans - the Atlantic, the Indian and the Pacific.

English is mixing with other languages around the world. It is probably
the most insatiable borrower. There are words from 120 languages in its vo-
cabulary, including Arabic, French, German, Greek, Italian, Russian and
Spanish.

Other languages absorb English words too, often giving them new forms
and new meanings. So many Japanese, French and Germans mix English
words with their mother tongues so that the resulting hybrids are called
Japlish, Franglais and Denglish. In Japanese, for example, there is a verb
Makudonaru, to eat at McDonald’s.

A century ago, some linguists predicted that one day England, America,
Australia and Canada would be speaking different languages. Nevertheless
Britons and Americans probably speak more alike today than they did 50 or
60 years ago. Canadian English, Australian English, South African English,
and the many other Englishes scattered around the world are coming increas-
ingly to resemble one another.
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People have long been interested in having one language that could be
spoken throughout the world. Such a language would help to increase cultur-
al and economic ties and simplify communication between people. Through
the years, at least 600 universal languages have been proposed, including
Esperanto. About 10 million people have learned Esperanto since its creation
in 1887, but English, according to specialists, has better chances to become a
global language.

Hanpasnenue Ilenarorn4eckoe od0pasoBanme
npoduis U306pasuresibHOE HCKYCCTBO
Harmpasnenue /Iu3aitn

Hidden Treasure

At the turn of the 19th century Russia woke from its lingering slumber
to an explosion of new ideas. Industrialization surged, along with attendant
upheavals in social relationships. As the country's vast spaces were trans-
formed by the train and the telegraph, the works of Freud and Einstein were
about to alter the country's inner landscape.

Monet, Cezanne, Van Gogh and Matisse were well known to Russian
artists, whose works reflected the revolutions of those foreigners. But, as
Dmitri Sarabianov, a leading Russian art historian, has argued, "The artistic
‘superpowers’ long ago agreed upon a hierarchy of excellence in which 19"
century Russian art appears to have no place".

That hierarchy was to be overturned by the men — and many notable
women, as well — who engaged in their own artistic revolution. United in
rejecting the past, the artists were rarely in agreement on what the future
would be, but they did manage to coalesce around the Museum of Artistic
Culture. The Barbican show, which runs until June 27, mirrors the original
collection by thematically displaying 84 key paintings and assorted posters,
drawings, icons and artifacts. In the earliest paintings, those of Larionov and
Goncharova, for example, the debt to the artists of Western Europe is clear.
The seven paintings by Goncharova demonstrate her journey from old to
new. An early still life, redolent of Cezanne in the tonality of its greens, is
followed in 1911 by Peasants, in which the painter's work is enriched by an
infusion of Russian folk styles. Two massive figures, constructed within
bold, sweeping outlines that enclose blocks of rich Fauvist colors, bring to
vivid life the pungent individuality within Russia's vast reservoir of people.
Two years later, in Cyclist, Goncharova embraced Futurism by imbuing her
painting with that movement's passion for machinery and speed. The mo-
mentum of the rider across the somber palette mimics Goncharova's own ar-
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tistic journey from the conventions of the past to the stark abstraction of Ma-
levich's Supremacist movement.

Hanpasnenue Ilemarornueckoe oopazoBanue
npodusis buosorus u I'eorpadus
Hanpasnenue buosiorus

npoduis buoskossorus

Animal and Human Health

Avian influenza - "bird flu" - is still spreading, despite frantic counter-
measures. And as it spreads, so do fears that a human epidemic will emerge
from it. Prior to the latest outbreaks, bird flu was thought to be rare in poul-
try, and unlikely to spread between countries. Today, however, it has affect-
ed many countries.

Governments are finding it almost impossible to monitor, let alone iso-
late, so many sources of infection. Moreover, the virus is becoming harder to
detect. At first, almost all poultry that caught bird flu quickly sickened and
died within a day or two. Only wild birds could carry the disease without
getting sick, and so disseminate it far. But now some domesticated ducks
have developed resistance to the disease. Only laboratory tests can show
whether they are a threat to other birds, or to those who keep them. Worse,
these animals may also be excreting the lethal virus in their faeces, which
could explain how some humans have contracted the disease without any ap-
parent contact with poultry.

The best way to prevent the human epidemic is to end the avian one.
Given the difficulties of isolating outbreaks, some countries have resorted to
vaccinating poultry. But the existing vaccine does not prevent birds from get-
ting the disease; it only makes their symptoms milder. A number of countries
are now working on a vaccine for bird flu. But vaccine development takes
time, and there is a lack of production capacity. During a pandemic the
health-care systems of all countries are expected to be overwhelmed. This
will place limits on the efficacy of emergency international humanitarian as-
sistance. As the tsunami in Asia tragically demonstrated, it is always hard to
put a priority on spending for unpredictable events - even possibly cata-
strophic ones.
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Hanpasnenue Ilegarornueckoe oopazopanue
npoduisb I'eorpadus

Tornadoes

According to the Glossary of Meteorology, a tornado is «a violently ro-
tating column of air, pendant from a cumuliform cloud or underneath a cu-
muliform cloud, and often (but not always) visible as a funnel cloud». Liter-
ally, in order for a vortex to be classified as a tornado, it must be in contact
with the ground and the cloud base. Weather scientists haven't found it so
simple in practice, however, to classify and define tornadoes.

How do tornadoes form? The classic answer — «warm moist Gulf air
meets cold Canadian air and dry air from the Rockies» — is an oversimplifi-
cation. Many thunderstorms form under those conditions (near warm fronts,
cold fronts and dry lines respectively), which never even come close to pro-
ducing tornadoes. Even when the large-scale environment is extremely fa-
vorable for tornado thunderstorms, not every thunderstorm spawns a tornado.

Tornadoes can appear from any direction. Most move from southwest to
northeast, or west to east. Some tornadoes have changed direction, or even
backtracked. [A tornado can double back suddenly, for example, when its
bottom is hit by outflow winds from a thunderstorm's core. Does hail always
come before the tornado? Rain? Lightning? Rain, wind, lightning, and hail
characteristics vary from storm to storm, from one hour to the next, and even
with the direction the storm is moving with respect to the observer. While
large hail can indicate the presence of an unusually dangerous thunderstorm,
and can happen before a tornado, don't depend on it. Hail, or any particular
pattern of rain, lightning or calmness, is not a reliable predictor of tornado
threat.

Tornadoes can last from several seconds to more than an hour. The
longest-lived tornado in history is really unknown, because so many of the
long-lived tornadoes reported from the early 1900s and before are believed
to be tornado series instead. Most tornadoes last less than 10 minutes.
Hanpasnenue Ilenarornueckoe oopazosanue
npoduiis bezonacHoCTh KU3HeAeSITEJIbHOCTH

SAFETY ENGINEER
Safety engineers serve vital roles in a wide range of workplace settings,
including manufacturing and the service sector. Safety engineers’ jobs re-
volve around implementing and maintaining safety policies, procedures and
equipment. Workers' lives can depend on safety engineers' thoroughness and
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effectiveness. Because of this, safety engineer positions include strict appli-
cant requirements.
Safety Audits

Safety engineers regularly perform audits of the facilities, systematically
checking various mechanical components and work processes to ensure they
are compliant with safety standards. Engineers will check things like emer-
gency switches for factory equipment, hardhats and hazard warning systems
on construction sites, and roller coaster machinery in theme parks. Safety
audits often include checking required safety documentation, such as
maintenance logs for equipment, to ensure that employees are following pro-
cedures.

Monitoring

Technology facilitates the gathering of large amounts of data. Part of a
safety engineer's job is to review a range of statistical reports on vital safety
Issues. On any given day, a safety engineer may review reports showing the
percentage increase or decrease in reported accidents for the month, or the
number of times machinery has been shut down for maintenance, for exam-
ple. Engineers monitor these reports to spot potential safety hazards and ad-
dress issues early.

Safety Programs

It is the job of safety engineers to develop the formal safety compliance
programs of their companies or job sites. Engineers put policies in place to
implement a comprehensive safety program, so that all employees know
their duties and emergency procedures. Engineers continually assess current
safety standards, making changes as operations change.

Training

In addition to companywide safety policies, safety engineers may be re-
quired to create and lead training programs for new hires and existing em-
ployees. Employees must be trained in a range of safety procedures, such as
automatic external defibrillator (AED) operation, emergency evacuation pro-
cedures and hazard reporting systems. Safety engineers may conduct ad-
vanced training courses for employees with especially dangerous job roles.
Construction workers who work on high beams, for example, require special
training on the use of safety harnesses and safety-related communication.
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Harmpasnenue Typusm
npodusis TexHOJOTrHS W OpraHu3anus TYPONEPATOPCKUX M TYpareHT-
CKHUX YCJIYT

Travelling

Travelling is necessary to us all. It keeps us from growing stale and old
by giving us that movement and change, which are necessary to our life.
Every child spends a large proportion of time in a dream about trees, or the
sea, or central Africa or some other place.

One of the objects of travel is to go in search of beauty. The beauty-
spots of the world are magnets drawing travellers year after year. More valu-
able to the traveller is the knowledge, which he gets from other people. Itis a
stay-at-home who is always ready to call someone else “queer” because his
ways are different. The more a person has sympathy with all sorts of things
the easier it is for him to understand another point of view. The other motiva-
tion factors for travelling are leisure, business, health, congresses and other
meetings, study and religion.

Many people plan to go on a two-day trip for the weekend. If young
people are away from home they may go home to stay with some relatives or
friends. Some people prefer to go to the seaside by car, as it is comfortable
and rather cheap. Some people like to travel by plane, by train or by ship.

Today, travel agents offer all kinds of holidays to all kinds of people, as
nearly everybody can afford some sort of holiday. Travel agents’ windows
are full of advertisements (ads), especially during summer months. Active
pursuits are water sports, rock climbing and excursions by bike, horse riding
or simply walking to faraway places. Travel agents think that their customers
consist of certain types of people. For each type, they try to offer the “right”
price in the “right” country. All this must be planned very carefully. So,
while most people are still busy buying Christmas presents the travel agents
have already decided where their customers will be going next summer, what
kind of things they will be doing and how much money they will be spending
on their holidays.

A package holiday is a holiday which is arranged by a company at a
fixed price, which includes travel, hotels, and meals. It is very popular. In
many countries if you go to a travel agent you can buy a “last minute” pack-
age or package holidays that someone has cancelled for up to 50% less than
the original cost.

In spite of many advantages which travel agents can offer, there are still
quite a few people who “go it alone”, choosing their own destination and
booking their tickets and accommodation themselves.
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Travel agencies started long ago. Thomas Cook was one of the first
travel agents. He started to organize excursions by train in the middle of the
19" century. Later on, he also organized excursions from England to Euro-
pean continent. The first tour in the modern sense was put together by
Thomas Cook in England in 1841, and the firm of “Thomas Cook and Sons”
has remained one of the famous names in the tourist industry.

Sometimes the agents are right (people will be doing exactly what the
travel agents have planned for them) but sometimes they are wrong. All this
makes their business rather risky, because if they make mistakes, they can
lose a lot of money.

Hanpagienue 3eMJ/ieycTpOMCTBO U KaacTPhI
npodusiv 3eMmi1eyCcTPOCTBO, YIPaBJieHNEe HeABUKUMOCTbIO

Main Directions in Land Use Planning

The complex of land use planning work in modern conditions provides
the actions connected with redistribution of land and formation of new land
uses, fixing in nature the borders of the sites, with complex research and es-
timation of land, creation of land fund for compelled immigrants and grant-
ing the sites to them, etc. The main attention now is paid to performance of
the following work:

— preparation of materials for the official registration of papers, certify-
ing the right on land (including the proprietors of land shares);

— rendering assistance to the agricultural enterprises in their reorganiza-
tion (reforming), including development of the land use planning projects
providing economically and ecologically proved formation of new land uses;

— maintenance of all agricultural enterprises with cadastral maps in
which quantitative and qualitative indicators of each site of farmland are re-
flected;

— the analysis of land fund use with the purpose of opportunity defini-
tion of granting land sites to citizens for conducting personal part-time farm-
ing, gardening, housing construction and other purposes;

— preparation of the materials connected with an establishment of re-
strictions in using land and giving the rights for them to other persons.

The main directions of land use planning activity are:

— scientific maintenance and forecasting consequences of planned land
transformations;

— substantiation and realization of general state policy in planning and
organization of rational land use and protection of all categories of land irre-
spective of ownership forms and a departmental accessory of the land sites;
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— maintenance of target land use, preservation of valuable land sites in
agricultural production;

— formation and accommodation of ecologically and economically jus-
tified, compact and rational landed properties and land uses;

— creation of territorial conditions for effective functioning the indus-
trial organizations and enterprises;

— a complex of measures development on improvement of agricultural
areas, on increasing soil fertility, maintenance of steady landscapes and pro-
tection of land,;

— survey the grounds with an establishment (restoration) in nature (on
land) administrative-territorial and production borders in a state system;

— manufacturing the documents certifying the right on land.

Hampasnenue Ilenarornueckoe oopazoBanue
npoduins Uctopus u [lpaso

Prehistoric Communities
by V. G. Childe
(Extract)

During 99% of his existence on the earth, man had lived by hunting and
collecting what nature provided. About 7,000 years ago one or two societies
began to increase their food-supplies by cultivating edible plants and breed-
ing animals in order to get meat or milk. About the same time they began
creating materials that do not occur in nature.

All the available data show that the Neolithic revolution started some-
where in that East Mediterranean zone which stretches from Egypt to Iran.
On the edge of the Nile, in Syria and in Iran, archaeology discovered com-
munities of farmers (before 4500 B.C.) whose economy was transitional:
farming was on a par with hunting and fishing.

The Neolithic revolution had to spread. Farming involved migration.
New lands as well as fresh pastures were needed for new families as long as
human population flocks and herds were constantly growing. But the com-
munities cultivating the plains of the Nile, the Tigris-Euphrates and the Indus
valleys had no need to move to new lands because the silt, brought down by
annual floods, sufficiently enriched the soil. Here farmers could produce
more food-stuffs than were needed for domestic purposes, and with the sur-
plus they could support labourers to dig bigger canals, artisans to manufac-
ture better tools, merchants to import raw materials.

The attack upon external nature led to the harnessing of the winds, to the
invention of the sail, the wheel and the plough, to the discovery of metallur-
gy. By 3000 B. C. wealthy cities had grown up in Egypt, Mesopotamia and
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India. However, the economic change that followed was largely due to the
trade of the Oriental cities.

Hanpagsnenue Ilenarornyeckoe odopasoBanme
npoduis J[omKkoJabHOe 00pa3oBaHue

Kindergarten

Kindergarten (German, literally means "children's garden™), is a form
of education for young children that serves as a transition from home to the
commencement of more formal schooling. Another definition, which over-
laps with early childhood education and preschool, is education for pre- and
emergent-literate children before the age of six or seven. Children are taught
to develop basic skills and knowledge through creative play and social inter-
action, as well as sometimes formal lessons.

In most countries kindergarten is part of the preschool system of early
childhood education. Children usually attend kindergarten any time between
the ages of two and seven years, depending on the local custom.

In the United States and anglophone Canada, as well as in parts of Aus-
tralia (New South Wales, Tasmania and the Australian Capital Territory)
kindergarten is the word often restricted in use to describe the first year of
education, or primary school. In some of these countries it is compulsory,
that is parents must send children to their kindergarten year (generally, at age
five by September 1 of the present school year).

In the United States, many states widely offer a free kindergarten year
to children of five to six years of age, but do not make it compulsory, while
other states require all five-year-olds to enroll. The terms preschool or less
often, "Pre-K," (formerly, nursery school) are used to refer to earlier age-
group education in the U.S. Other districts provide half day or full day kin-
dergarten at the parents' election.

In British English, nursery or playgroup is the usual term for preschool
education, and kindergarten is rarely used, except in the context of special
approaches to education, such as Steiner-Waldorf education (the educational
philosophy of which was founded by Rudolf Steiner).

Hanpasnenue Ilegarornueckoe oopazoBanue
npoduns HayaabHoe oOpa3oBanme

Primary education
Primary education is the first stage of compulsory education. It is pre-
ceded by pre-school or nursery education and is followed by secondary edu-
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cation. In North America, this stage of education is usually known as ele-
mentary education and is generally followed by middle school.

In most countries, it is compulsory for children to receive primary edu-
cation, though in many jurisdictions it is permissible for parents to provide it.
The transition to secondary school or high school is somewhat arbitrary, but
it generally occurs at about eleven or twelve years of age. Some educational
systems have separate middle schools with the transition to the final stage of
education taking place at around the age of fourteen.

The major goals of primary education are achieving basic literacy and
numeracy amongst all pupils, as well as establishing foundations in science,
mathematics, geography, history and other social sciences. The relative pri-
ority of various areas, and the methods used to teach them, are an area of
considerable political debate.

Typically, primary education is provided in schools, where the child will
stay in steadily advancing classes until they complete it and move on to high
school/secondary school. Children are usually placed in classes with one
teacher who will be primarily responsible for their education and welfare for
that year. This teacher may be assisted to varying degrees by specialist
teachers in certain subject area often music or physical education. The conti-
nuity with a single teacher and the opportunity to build up a close relation-
ship with the class is a notable feature of the primary education system.

Traditionally, various forms of corporal punishment have been an inte-
gral part of early education. Recently this practice has come under attack,
and in many cases been outlawed, especially in Western countries.

Hanpasnenue Ilenarornueckoe oopazosanue
npodusib Puznveckas KyJabTypa

Physical education trends

Physical education trends have developed recently to incorporate a
greater variety of activities. Introducing students to activities like bowling,
walking/hiking, or Frisbee at an early age can help students develop good ac-
tivity habits that will carry over into adulthood. Some teachers have even be-
gun to incorporate stress-reduction techniques such as yoga and deep-
breathing. Teaching non-traditional sports to students may also provide the
necessary motivation for students to increase their activity, and can help stu-
dents learn about different cultures. For example, while teaching a unit about
lacrosse (in, say, Arizona, USA), students can also learn a little bit about the
Native American cultures of the Northeast and Eastern Canada, where la-
crosse originated. Teaching non-traditional (or non-native) sports provides a
great opportunity to integrate academic concepts from other subjects as well
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(social studies from the example above), which may now be required of
many P.E. teachers. There are four aspects of P.E. which is physical, mental,
social, and emotional.

Another trend is the incorporation of Health and Nutrition to the physi-
cal education curriculum. The Child Nutrition and WIC Re-authorization Act
of 2004 required that all school districts with a federally funded school meal
program develop wellness policies that address nutrition and physical activi-
ty. While teaching students sports and movement skills, P.E. teachers are
now incorporating short health and nutrition lessons into the curriculum.
This is more prevalent at the elementary school level, where students do not
have a specific Health class. Recently most elementary schools have specific
health classes for students as well as physical education class. With the re-
cent outbreaks of diseases such as swine flu, school districts are making it
mandatory for students to learn about practicing good hygiene along with
other health topics. We also need gym strips to get more marks at P.E. sub-
ject. Change your clothes , too. Today many states require Physical Educa-
tion teachers to be certified to teach Health also. Many colleges and Univer-
sities offer both Physical Education and Health as one certification. This
push towards Health education is beginning in the intermediate level, includ-
ing lessons on bullying, self-esteem and stress and anger management.

In America, the physical education curriculum is designed to allow
school pupils a full range of modern opportunities, dozens of sports and hun-
dreds of carefully reviewed drills and exercises, including exposure to the
education with the use of pedometer, GPS, and heart rate monitors, as well as
state-of-the-art exercise machines in the upper grades. Some martial arts
classes, like wrestling in the United States, and Pencak Silat in France, Indo-
nesia and Malaysia, are taught to teach children self-defense and to feel good
about themselves. The physical education curriculum is designed to allow
students to experience at least a minimum exposure to the following catego-
ries of activities: aquatics, conditioning activities, gymnastics, individu-
al/dual sports, team sports, rhythms, and dance. Students are encouraged to
continue to explore those activities in which they have a primary interest by
effectively managing their community resources.

In these areas, a planned sequence of learning experiences is designed to
support a progression of student development. This allows kids through 6th
grade to be introduced to sports, fitness, and teamwork in order to be better
prepared for the middle and high school age. In 1975, the United States
House of Representatives voted to require school physical education classes
include both genders. Some high school and some middle school PE classes
are single-sex. Requiring individuals to participate in physical education ac-
tivities, such as dodge ball, flag football, and other competitive sports re-
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mains a controversial subject because of the social impact these have on
young children. It is, however, important to note that many school budgets
have seen cutbacks and in some cases physical education programs have
been cut - leaving educators and students to address these needs in other
ways.

Hanpagsnenue Ilenarornyeckoe odopaszoBanme
npoduias TexHosorus

Mechanical Properties of Materials

Materials Science and Technology is the study of materials and how
they can be fabricated to meet the needs of modern technology. Using the la-
boratory techniques and knowledge of physics, chemistry, and metallurgy,
scientists are finding new ways of using metals, plastics and other materials.

Engineers must know how materials respond to external forces, such as
tension, compression, torsion, bending, and shear. All materials respond to
these forces by elastic deformation. That is, the materials return their original
size and form when the external force disappears. The materials may also
have permanent deformation or they may fracture. The results of external
forces are creep and fatigue.

Compression is a pressure causing a decrease in volume. When a mate-
rial is subjected to a bending, shearing, or torsion (twisting) force, both ten-
sile and compressive forces are simultaneously at work. When a metal bar is
bent, one side of it is stretched and subjected to a tensional force, and the
other side is compressed.

Tension is a pulling force; for example, the force in a cable holding a
weight. Under tension, a material usually stretches, returning to its original
length if the force does not exceed the material's elastic limit. Under larger
tensions, the material does not return completely to its original condition,
and under greater forces the material ruptures.

Fatigue is the growth of cracks under stress. It occurs when a mechani-
cal part is subjected to a repeated or cyclic stress, such as vibration. Even
when the maximum stress never exceeds the elastic limit, failure of the mate-
rial can occur even after a short time. No deformation is seen during fatigue,
but small localized cracks develop and propagate through the material until
the remaining cross-sectional area cannot support the maximum stress of the
cyclic force. Knowledge of tensile stress, elastic limits, and the resistance of
materials to creep and fatigue are of basic importance in engineering.

Creep is a slow, permanent deformation that results from steady force
acting on a material. Materials at high temperatures usually suffer from this
deformation. The gradual loosening of bolts and the deformation of compo-
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nents of machines and engines are all the examples of creep. In many cases
the slow deformation stops because deformation eliminates the force causing
the creep. Creep extended over a long time finally leads to the rupture of the
material.

The Early Development of Clothes

Since the first people put on the first pieces of clothing, what people
wear has been in a constant change. Today, changes in clothes are mostly re-
lated to style of fashion.

For thousands of years in the past, however, changes in clothes were
made out of necessity. People were discovering how to make clothes and
what kind of clothes to wear. Social scientists believe that people began to
wear clothes when they lived in “hunting” and “gathering” societies. People
lived in groups because this made the task of getting food easier. In groups
such as these, the first clothes developed. They were probably made from an-
imal skins.

Many years ago, ice age spread extremely cold weather over large parts
of Europe. Some people died from cold some moved to warmer areas, and
some tried to adapt. Historians think those were the people who started wear-
ing fur clothes. They discovered that the bear meat could provide food. But
most important, though, they discovered that the bear skin could be made in-
to clothes. The people needed something to use to tie on the bear skin. They
may have tried a vine at first. Finally, they used sinew, a tough, stringlike
tendon from the leg of an animal.

Sometimes, they accidentally pushed holes into the skin when they were
preparing it. This led to the idea of deliberately punching holes into it to
string sinew through the holes. Lacing skills got better and better. The awl
was the tool used to punch holes in skins. Because it was used so much, peo-
ple gradually changed the awl to make it even more useful. Gradually, a
notch was carved in the blunt end of the awl to hold the sinew in place. The
other end had been already sharpened to make punching holes easier. Now
the sinew could be threaded through the hole. After many years, the eyed
needle had been invented. The invention of the eyed needle led to the devel-
opment of sewing. Now people could sew skins rather than lacing them.

A second important sewing tool the sewing plate appeared about this
time. Made of bone, it was used to push the needle through the hide. This
sewing plate was probably, used much as a thimble is used today.

Eventually, people began to settle down and live in one place. Living in
one place made the next developments in clothes easier.

The next development was yarn, a continuous strand, or string of fibers.
It is made by twisting and tightening the fibers. The process of making yarn
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is called spinning. People began to use the stems and reeds of plants and
some kind of tree bark. They found that horse hair worked. Perhaps people
even got idea of spinning by observing how matted animal hair twisted into
strong, ropelike strings. Gradually, they made the tools to spin fibers.

After people learned to spin, they mastered the art of weaving. Weaving
IS a process of interlacing yarns to create cloth of fabric.

The first weaving was done by hand. Later, weaving was done on looms.
A loom is a frame or machine used to interlace yarn to make cloth. Early
looms were small enough to carry around, and hunting and gathering socie-
ties undoubtedly used them. However, in agrarian societies, people were set-
tled enough to build large looms in order to weave large pieces of fabric, at
this time, advances in fabric making became possible.

As people learned more and more about spinning and weaving, they
looked around for fibers they could use. A fiber is a slender, elongated strand
that can be twisted to form a strong, tight length of yarn.

Since the first weaving began, only five natural fibers have been widely
used. They are wool, linen, cotton, silk, and ramie. Other fibers, such as al-
paca, from Llamas, camel’s hair from camels, are sometimes used. For most
part, these other fibers are too scarce or too expensive to be used often.

All five natural fibers are still used today. Each fiber was developed in a
different part of the world and comes from different sources. Every natural
fiber can be used to make almost every item of clothing that is worn today.

Hampasnenue MeHemkMeHT

npodunu Undopmaumonnsiii MeHex:kMeHT, [Ipon3BOACTBEHHBIH Me-
HEI)KMEHT

Hanpasnenue IlpodeccuonanbHoe 00yyeHue

poduib IKOHOMHUKA U YIIPABJIEHHUE

1. What is Economics?

One of the things that people discover every day is that you can’t have
everything. You are reminded of it every time you shop. Although you may
see twenty or thirty items that you would really like to buy, you know that
you will have to limit your selection to one or two. Everyone goes through
life having to make choices.

Every business, even sports teams, must pick and choose from among
the things they would like to have because they cannot have everything.
Governments, too, cannot have everything. Every year the most important
political debates concern questions about spending taxpayers’ money.

Neither individuals nor societies can have all the things they would like
to have. There simply is not enough of everything. Economists note that
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there is no limit to the amount or kinds of things that people want. There is,
however, a limit to the resources, things used to produce goods and services,
available to satisfy those wants. Once that limit is reached, nothing else can
be produced. In other words, when nation’s resources (all its workers, facto-
ries, farms, etc.) are fully employed, the only way it will be able to increase
the production of one thing will be by reducing the production of something
else.

To summarize: human wants are unlimited, but the resources necessary
to satisfy those wants are limited. Thus, every society is faced with the iden-
tical problem, the problem of scarcity.

2. Economics: The Study of Scarcity and Choice

Since there is not enough of everything, everyone - individuals, business
firms, and government - needs to make choices from among the things they
want. In the process they will try to economize, to get the most from what
they have. With this in mind, we can define economics as the social science
that describes and analyzes how society chooses from among scarce re-
sources to satisfy its wants.

The need to choose is imposed on us all by our income, wealth and abil-
ity to borrow. Individuals and families are limited by the size of their person-
al income, savings and ability to borrow. Similarly, business firms are lim-
ited by their profits, savings and borrowing power, and governments by their
ability to tax and borrow.

Income, savings, profits and taxes enable people, institutions and gov-
ernment to purchase goods, products you can see or touch, and services,
work performed for pay that benefits others. The problem that each must
face, however, is that once the decision has been made to choose one set of
alternatives, one loses the opportunity to choose the other. Economists de-
scribe these kinds of trade-offs as opportunity costs. The opportunity cost of
something is its cost measured in terms of what you have to give up getting
it.

Business is also faced with the problem of choices and opportunity
Costs.

Hanpasnenue Ilpodeccuonanbnoe 00yyeHue
npoduns TpancmopT

Transport System of the USA
The development of transport facilities was very important in the growth
of the United States. The first travel routes were natural waterways. No sur-
faced roads existed until the 1790s, when the first turnpikes were built. Be-
sides the overland roads, many canals were constructed between the late 18th
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century and 1850 to link navigable rivers and lakes in the eastern United
States and in the Great Lakes region. Steam railways began to appear in the
East in the 1820s. The first transcontinental railway was constructed between
1862 and 1869 by the Union Pacific and Central Pacific companies, both of
which received large subsidies from the federal government. Transcontinen-
tal railways were the chief means of transport used by European settlers who
populated the West in the latter part of the 19th century. The railways con-
tinued to expand until 1917, when their length reached a peak of about
407,000 km. Since then motor transport became a serious competitor to the
railway both for passengers and freight.

Air transport began to compete with other modes of transport after
World War 1. Passenger service began to gain importance in 1920s, but not
until the beginning of commercial jet craft after World War Il did air
transport become a leading mode of travel.

During the early 1990s railways annually handled about 37.5 per cent of
the total freight traffic; trucks carried 26 per cent of the freight, and oil pipe-
lines conveyed 20 per cent. Approximately 16 per cent was shipped on in-
land waterways. Although the freight handled by airlines amounted to only
0.4 per cent of the total, much of the cargo consisted of high-priority or high-
value items.

Private cars carry about 81 per cent of passengers. Airlines are the se-
cond leading mover of people, carrying more than 17 per cent of passengers.
Buses are responsible for 1.1 per cent, and railways carry 0.6 per cent of pas-
sengers.

Roads and Railways

The transport network spreads into all sections of the country, but the
web of railways and highways is much denser in the eastern half of the Unit-
ed States.

In the early 1990s the United States had about 6.24 million km of
streets, roads, and highways. The National Interstate Highway System,
68,449 km in length in the early 1990s, connected the nation's principal cities
and carried about one-fifth of all the road and street traffic.

More than 188 million motor vehicles were registered in the early 1990s.
More than three-quarters were cars — one for every two persons in the coun-
try. About one-fifth of the vehicles were lorries. Amtrak (the National Rail-
road Passenger Corporation), a federally subsidized concern, operates almost
all the inter-city passenger trains in the United States; it carried more than 22
million passengers annually in the early 1990s.
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Hanpagnenue Ilegarornueckoe oopazopanue
npodunu Undopmaruka, MaremaTuka u Undopmarnka

Prehistory

Tools are any objects other than the parts of our own bodies that we use
to help us do our work. Technology is nothing more than the use of tools.
When you use a screwdriver, a hammer, or an axe, you are using technology
just as much as when you use an automobile, a television set, or a computer.

We tend to think of technology as a human invention. But the reverse is
closer to the truth. Stone tools found along with fossils show that our ape-
like ancestors were already putting technology to use. Anthropologists
speculate that using tools may have helped these creatures evolve into human
beings; in a tool-using society, manual dexterity and intelligence count for
more than brute strength. The clever rather than the strong inherited the
earth.

Most of the tools we have invented have aided our bodies rather than our
minds. These tools help us lift and move and cut and shape. Only quite re-
cently, for the most part, have we developed tools to aid our minds as well.

The tools of communication, from pencil and paper to television, are de-
signed to serve our minds. These devices transmit information or preserve it,
but they do no modify it in any way (If the information is modified, this is
considered a defect rather than a virtue, as when a defective radio distorts the
music we're trying to hear.)

Our interest lies with machines that classify and modify information ra-
ther than merely transmitting it or preserving it. The machines that do this
are the computers and the calculators, the so-called mind tools. The wide-
spread use of machines for information processing is a modern development.
But simple examples of information-processing machines can be traced back
to ancient times. The following are some of the more important forerunners
of the computer.

The Abacus. The abacus is the counting frame that was the most widely
used device for doing arithmetic in ancient times and whose use persisted in-
to modern times in the Orient. Early versions of the abacus consisted of a
board with grooves | which pebbles could slide. The Latin word for pebbles
Is calculus, from which we get the words abacus and calculate.

Mechanical Calculators. In the seventeenth century, calculators more
sophisticated than the abacus began to appear. Although a number of people
contributed to their development, Blaise Pascal (French mathematician and
philosopher) and Wilhelm von Leibniz (German mathematician, philosopher,
and diplomat) usually are singled out as pioneers. The calculators Pascal and
Leibniz built were unreliable, since the mechanical technology of the time
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was not capable of manufacturing the parts with sufficient precision. As
manufacturing techniques improved, mechanical calculators eventually were
perfected; they were used widely until they were replaced by electronic cal-
culators in recent times.

The Jacquard Loom. Until modern times, most information-processing
machines were designed to do arithmetic. An outstanding exception, howev-
er, was Jacquard's automated loom, a machine designed not for hard figures
but beautiful patterns. A Jacquard loom weaves cloth containing a decorative
patterns; the woven pattern is controlled by punched cards. Changing the
punched cards changes the pattern the loom weaves. Jacquard loom came in-
to widespread use in the early nineteenth century, and their descendants are
still used today. The Jacquard loom is the ancestor not only of modern auto-
mated machine tools but of the player piano as well.

Hanpasnenue Ilcuxosioro-negarornyeckoe oopasoBanue
npoduias IIcMX0JI0rHsA U COMATbHAA MeAaroruKa

Historic developments of Social Pedagogy

Although pedagogy varies across European countries, there are similar
roots that have developed into differing strands of contemporary thinking in
pedagogy. Hamaéldinen explains that “historically, social pedagogy is based
on the belief that you can decisively influence social circumstances through
education” — and importantly, education is seen as a life-long learning pro-
cess that does not only refer to children but includes educating adults, for in-
stance in order to change their idea of children.

While philosophers of Classical antiquity like Plato and Aristotle dis-
cussed how education could contribute to social development, social peda-
gogy in theory and practice only emerged through the influence of modern
thinking in the Renaissance, the Reformation and later during the Enlight-
enment, when children started to come into the picture of social philosophy.

Jean-Jacques Rousseau

A major impetus for the current understanding of pedagogy was the ed-
ucational philosophy of the Swiss social thinker Jean-Jacques Rousseau
(1712-1778). Concerned with the decay of society, he developed his theories
based on his belief that human beings were inherently good as they were
closest to nature when born, but society and its institutions corrupted them
and denaturalized them. Consequently, bringing up children in harmony with
nature and its laws so as to preserve the good was central for Rousseau’s
pedagogic theory. Rousseau innovatively “argued that the momentum for
learning was provided by the growth of the person (nature) — and that what
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the educator needed to do was to facilitate opportunities for learning,” as
Doyle and Smith note.
Johann Heinrich Pestalozzi

Rousseau’s educational philosophy inspired ensuing pedagogues, nota-
bly Johann Heinrich Pestalozzi (1746-1827), who refined Rousseau’s
thoughts by developing a method of holistic education, which addressed
head, heart, and hands. These three elements are inseparable from each other
in Pestalozzi’s method and need to be kept in harmony. "Nature forms the
child as an indivisible whole, as a vital organic unity with many sided moral,
mental, and physical capacities. Each of these capacities is developed
through and by means of the others," Pestalozzi stated.

New Education Movement

Pestalozzi’s ideas sparked interest across continental Europe, and partic-
ularly the New Education Movement transferred his pedagogic concept into
various settings, such as kindergarten (Frobel), school (Montessori, Steiner,
Hahn), residential care (Korczak), and informal work with children and
young people (Montessori). Thus the New Education Movement contributed
to a continental pedagogic discourse, which saw children being conceptual-
ised as equal human beings ("Children do not become humans, they already
are", Korczak), and as competent, active agents (A child has a hundred lan-
guages”, Malaguzzi). Furthermore, there was increasing recognition for child
participation and children’s rights, for instance in the pedagogic concepts of
Montessori and Korczak.

The New Education Movement led to a spread of pedagogic concepts
and ideas across many European countries and made two fundamental points
which demonstrate its ambition to use pedagogy for social change: “First, in
all education the personality of the child is an essential concern; second, ed-
ucation must make for human betterment, that is for a New Era”.

Hanpasnenue Ilcuxosoro-negarornuyeckoe od0pasoBanue,

npodunu Ilcuxosorusi oopasoBanus, CnenuajbHasi MeJaroruka M ncu-
X0JI0THS

Harmpasnenue Ileuxosiorus

The Art of Thinking
What is thinking? The word "thinking", like other words, has several
meanings. The word is used popularly in the sense of "to have an opinion".
This opinion may be our own or it may be merely an echo of somebody
else's opinion. One of the definitions of the verb "to think" as given in the
dictionary is "to express the mind otherwise than by passive reception of an-
other's ideas". And indeed the word is best used to mean real thinking: Put-
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ting two and two together, and trying to find out the truth... To accept as true
certain thoughts because they happen to be popular, or modern, or because
some person with a great name has told us that they are true, is not real
thinking at all. It is precisely against this bad habit of looking to authority
that Roger Bacon warned us over 500 years ago, and Aristotle long before
that.

The most active form of thinking is found when we are discussing or ar-
guing with others. A discussion consists in comparing our views or thoughts
with those of others in order to see in what degree or measure our thoughts
agree or disagree. By discussion we may modify our views or the views held
by others. An argument is more in the nature of a battle, with thoughts used
as weapons. Therefore when we argue, we sometimes are less interested in
finding the truth than winning our case and defeating our opponent.

Thinking may also be called "the machinery of association”, for it is to a
large extent connected with memory: When we think we are putting facts in-
to combination with facts, we are "putting two and two together", as the say-
ing is.

We may now ask ourselves the question, "May we, by striving, become
good thinkers?" This depends largely upon the nature of our interest. There
are false or doubtful kinds of interest, as well as good ones. A man may be
interested simply in making money, and the machinery of association in his
mind will work with astonishing skill and rapidity; or a boy may be interest-
ed only in passing an examination, and so his machinery of association
works hard for a time at something or other, and after the examination, he
seldom or never thinks of it again.

Worst of all, perhaps in its results, is the kind of interest which sets men
studying things only in order to defeat someone else, or to prove that they are
right, or to make success for the party or the class to which they belong...
This kind of interest is extremely powerful and very general. Unfortunately,
interest of this kind and interest in money are the driving powers of most of
the thinking that is done in the Western world.

Let us rather resolve to found our thoughts on the sort of interest which
leads toward the discovery of truth, for there can be no higher ideal. The
English translation of a certain Latin proverb runs, "Great is truth, and it
shall prevail" or to put it more briefly, "Truth will conquer". And for truth to
prevail, we require thinkers, real thinkers unprejudiced thinkers, who are
able to find and remember facts, and draw valid conclusions from them.

78



Hanpasnenue CounasibHas padora
npoduib IlcuxocounanbHasi paboTa ¢ HaceJleHHEM

Nature of the Work of a Social Worker

Social work is a profession for those with a strong desire to help im-
prove people's lives. Social workers assist people by helping them cope with
and solve issues in their everyday lives, such as family and personal prob-
lems and dealing with relationships. Some social workers help clients who
face a disability, life-threatening disease, social problem, such as inadequate
housing, unemployment, or substance abuse. Social workers also assist fami-
lies that have serious domestic conflicts, sometimes involving child or
spousal abuse. Additionally, they may conduct research, advocate for im-
proved services, or become involved in planning or policy development.
Many social workers specialize in serving a particular population or working
in a specific setting. In all settings, these workers may also be called licensed
clinical social workers, if they hold the appropriate State mandated license.

Child, family, and school social workers provide social services and as-
sistance to improve the social and psychological functioning of children and
their families. They may assist single parents in finding day care, arrange
adoptions, or help find foster homes for neglected, abandoned, or abused
children. These workers may specialize in working with a particular prob-
lem, population or setting, such as child protective services, adoption, home-
lessness, domestic violence, or foster care.

In schools, social workers often serve as the link between students' fami-
lies and the school, working with parents, guardians, teachers, and other
school officials to ensure that students reach their academic and personal po-
tential. They also assist students in dealing with stress or emotional prob-
lems. Many school social workers work directly with children with disabili-
ties and their families. In addition, they address problems such as misbehav-
jor, truancy, teenage pregnancy, and drug and alcohol problems and advise
teachers on how to cope with difficult students. School social workers may
teach workshops to entire classes on topics like conflict resolution.

Child, family, and school social workers may be known as child welfare
social workers, family services social workers, or child protective services
social workers. These workers often work for individual and family services
agencies, schools, or State or local governments.

Medical and public health social workers provide psychosocial support
to individuals, families, or vulnerable populations so they can cope with
chronic, acute, or terminal illnesses, such as Alzheimer's disease, cancer, or
AIDS. They also advise family caregivers, counsel patients, and help plan for
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patients' needs after discharge from hospitals. They may arrange for at-home
services, such as meals-on-wheels or home care. Some work on interdiscipli-
nary teams that evaluate certain kinds of patients, such as geriatric or organ
transplant patients.

Some specialize in services for senior citizens and their families. These
social workers may run support groups for the adult children of aging par-
ents. Also, they may assess, coordinate, and monitor services such as hous-
ing, transportation, and long-term care. These workers may be known as ger-
ontological social workers.

Mental health and substance abuse social workers assess and treat indi-
viduals with mental illness or substance abuse problems. Such services in-
clude individual and group therapy, outreach, crisis intervention, social reha-
bilitation, and teaching skills needed for everyday living. They also may help
plan for supportive services to ease clients' return to the community when
leaving in-patient facilities. They may provide services to assist family
members of those who suffer from addiction or other mental health issues.
These workers may work in outpatient facilities, where clients come in for
treatment and then leave, or in inpatient programs, where patients reside at
the facility. Some mental health and substance social workers may work in
employee-assistance programs. In this setting, they may help people cope
with job-related pressures or with personal problems that affect the quality of
their work. Other social workers work in private practice, where they are
employed directly by the client. These social workers may be known as clin-
ical social workers, occupational social workers, or substance abuse social
workers. (Counselors and psychologists, who may provide similar services,
are discussed elsewhere in the Handbook.)

Other types of social workers include social work administrators, re-
searchers, planners and policymakers, who develop and implement programs
to address issues such as child abuse, homelessness, substance abuse, pov-
erty, and violence. These workers research and analyze policies, programs,
and regulations. They identify social problems and suggest legislative and
other solutions. They may help raise funds or write grants to support these
programs.
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MOJYJIb I

Bropoit Moaynb BKITIOUaeT MaTepHrasl BTOPOrOo CEMECTpa, 3aKaHYMBACTCS
3a4€TOM M 3aIUTON KOHTPOIBLHOU PaOOTHI.

Copaep:xkanue 2 MOayJIs:

ACHEeKTHI A3bIKA:

1. Jlekcuka
1.1. VueOnas u genosas jgekcuka (30 ex.)

2. I'pammaTuka
2.1. VERBS (Bpemena riiarona B JeHCTBHTEILHOM 3ayore. BpemeHa
rpynnsl PROGRESSIVE, PERFECT, PERFECT PROGRESSIVE).
2.2. SEQUENCE OF TENSES (CormacoBanue BpeMeH)

Buabl peyeBoil 1eITEJILHOCTH:

2. I'oBopenue

yctHas Tema «My Studiesy

2. Yrenne
NOHMMAHUE  OCHOBHOTO  COJAEp)KaHUA  TEKCTa:  OOIIECTBEHHO-
NOJIMTUYECKUE, MyOINIIUCTUYECKUE (MEINITHBIE) TEKCThI 10 HaIpaBJie-
HUIO; TOHUMAaHUE 3alpaiiuBacMoil nHPopMaluu: mparMaTH4ecKue TeK-
CThl CIIPAaBOYHO-UH(POPMALIMOHHOTO M PEKJIAMHOTO XapakTepa IIo
HaIPaBJICHUIO

3. AyaupoBaHue

MOHUMAaHUE 3aIpalnimBacMoi HHPpOpMaILUU

4, IHucbmo
3alUCh OCHOBHBIX MBbICIENH M (PaKTOB M3 TEKCTOB IO M3Yy4aeMoul Mmpo-
OJieMaTuKe
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IT’PAMMATHUYECKHU CIPABOYHUK

Tema 1. BPEMEHA I'PYIIIIBI PROGRESSIVE (CONTINUOUS)

Tabnuya 18
Yr1BepaureabHas Bonpocurensnas ¢gopma OTpunarenbHas
¢opma (Interrogative Form) ¢opma
(Affirmative Form) (Negative Form)
I am working Am | working? I am not working
We we We
§ You are working |Are you working? You are not working
§ They they They
o
He he He
She Is working Is she  working? She is not working
It it It
I I I
He he He
She was working | Was  she working? She was not working
o |t it It
&
We we We
You were working | Were you working? You were not working
They they They
I/ shall/ I I
We will be working | Shall/will we be working? | We shall/will not be
working
& | You you
2 | They they You
L |[He will be working | Will he be working? They
She she He will not be working
It it She
It
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1.1. The Present Progressive (Continuous) Tense
Hacmﬂmee JJIHTEJIBHOEC BPEMSH

am
IS Ving
are
Tabnuya 19

1. JlnurensHoe neiicTBue, co- | He is reading a| OH uyurtaeT rasery B
BEpIIAIONICeCs] B MOMEHT pedr | Newspaper in the | bubamoreke (ceituac).

library.
2. lnurensHoOE neicTBue, co- | He is writing a | OH numer HOBYIO Ibe-
BEPIIAOIICECS] B HACTOSIIUN new play. cy.

MEpUOJ BPEMEHHU.

1. JanHoe Bpems oOpasyercs Mpy MOMOIIM BCIIOMOTaTeIbHOIO Iiaroia
to be B HacrosmemM BpemeHu (am, iS, are) u ¢GopMbl MIPUYACTUS HACTOSIIETO
BpeMeHH cMbIciioBoro riaroia: | am (I’m) working, he is (he’s) working, we
are (we’re) working.

3anomuute: [Ipuuactue Hactosuiero Bpemenu (Present Participle) o6-
pasyercs npubasieHueM cydurkca —iNg Kk ocHoBe Tiarojia. [Ipu stom cie-
Iy€T IOMHHUTB, YTO:

1) eciu riaroy OKAaHYMBAETCS HA HEMOE —€, TO OHO OITyCKaeTcs Tie-
pen cybdurcom —ing: give-giving, close-closing;

2) eclu TJIarojl OKaHYMBAETCA HA COTJACHBIN, KOTOPOMY IpeIe-
CTBYET KPATKUM yAApPHBIN IJIACHBIN, TO KOHEYHBIN ITIACHBIN yIBaUBAETCS
nepen cypdurcom —ing: run-running, forget-forgetting;

3) ecnu rmaroi okaH4YMBaeTcs Ha OykBy |, To oH yaBamBaercs, eciu
eil mpeaecTByeT KpaTKUil TIacHbIi, KaKk yAapHbIM, Tak U 0e3ydapHbIN:
expel-expelling; travel-travelling;

4) rnaronsr die, lie, tie 0OpasyroT mpudacTHe HACTOSIIIETO BPEMECHH
cienyronmm oopasom: dying, lying, tying.

2.B BOHpOCHTGJ’IBHOﬁ (popMe BCIIOMOTATEJILHBIN I'JIaroJjl CTaBUTCS Inepeu
noaiaexkamum: Am | working? Is he working? Are you working?

3. OTpunarenbHas popma oOpasyercs pu MOMOIIY YacTUllbl NOt, KOTo-

past CTaBUTCS TIOCJIE BCIIOMOTraTeNibHOTO riaroja: I am not (I’'m not) working,
he is not (he isn’t) working, we are not (we aren’t) working.
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4. lpumeuanue. CiaeayeT UMETh B BHUJY, YTO IJIar0JIbl, BHIPAXKAIOIINE
yyBCTBa (BOCIPUATHE) M YMCTBEHHBIE COCTOSHHUS, a TaK)K€ HEKOTOPEIE IPY-
T'Mie TJ1arojibl He ynoTpeOIsitoTCsA BO BpeMeHax rpymnmsl Progressive. Dt ria-
TOJIbl, B OTJIMYKE OT IJIAr0JI0B, KOTOPHIC YIOTPEONISIOTCS BO BpEMEHAX TPYII-
el Progressive, He MOTyT BhIpakaTh JEHCTBHE WM COCTOSHHE KaK IPOIIECC,
COBEpIIIAIOTCS B OmpejaeicHHbI MoMeHT. t0 love — mroOwuth, t0 like - Hpa-
BUTELCH, t0 hate - HenaBuaers, t0 want - xorets, t0 Wish, to desire - xenars,
to see - Buzeth, t0 hear - ciuermars, to feel — uyBcTBOBaTH, t0 NOtice - 3ame-
yaTh, t0 KNOw - 3nats, to understand - mounmars, to remember - moMHUTE, tO
forget - 3a0bIBaTh, t0 believe - BepuTs, u np.

Present Simple & Present Progressive

Tabauya 20

Present Simple

Present Progressive

Kak?

OObIuHOE, pEeryJsipHOE, TMOBTO-
psitolieecs: eicTBre, KOHCTaTa-
s (axra.

JlmurensHOE NI€MCTBUE, IIPO-
1IECC, MPOTEKAIOIINN B OMpe-
JICJICHHBIA MOMEHT WJIA TIe-
pUOJ BPEMECHU.

Korna?

e usually, generally, always,
never, often, seldom, every
day, sometimes.

e Oyayiee IeHCTBHE, CBSI3aH-
HOE C TpaUKOM, pacHUCaHU-
CM.

eNow, at present, at the mo-
ment; Listen...; Look...; 1
see...; | hear...

eOyyllee 3arIaHuPOBAHHOE
JICHICTBHE.

IHpumepnbl

e The Earth moves round the
Sun.

e She lives in London.

e | work in my garden every
day.

e The next train leaves in an
hour.

e Look, itis moving.

e She is living in that flat
now.

e She is working in the gar-
den at present.
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1.2. The Past Progressive (Continuous) Tense
IMpomeauiee (auTeIbHOE BpeMs

was Ving
were
Tabnuya 21

1. InutensHoe meictBue, | It was raining at five B mate yacos men
coBepianiieecs B onpe- | o’clock. 0K Tb.
JIEJIEHHBI MOMEHT B It was raining when | [len moxab, KOraa st
POILIOM. left the house. BBIIIICTT U3 JIOMY.
2. lmutenbHOe nevicteue, | In June that firm was B utone sta pupma
COBEpIIIABIICECS B OIpe- | carrying on negotiations | Beia meperoBopsI 0
neneHHOM oTpe3ke Bpe- | for the purchase of TOKYTIKE TIIICHHMIIBI.
MEHH, HO HE IIPOHUCXO- wheat.
IUBIIIEE HEPEPHIBHO.

1. Past Progressive oOpa3yeTcsi py MOMOIIM BCIIOMOTaTeIbHOTO TJIaro-
na to be B npomeamemM BpeMenu (Was, Were) u popMbl IpUYACTUS HACTOS-
mrero Bpemenu (Present Participle) cmeicioBoro rimarona: | was working, he
was working, we were working.

2. B BonpocuTenpHOM hopMe BCIIOMOTaTEIbHBIN T1arojl CTABUTCS TIEpe]
noiexkanum: Was | working? Was he working? Were you working?

3. OrpumnarensHas ¢popma 0O6pasyercs Mpu MOMOIIY YacTUIlbl NOt, KOTo-
pasi CTaBHTCS IOCIIE BCIoMorareaprHoro riaroia: I was not (I wasn’t) work-
ing, he was not (he wasn’t) working, we were not (we weren’t) working.

Past Simple & Past Progressive

Tabnuya 22
Past Simple Past Progressive

Kak? [ToBTOpsATOIIEECH neucreue, | JlencTBrue mpoTeKano B OIpe-
(l)aKT B ITPOIIJIOM. I[eHeHHBIfI MOMCHT WJIN IIC-

puOJ B IIPOIIIOM.

Korna? yesterday at 5 o’clock yesterday, from 3
last week to 6 yesterday, for 3 hours
in 1990 yesterday, the whole evening,
3 years ago on Monday last week

when | came in

IIpumepsl ¢ We went to the theatre yester- | e | was watching TV at 5

day. o’clock yesterday.
e He visited his friends each| ¢ He was reading a book
weekend last year. when | came in.

e They arrived here 5 years ago.
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1.3. The Future Progressive (Continuous) Tense

Bynymee naurensHoe BpeMst

Shall be
Ving
Will be
Tabnuya 23

1. JliurensHOE NEHCTBHE, | shall be working at | 4 eme O6yay pabo-
KoTopoe Oynet coBepiiarbes | five o’clock. TaTh B MATh YaCOB.
B onpeaencHubi MomeHT B | | shall be working S Oyny paborars,
OyayIuiem. when he returns. KOTJla OH BEPHETCSI.
2. lnmuTenpHOE NECTBUE, | shall be preparing | 51 6yay roToBUThCS K

KoTopoe OyaeT coBepiiarbes | for my examination in | sx3aMeHy B Mae.
B OIPENICIIEHHOM OTPE3KE May.
BpEMEHH, HO HE OyAET Ipo-
UCXOJIUTh HEIPEPHIBHO.

1. Future Progressive oOpa3yercs npu IOMOIIY BCIIOMOTaTeIBHOTO TJia-
roia to be B Oyaymem Bpemenn (shall be, will be) u dbopmer npuyactus
HacTosiero Bpemenu (Present Participle) cmeiciioBoro riaroma: | shall (1°11)
be working, he will (he’ll) be working, we will be working.

2.B BOHpOCI/ITeJIBHOﬁ (bOpMe BCIIOMOT'aTEJILHBIN IJ1aroJl CTaBUTCS rnepena
nognexkamum: Shall | be working? Will he be working? Will you be work-
ing?

3. OTpunatenbHas popma oOpasyercs Mpu MOMOLIM YacTUllbl NOt, KOTo-
past ctaBuTCs mocie BcnoMorarenbHoro riarosa: I shall not (I shan’t) be
working, he will not (he won’t) be working, we shall not (we shan’t) be
working.
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Tema 2. BPEMEHA I'PYIIIIbI PERFECT

It

it

Tabnuya 24
YTBepaurTeabHasn BonpocurteanHas OTpunarteabHasi
¢popma ¢popma ¢popma
(Affirmative Form) | (Interrogative Form) (Negative Form)
I I I
We we We
~ | You haveworked |Have you worked? | You have notworked
é They they They
[¢D)
% | He he He
She has worked | Has she worked? | She has not worked
It it It
I I I
We we We
— | You you You
§ They had worked Had they worked? | They had not worked
He he He
She she She
It it It
I I
We shall/will have Shall/will we have I/We shall/will not have
worked worked? worked
[¢D)
2 [ You you You
T They they They
He will have worked | Will he have worked? | He will not have worked
She she She

It
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2.1. The Present Perfect Tense
Hacrosiiee coBepumieHHOe BpeMst

Have Ved
Has V3
Tabauya 25

1. eiicTBue, pe3yabTaT KoToporo ume- || have written | S manucan
eTCS HAJIMIIO B HACTOSIIEM BpeMeHH (B | MY eXercise; CBOM yITpakKHE-
PYCCKOM SI3BIKE COOTBETCTBYET IPO- here they are. | Hus. Bot onu.
HIeAIIEMY BPEMEHHU )
2. Bmecto Present Perfect Continuous | | have known | £ 3Hato ero tpu
(B pyCCKOM $I3BIKE COOTBETCTBYET him for three roja.
HACTOAIIEMY BPEMEHHU ) years.
3. byaymee copepmennoe neiicteue B | After | have [Tocie Toro xak
NpUIATOYHBIX MpeiokeHusx Bpemenn | read the book, | s mpoury sty
U ycioBus (B pycckoM s3bike cootBeT- | I’ll give it to KHUTY, 5 ]JaM €€
CTBYET OyayIl[eMy BPEMCHH) you. BaM.

1. Present Perfect oOpasyercs nmpu mOMOIIM BCIIOMOT'aTEILHOTO Ijlarosa
to have B ¢opme Hacrosimero Bpemenu (have, has) B ¢opme npuuactus
nporeaiero Bpemenn (Past Participle) cmeiciioBoro riarona: | have (1°ve)
worked, he has (he’s) worked, we have (we’ve) worked.

2. B BonpocutenbHo# (popMe BCIIOMOTATENIbHBIN TJ1aroja CTAaBUTCS Mepet
nomnesxxanm: Have | worked? Has he worked? Have we worked?

3. OtpunarenpHas hopMa 0Opa3yeTcs IpH MOMOIIH YacTUIIBI NOt, KOTO-
pas cTaBUTCA Tocjie BcroMorarenbHoro riarona: I have not (haven’t)
worked, he has not (hasn’t) worked, we have not (haven’t) worked.

Present Perfect & Past Simple

M3yyaronye aHMIMACKUAN S3BIK 9aCcTO JIOMYCKAIOT OMIMOKH, YIIOTPeOIsasa
Present Perfect Bmecto Past Simple u Hao60poT, MockoabKy 00a BpeMEeHH
BRIPAKAIOT TIPOIIICIIICe NSHCTBUE, 3aKOHUMBIIEECS IO HACTOSIIETO MOMECH-
Ta, U COOTBETCTBYIOT B PYCCKOM SI3bIKE MPOIIEAIIEMY BPEMEHH Tiiaroyia co-
BEPIICHHOTO M HecoBepiieHHoro Buaa. OmHako Past Simple u Present Per-
fect xopeHHBIM 00pa3oM oTIMYArOTCS APYT OT Apyra. Past Simple BeipaxaeT
JCHCTBUE, COBEPIIMBIICECS B HCTEKIIEM OTPE3KE BPEMEHH, KOHCTATHUPYET
dakxT coBepiieHus aecTBus B mponioM. [loaromy Past Simple ymorpe6is-
€TCS B IIOBCCTBOBAHUH, T.C. IIPH HM3JI0KECHUU COOBITUH, MMEBIIUX MECTO B

IPOIIJIOM, WX B pasroBope O mpolieamux coObiTusax. Present Perfect Boi-
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paxkaeT JEWCTBUE, XOTS U COBEPIIMBIIEECS B MPOIILJIOM, HO CBA3AHHOE C
HACTOSIIMM OJlarofjapsi HaJIU4YUIO €ro pe3ysibTaTa B HACTOSIIEM BpPEMEHHU,
no3tomy Present Perfect ynorpe0iisercs He B TOBECTBOBAHUH, a B pa3roBOpe

WJIU COOOIICHUH, KacaroIeMcs MOJIOKCHHS BEIIIeH B HACTOSIICE BPEMS:
Tabnuya 26

Present Perfect Past Simple

| have finished my work and | am go- | | finished my work and went home.
ing home now. 51 OKOHYMII CBOIO PadOTy M yIIeN J0-
S okoHums1 paboOTy U TENEPh UAY 0- | MOH.

MOH.

The manager has signed the letter. The manager signed the letter, and |
Can you post it at once? posted it at once.

3aBenyromui noanucai nucbMo. He | 3aBeayromuii noanucan nucbMo, U s
MOXKCTC JIN Bbl OTIIPABHUTb €T'O HC- OTIIpaBUJI €TI0 HCMCIJICHHO.
MEJJICHHO?

2.2. The Past Perfect Tense
IMpomenmee coBepuieHHOE BpeMsl
Ved

Had V3
Tabnuya 27

1. deiictBre, copepmBiieecs jo | | had translated | S (yxe) nepesein cra-
OTIPEICIICHHOTO MOMCHTA B the article by five | Tbro k msTH Yacam.
IPOIILIOM. o’clock.

2. lleiictBue, koTopoe nmpou3o- | They had shipped | Onu (yxe) oTrpy3u-
IIJTIO paHblie apyroro aeicTeus | the goods when JIM TOBapbI, KOTaa

B IIPOIILIOM, BBIPaKEHHOI'O your telegram ar- | mpuObLIa Bama Telre-
dopmoii Past Simple. rived. rpamma.

1. Past Perfect o6pa3yercst mpu mOMOIIM BCIIOMOTaTEIBHOTO TI1aroia to
have B popme mpomeamero Bpemenu (had) B popme nmpudactus mporemiie-
ro Bpemenu (Past Participle) cmbicioBoro riarona: | had (1°d) worked, he
had (he’d) worked, we had (we’d) worked.

2. B BompocuTenbHOM (hopMe BCIIOMOTaTEeNbHBIN II1arojl CTaBUTCS NEpe
nomnexanmm: Had | worked? Had he worked? Had we worked?

3. OTpunatenbHas popma oOpaszyercs Mpu MOMOIIY YacTUllbl NOt, KOTo-
past cTaBUTCA Tocie BenmomorarenbHoro riaroia: I had not (hadn’t) worked,
he had not (hadn’t) worked, we had not (hadn’t) worked.
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Past Perfect & Past Simple

Tabauya 28
Past Simple Past Perfect
Kak? Omnucadue coObITUI JlelicTBrE 3aKOHYMIIOCH K ONpeIe-
(¢axT) B mponuiom JICHHOMY MOMEHTY B IPOIILIOM
Korga? yesterday by the end of the last week
last month by last Monday
many years ago when we came
before she left
ITIpumeps | ¢ We went to the seaside | e He had been very ill before he
Jast summer. died.
e | left school many years | o | looked at the present after he
Ago. had left.
e Did you see him last e  He had built the theatre by the
week? end of the last year.

2.3. The Future Perfect Tense
bynyuiee copepuieHHOe BpeMs

Ved
V3

Will / shall have

Tabnuya 29

1.bynymee neucraue,
KOTOPOE€ COBEPILINTCS
70 OTPEACIICHHOTO

They will have shipped
the goods when your tel-
egram arrives.

OHH yKe OTIpy34T TO-
Bap, Korja npuoyaer
Ballla TeJIETPaMMa.

MOMEHTA B OyyIIEM.

1. Future Perfect oGpa3yercs mpu MOMOIIM BCIIOMOTATEILHOTO TJ1arojia
to have B popme Oymymero Bpemenu (shall have, will have) B popme npuya-
ctus mporreamero Bpemenu (Past Participle) cmeicioBoro rmaromna: | shall
have (I’ll have) worked, he will (he’ll) have worked, we will (we’ll) have
worked.

2. B BompocuTenbHOM (hopMe BCIIOMOTaTENbHBIN IJ1arol CTaBUTCS NEpe
nomnexammm: Shall 1 have worked? Will he have worked? Will we have
worked?

3. OrpumnarenpHas ¢popma 0O6pasyercs Mpu MOMOIIY YacTUIIBI NOt, KOTo-
pas cTaBUTCS Tocje BcromorarenbHoro riaroia: I shall not (shan’t) have
worked, he will not (won’t) have worked, we shall not (shan’t) have worked.
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Tema 3. BPEMEHA I'PYIIIIbI
PERFECT PROGRESSIVE (CONTINUOUS)

Tabnuya 30

Yr1BepaurteabHas

dpopma
(Affirmative Form)

Bonpocureasnas ¢op-
Ma
(Interrogative Form)

OtpuuareabHas ¢gopma
(Negative Form)

| have been working

It

it

We we We
You Have you been working? | You have not
c | They they been working
[¢B]
< They
x | He he
She has been working | Has she been working? | He
It it She has not been working
It
I I I
We we We
You you You
% They Had they been working? | They  had not
a | He had been working he been working
She she He
It it She
It
I I I
We shall have been Shall we have been We shall not have
working working? been working
[¢B)
5 | You you You
E—_»' They they They
He will have been |[Will he have been He will not have
working working? been working
She she She

It

91




3.1. The Present Perfect Progressive (Continuous) Tense
Hacrosiiee copepumieHHOe JJIUTEJIbHOE BpeMs

Have been Ving
Has
Tabauya 31
1. InuTenpHOE IEHCTBUE, KOTOPOE | have been S guraro rasery ¢
HayajoCh B IPOIILJIOM M elrie coBep- | reading the IISTH YacOB.

1aeTcs B HacTosmee BpeMs (B pyc- | Newspaper since
CKOM SI3bIKE COOTBETCTBYeT HacTosi- | five o’clock.
IIEMY BPEMEHU )

2. lnmatensHOE IEUCTBUE, KOTOPOE Although the sun | Xots cBeTut

HAYaJI0Ch B MTPOILIOM M 3aKOHUYMJIOCK | IS shining, it is COJTHIIE, BCE €IIIe
HenocpeacTBenno neped momentom | Still cold as it has | xononHo, Tak Kak
peun (B pyCCKOM SI3BIKE COOTBET- been raining 1€ CUIIBLHBIN
CTBYET IPOIIEIIIEMY BPEMEHH) hard. TOXKb.

1. Present Perfect Progressive oOpa3yeTcs ipH MOMOIIM BCIIOMOTATEITb-
Horo riaroja to be B ¢opme Present Perfect (have been, has been) B popme
npuyacTus Hacrosmero Bpemenu (Present Participle) cmeiciaoBoro riarona: |
have (I’ve) been working, he has (he’s) been working, we have (we’ve) been
working.

2. B BonpocuTenpHOM hopMe BCIIOMOTaTEbHBIN T1arojl CTABUTCS TIEpe]
noanexxamum: Have | been working? Has he been working? Have we been
working?

3. OTpunatenbHas popma oOpasyercs Mpu MOMOLIM YacTUIlbl NOt, KOTo-
pasi CTaBUTCS MOCJE BcroMorarenbHoro riarona: I have not (haven’t) been
working, he has not (hasn’t) been working, we have not (haven’t) been work-

ing.

3.2. The Past Perfect Progressive (Continuous) Tense
IMpomeamee coBepuIeHHOE JJIUTEIbHOE BpeMsl

Had been Ving
Tabnuya 32
1. lnuTenpHOE NpOLISAIIee ACH- | had been A yxe paborai
CTBHE, COBEpIIIABIICECS] B MOMEHT working for IIBa Jaca, Koraa
HACTYIUICHUS Apyroro mnpoireamero | two hours when | mpurien mMoit Opar.
JEHCTBUSI, C YKa3aHUEM KakK JIOJITO my brother
OHO COBEPIIAJIOCh. came.
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2. JlmuTenpHOE MpoIIeIIee aeH- He felt tired as | Ou yyBcTBOBAI
CTBHE, KOTOpPOE Hadasock B mpoiuioM | he had been ceOs yCcTallbIM, Tak
Y 3aKOHYMJIOCH HermocpeacTBeHHo 1e- | playing football | kak urpan B dyrt-
pea MOMeHTOM peun (B pycckoM si3wl- | for several 00J1 B TeUCHUE He-
K€ COOTBETCTBYET IpoIIEAIIeMy Bpe- | hours. CKOJIBKUX YacOB.
MEHH).

1. Past Perfect Progressive oO6pa3yeTcs pu MOMOIIH BCIIOMOraTeIbHOTO
riaroya to be B popme Past Perfect (had been) B dhopme npudactus Hactos-
miero Bpemenu (Present Participle) cmeicioBoro rmarona: | had (1I’d) been
working, he had (he’d) been working, we had (we’d) been working.

2. B BompocutenbHOM (hopMe BCIIOMOTaTENbHBIN IJ1arojl CTABUTCS NEpe
noanexamum: Had | been working? Had he been working? Had we been
working?

3. OrpuuarenbHas ¢popma oOpazyercst Mpu MOMOIIY YacTUIbl NOt, KOTo-
pas ctaBUTCs mocje BcromorareiabHoro riarona: | had not (hadn’t) been
working, he had not (hadn’t) been working,

3.3. The Future Perfect Progressive (Continuous) Tense
byayuee coBepiieHHoe 1JIUTEIbHOE BpeMs

Shall/will have been

Ving
Tabnuya 33
1. leiictBue, koTopoe HauHeT- | In 15 minutes we | Uepes 15 munyT Oy-
cs1 no onpeaenennoro momenta | shall/ will have JIET JIBa Yaca, KaKk MbI
B OynyImieM u OyzieT mpoaod- been writing the MUIIIEM KOHTPOJIb-

’KaThCs JI0 3TOro MomeHTa U B | test for two hours. | Hyto.
ATOT MOMEHT B OyIyIIEeM.

1. Future Perfect Progressive o6pa3yeTcst mpu ITOMOIIH BCTIOMOTaTeITb-
Horo Tiaroja to be B popme Future Perfect (shall have been, will have been)
B hopMe npryacTrsi HacTosiero Bpemenu (Present Participle) cmpicioBoro
rinarona: I shall (I’ll) have been working, he will (he’ll) been working, we
will (we’ll) been working.

2. B BonpocurenbHOi (popMe BCIOMOTaTeNbHbIN TJ1aroj CTaBUTCSA Mepe]]
noanexxamum: Shall 1 have been working? Will he been working? Shall we
been working?

3. OtpunarenbHas ¢popma oOpazyercs Mpu MOMOIIY YacTHIkI NOt, KOTo-
pasi cTaBUTCS TTOcjIe BcrioMorarenbHoro riaroia: I shall not (shan’t) have
been working, he will not (won’t) have been working, we shall not (shan’t)

have been working.
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Tema 4. COITJTACOBAHUE BPEMEH

[IpaBuio coriiacoBaHusi BPEMEH B AHTJIMMCKOM SI3BIKE MPEACTABISET
ONPEJIETICHHYIO0 3aBUCUMOCTh BPEMEHU IJIarojia B MPUIATOYHOM MPEAJIOKE-
HUU (TJIABHBIM 00pa30M JIOMOJHUTEIBHOM) OT BPEMEHHU IJIaroja B TJIABHOM
MpEeI0KEHUU. B pycCKkoM s3bIKe TaKOW 3aBUCUMOCTH HE CYILIECTBYET.

OCHOBHBIE TTOJIOKEHUSI COTIIACOBAHUS BPEMEH CBOJATCA K CIEAYIOIIEMY:

1. Ecnu ckazyemoe TJIaBHOTO MPEAJIOKEHUS BBIPAXKEHO TIJIAroJioM B
HACTOSIIIEM WJIM OYIyIIeM BPEMEHH, TO CKazyeMoe MPUIATOYHOTO Mpesio-
KEHUSI MOXKET CTOSITh B JIIDOOM BPEMEHH, KOTOPOE TPeOyeTCsl MO CMBICIY.
Harmpumep:

he studies English. YTO U3y4aeT aHTJIMHUCKUH S3BIK
He he will study Eng- On 410 OyJeT M3y4yaTh AHTIUHCKUN
says lish. TOBOPHT, SI3BIK

he has studied Eng- 9TO M3ydasl aHTJIMUCKHH S3BIK

lish.

2. Eciin cka3yemoe TJIaBHOTO MPE/JI0KECHHUS CTOUT B IIPOIICAIIEM Bpe-
MEHH, TO CKa3yeMoe MPUAATOYHOrO MPEJIOKEHUS JOJKHO CTOSTh B OJHOM
U3 MPOIICAIINX BpeMEH. BBIOOp KOHKPETHOM BHAO-BPEMEHHOH (HhOPMBI
OIpeesAeTCS TEM, IPOUCXOIUT JIU ACHCTBHE B MIPUIATOYHOM MPEITI0KCHUN
OJIHOBPEMEHHO C IJIaBHBIM, IIPEIIICCTBYET €My, JU00 OyAeT MPOUCXOIUTh B
oymymem. Hampumep:

he worked (was working) paboTtaeT

He said he had worked (had been OH ckazan,  paborai

(that) working) 9TO
he would work (would be Oynet paboTratb
working)

Tema 5. IIPSAIMAS U KOCBEHHAS PEYD

1. ConepxaHue paHee BBICKa3aHHOTO COOOIICHUS MOKHO TMepeaTh
NpsSIMOM peubto (OT JIMIAa TOBOPSIIIET0) UM KOCBEHHOUW peublo (OT JMIa Iie-
pearoIIero).

She said: "I can speak two foreign languages” (npsmas peun).

She said that she could speak two foreign languages (kocsennas peuw).

2. B KOCBEHHOU peuM Tak»Ke COOI0/IaeTCsl MPABUIIO COTJIACOBAHUS Bpe-
MmeH. [Ipu oOpanieHnu yTBEpAUTEIbHBIX MPEIJIOKEHUN U3 MPSAMOU pedyu B
KOCBEHHYIO IPOU3BOJATCS CICIYIOIINE N3MEHCHUSA

1) kocBeHHas1 peub BBOJAUTCS COI030M that, KOTOPBII 4YacTO OMyCKaeTCs;

2) rnaroi to say, mocie KOTOpPOTO ClIeIyeT JOMOJIHEHHUE, 3aMEHSETCS
riarojiom to tell;
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3) TUYHBIE U NPUTSHKATEIbHBIC MECTOMMEHHUS 3aMEHSIIOTCS TIO CMBICITY;

4) BpeMeHa TJIarojoB B MPUJATOYHOM MPEHAJIOKECHUU U3MEHSIIOTCS CO-
TJIACHO MPaBUJIaM COIJIACOBAHUS BPEMEH;

5) ykazaTenbHble MECTOMMEHHUS U HAPEUYHsl BPEMEHU U MECTa 3aMEHSIIOT-
Cs IPYyTUMH CJIOBAMU:

this that

these those

now then

today that day
tomorrow the next day
the day after tomorrow two days later
yesterday the day before
the day before yesterday two days before
ago before

next year the next year, the following year
here there

3. O6mue Bonpockl BBoaATCs coro3amu if, whether, umeromumu 3Haye-
HUE YaCTULbI «IM». B IpHIaTOYHBIX MPEIIOKEHHUIX COOJII0IaeTCs OPSI0K
CIIOB YTBEPAMTEIBHOTO MPEAI0KEHUS.

He asked me: "Do you play the Owu cnpocun mensn: «Bvl uepaeme na nu-

piano?" AHUHO? »
He asked me if | played the piano. Owu cnpocun mens, ueparo nu s na nua-
HUHO.

4. CnenuyaabHBIC BOIIPOCHI BBOJSATCS TEM K€ BOIIPOCHTEIIBHBIM CIIOBOM,
C KOTOPOI0 HauMHaeTcs mpsMas pedb. CoOIrogaeTcsl MOPSA0K CIOB YTBEP-
JUTCITBHOTO TIPEIIOKCHUS.
He asked me: "When did you send Ow cnpocun mens: «Koeoa mei omnpa-

the telegram?" BUJL Menecpammy? »
He asked me when | had sent the Ow cnpocun mens, xocoa ss omnpasun
telegram. menezcpammy.

5. Jlng nepefaun moOyKACHUH B KOCBEHHOM peyd yHOTPEOISIOTCS Mpo-
CTBIC MPEIIOKEHUS ¢ MHGUHUTUBOM ¢ yacTtuiieit t0. Eciau npsimMas pedb BbI-
pakaeT mpHKa3zaHue, To Tiaroi {0 say 3amensiercs riarosiom to tell (BeneTs)
niu 10 order (npukaseiBath). Eciu npsiMast peub BBIpaKaeT MPOCKOY, I1aroi
to say 3amensiercs rirarosiom to ask (mpocurs).

She said to him: "Come here at Owna ckazana emy: «Ilpuxoou ciooa 6 9
nine". yacoey.
She told him to come there at nine. Onua senena emy npuxooums 6 9 uacos.
| said to her: "Please, give me that A ckazan eii: «/ati mne, noscanyiicma,
book". MY KHUSYY.
| asked her to give me that book. 4 nonpocun ee oame mne smy knuey.
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I'PAMMATHYECKHUE YIIPA’KHEHUSA
1. PackpoiiTe cko0KkH, ynmorpeod.asisi riaarojbl B Present Progressive.

(NOW) 1. The boys (to run) about in the garden.

2. 1 (to do) my homework.

3. John and his friends (to go) to the library.

4. Ann (to sit) at her desk. She (to study) geography.

5. A young man (to stand) at the window. He (to smoke) a cigarette.
6. The old man (to walk) about the room.

7. The dog (to lie) on the floor.

8. You (to have) a break?

9. What language you (to study)?

10. Who (to lie) on the sofa?

2. IlepeBeauTe Ha AHIVIMIICKUI fA3BIK, YNOTpeO/sisi riuarouabl B Present
Progressive.

(CEMYAC) 1. 4 unraro. 11. TBom poguTenu NprOT Yaii?

2. OH He nuIIeT. 12. 51 ve cruro.

3. M&1 He paboTaem. 13. OHa cuauT 3a CTOJIOM.

4. Bol unurtaere? 14. MpbI nenaeM ynpaxHEHHUE.

5. On cnut? 15. Ms1 HE KynlaemcH.

6. Kons 1 Muia urpatot B pytoos. 16. Ouu urpatot Bo a1sope?

7. Karts urpaer Ha posiie. 17. Huaa n AHSL MOIOT TOJL.

8. OHa He moeT. 18. Kons momoraet mame.

9. Mos cecTpa criur. 19. Te1 noMoraemp namne?

10. ITana neet vaun? 20. Mos cecTpa 4HMTae€T MHTEPECHYIO
KHUTY.

3. PackpoiiTe cko0ku, ynorpeoJss riaaroabsl B Present Progressive niam
B Present Simple.

1. I (to write) a composition now.

2. 1 (not to drink) milk now.

3. I (to go) for a walk after dinner.

4. 1 (not to go) to the theatre every Sunday.
5. He (not to read) now.

6. He (to play) now.

7 He (to play) now?

8. My mother (to work) at a factory.
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9. My aunt (not to work) at a shop.

10. You (to work) at an office?

11. My friend (to live) in St. Petersburg.

12. My cousin (not to live) in Moscow.

13. The children (not to sleep) now.

14. The children (to play) in the yard every day.
15. They (not to go) to the stadium on Monday.

4. IlepeBennTe HA PYCCKHU SI3BIK.

1. Detective: I'm afraid | must ask you both what you were doing yesterday
at 10.20p.m. — I was playing chess with my wife. — | was listening to a play
on the radio. 2. The children were frightened because it was getting dark. 3.
It was a fine day and the roads were crowded because a lot of people were
rushing to the seaside. 4. The airplane in which the football team was travel-
ing crashed soon after taking off. 5. He usually wears sandals but when 1| last
saw him he was wearing boots. 6. The house was in great disorder because
he was redecorating it. 7. The director didn't allow the actors to travel by air
while they were working on the film. 8. The car had nobody in it but the en-
gine was running. 9. Two children were playing on the sand and two fisher-
men were leaning against an upturned boat. 10. | was alone in the house at
that time because Mr. Jones was working in the garage.

5. PackpoiiTe cko0KkH, ynoTpeosas riaaroabsl B Present Progressive niam
Past Progressive.

1. I (to write) an English exercise now.

2. | (to write) an English exercise at this time yesterday.

3. My little sister (to sleep) now.

4 My little sister (to sleep) at this time yesterday.

5. My friends (not to do) their homework now. They (to play) volley-ball.

6. My friends (not to do) their homework at seven o'clock yesterday. They
(to play) volley-ball.

7. You (to eat) ice-cream now?

8. You (to eat) ice-cream when | rang you up yesterday?

9. What your father (to do) now?

10. What your father (to do) from eight till nine yesterday?

97



6. PackpoiiTe cko0ku, ynmorpeoasissi riaaroabl B Past Simple mim Past
Progressive.
1. I (to go) to the cinema yesterday.
2. 1 (to go) to the cinema at four o'clock yesterday.
3. | (to go) to the cinema when you met me.
4. 1 (to do) my homework the whole evening yesterday.
5. | (to do) my homework when mother came home.
6. | (to do) my homework yesterday.
7. 1 (to do) my homework from five till eight yesterday.
8. | (to do) my homework at six o'clock yesterday.
9. I (not to play) the piano yesterday. I (to write) a letter to my friend.
10. 1 (not to play) the piano at four o'clock yesterday. | (to read) a book.
11. He (not to sleep) when father came home. He (to do) his homework.
12. They (to drink) tea when | (to come) home.

7. YnoTpeouTe rj1aroj B ckookax B Future Progressive u mepeBeanrte Ha
PYCCKUH.

1. This time next month | (sit) on a beach.

2. When you arrive | probably (pick) fruit.

3. When we reach England it very likely (rain).

4. In a few days’ time we (fly) over the Pyrenees.

5. I'll call for her at eight. - No, don't; she still (have) breakfast then.

6. | (wait) for you when you come out.

7. When you next see me | (wear) my new dress.

8. My son will be in the sixth form next year. - That means that old Dr
Adder (teach) him mathematics.

9. I'll give Jack your message. | can do it easily because | (see) him tomor-
row. We go to work on the same train.

10. You (do) geometry next term.

8. Packpoiite cko0ku u ynorpeoure riaroJ B gopme Present Perfect.
1. Where you (be)? - I (be) to the dentist.
2. You (have) breakfast? - Yes, I ...
3. The post (come)? -Yes, it...
4. You (see) my watch anywhere? - No, I'm afraid I ...
5. Someone (wind) the clock? -Yes, Tom.. ..
6. I (not finish) my letter yet.
7. He just (go) out.
8. Someone (take) my bicycle.
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9. The phone (stop) ringing.

10. You (hear) from her lately? - No, I ...
11. 1 just (wash) that floor.

12. The cat (steal) the fish.

9. PackpoiiTe cko0ku, ynoTpeoJsia riaarojnl B Present Perfect mam Past
Simple.

1. I already (to do) my homework. Now I can go for a walk.

2. | (to do) my homework yesterday.

3. He just (to come) home.

4. He (to come) home a minute ago.

5. Nick (to play) football yesterday.

6. She already (to come) from school. Now she is doing her homework.

7. | (to read) this book last year.

8. | (to read) this book this year.

9. I never (to be) to Washington.

10. You ever (to be) to New York?

11. You ever (to see) the eruption of a volcano?

12. 1 (not yet to eat) today.

13. He (not to eat) yesterday.

14. You (to play) the piano yesterday?

15. You (to play) the piano today?
10. Ynorpeoure riaaroJ B ckookax B ¢popme Past Perfect, mepeBeaure Ha
PYCCKMIA.

1. I only wanted to know why he (lose) his job.

2. When he reached home, Danny (go) to bed.

3. After she (cry) she felt better.

4. When the expedition started the sun (rise) already.

5. She (know) him long before he left for India.

6. At last she made him tell her that he (get) into debt.

7. There was a loud knock on the door after the clock (strike) midnight.

8. She (finish) cooking by 6 o’clock.

9. She (fall) out of love with him before the war was over.

10. The students (pass) their last exam by the 1% of July.

11. PackpoiiTe cko0kH, ynoTpeodssisi riaarojnsl B Past Simple nam Past
Perfect.

1. When | (to come) home, mother already (to cook) dinner.

2. When father (to return) from work, we already (to do) our homework.
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3. When the teacher (to enter) the classroom, the pupils already (to open)
their books.

4. Kate (to give) me the book which she (to buy) the day before.

5. Nick (to show) the teacher the picture which he (to draw).

6. Mother (to see) that Nick (not to wash) his hands.

7. The teacher (to understand) that Lena (not to do) her homework.

8. | (to know) that my friend (not yet to come).

9. Yesterday I (to find) the book which I (to lose) in summer.

10. When we (to come) to the station, the train already (to leave)

12. Packpoiite cko0ku u ynorpedourte riaaroa B ¢opme Future Perfect,
nepesBeauTe NPeIioKeHUs HA PYCCKUH A3bIK.

1. 1 (finish) this book by tomorrow evening.

2. By this time tomorrow we (have) our injections.

3. By the end of next year | (be) here twenty-five years.

4. I'll still be here next summer but Tom (leave).

5. I (finish) this job in twenty minutes.

6. By next winter they (build) four houses in that field.

7. When we reach Moscow we (travel) all round the world.

8. At the rate he is going he (spend) all his money by the time he is twenty-
one.

9. By this time next year | (save) $250.

10. By the time we get to the party everything (be) eaten.

13. PackpoiiTe cko0ku u ynorpeoute riaroa B Present Perfect Progres-
sive, mepeBeauTe MPEAI0KEHUSI HA PYCCKHUIA SI3BIK.

1. I (make) cakes. That is why my hands are all covered with flour.

2. Her phone (ring) for ten minutes. | wonder why she doesn't answer it.

3. He (overwork). That is why he looks so tired.

4. There is sawdust in your hair. - I'm not surprised. | (cut) down a tree.

5. Have you seen my bag anywhere? | (look) for it for ages.

6. What you (do)? - I (work) in the laboratory.

7. He (study) Russian for two years and doesn't even know the alphabet
yet.

8. How long you (wait) for me? - | (wait) about half an hour.

9. It (rain) for two days now. There'll be a flood soon.

10. We (argue) about this for two hours now. Perhaps we should stop!
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14. PackpoiiTe cKkoOKHM M ynoTpeouTe riaroa B ¢popme Past Perfect Pro-
gressive.

1. I was tired. | (work) all day long.

2. The room was empty but there was a smell of cigarettes. Somebody
(smoke) in the room.

3. He turned to the girl who (listen) to the conversation with breathless in-
terest.

4. 1t was very hot in the house and she (lie) awake for hours.

5. It (snow) heavily and the telephone was cut down.

6. It (rain) for weeks and the only bridge across the river was destroyed.

7. It became very dark and the children (speak) in low voices for the last
ten minutes.

8. He (study) the problem for a few years before he could solve it.

15. Packpoiite cko0ku u ynmorpedure riaaroa B Future Perfect Progres-
sive.

In 15 minutes father (work) in the garden for 3 hours.

Next year Jim (study) history for 5 years.

In a month they (travel) abroad for a year.

The workers (restore) the building for a year in autumn,

Next summer | (teach) for 10 years in this school.

The children (sleep) for 2 hours by the time the parents come home.
Next year we (study) English for 3 years.

In summer my brother (travel) in Siberia for a year.

In 2 years my friend’s father (work) at the factory for 30 years.

0. It (snow) for a week tomorrow.

HBOoo~NoGakhwdE

16. IlepeBeauTe HA PYCCKHUIl A3BIK.
1. He said that he was busy.
2. | thought he had left Minsk and lived in Moscow.'
3. I didn't know that you could draw.
4. | said that you needn't go there.
5. I knew that she had to stay at the University after classes.
6. | was sure that your friend was writing a new play.
7. 1 was sure that you would be here.
8. I thought that the article had been translated.
9. I was sure that they would be given this work.
10. She said that she didn't understand the text.
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GRAMMAR TESTS
TEST 1 (Simple/Progressive)

1. “Excuse me, you English?
a) do you speak b) are you speaking

2. “Where's Andrew?” - “I J
a) do not know b) am not knowing

3. What you ?

a) do you laugh at b) are you laughing at

4. "Where ?" - "Russia".

a) do you come from b) are you coming from

5. Anna is a good golf player but she very often.

a) doesn't play b) isn't playing

6. When | arrived, Tom on the sofa and over the phone.

a) lied, spoke b) was lying, was speaking

7. - What you between one and two? | phoned you several times. - |

the piano and heard nothing.
a) did you do, played b) were you doing, was playing

8. When I got up that morning, the sun brightly and the birds :

a) shone, sang b) was shining, were singing

9. When you rang me yesterday, | a bath.

a) had b) was having

10. We about him when he suddenly in.

a) talked, was coming b) were talking, came

11. This time tomorrow they in the train on their way to Chicago.
a) will sit b) will be sitting
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12. Don’t phone Jim from 5 to 6 — he English.

a) will have b) will be having
13. - Let’s meet at the station at 5 o’clock. - OK. | for you there.
a) will wait b) will be waiting

14. She every day until the end of the month.
a) will perform b) will be performing

15. We you in half an hour.

a) will join b) will be joining
TEST 2
1. Alice said that her parents back in a week.
a) would come b) have come
C) comes d) will come
2. After | the letter, | started to cry.
a) had read b) am reading
c) has read d) were reading
3. The plane in thirty-five minutes.
a) have left b) are leaving
c) had left d) is leaving
4. | went by train and at the station by my aunt.
a) meets b) meet
C) was met d) is met
5.1t to us how the accident had happened.
a) is explaining b) shall be explained
c) was explained d) has explained
6. He didn’t see me as he when I came into the room.
a) has read b) is reading
C) read d) was reading
7. Mother will cook dinner when she home from work.
a) come b) comes
c) will come d) has come
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8. Oh, here you are. | for you for half an hour.

a) have been waiting b) am waiting

c) waited d) has been waiting

9. 1 my work by the end of June.

a) shall finish b) have finished

¢) finish d) shall have finished

10. His smile was something she before.

a) did never see b) has never seen

¢) had never seen d) never saw

11. You a lovely song when | entered the room. What was it?
a) was singing b) had sung

C) sang d) were singing

12. Unemployment among young people constantly.
a) increased b) is increasing

¢) had increased d) has increased

13. The workers the road by the end of the year.

a) will have built b) will build

c¢) will have been built d) will be building

14. Have you ever been to England? Yes, | there last year.
a) was b) had been

c) have been d) was being

15. When my friend rang me up, | TV.

a) had been watching b) was watching

¢) had watched d) watched
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KOHTPOJIBHASL PABOTA Ne 2

I. Translate the sentences from English into Russian. State the tense of the verb.
1. When | come they will be waiting at the airport.

2. When she left, she remembered that she hadn’t locked the kitchen window.

3. By the time we get to the party everything will have been eaten.

4. She has been playing chess since she was nine.

5. They will have been trying to solve this problem for two years by 2012.

I1. Make the following sentences (a) negative; (b) interrogative.
1. Liz is trying to fix her washing machine.

2. We were having lunch when our uncle came.

3. She has already started her new job.

4. By the end of the year he had learnt to speak French.

5. My secretary has been typing the report for five hours.

I11. Ask all types of questions to the following sentences.

1. Aunt Betty is talking to the butcher in the kitchen.

2. It was raining heavily yesterday morning.

3. They hadn’t completed the test when the teacher came.

4. By the end of the autumn, they will have built a new skating-rink in this dis-
trict.

5. They had been watching TV for half an hour when their parents came.

IV. Use the correct form of the verb instead of the infinitives in brackets.

1. Past Simple or Past Progressive: My hat (to fly off) when | (to cross) the
bridge.

2. Past Simple or Present Perfect: | (to buy) a new car last summer, but | (not sell)
my old car yet, so now I’ve got two cars.

3. Present Simple or Future Perfect: The party (to begin) by the time we (to
come).

4. Present Perfect or Present Perfect Progressive: She (to read) this book for
three days and (to read) 300 pages already.

5. Past Simple or Past Perfect Progressive: How long they (to wait) for a taxi be-
fore it (to come)?

V. Convert into indirect speech.

1. “He is a clever man,” says Elisabeth.

2. She says: “I shall come to see you tomorrow.”

3. Nick said: “I have never been to London.”

4, He said: “I saw them at my parents’ house last year.”
5. I'said to Boris: “Does your friend live in London?”
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IT'OBOPEHHUE
Ycrnas tema «My Studies»

| study at the Altay State Academy of Education. It is one of the oldest
educational establishments in Altai. There are 10 faculties here which train
teachers for primary and secondary schools in different subjects: physics,
mathematics, history, Russian, English, German, Literature, biology, draw-
ing, economics, handicraft, music and so on.

| am a first year student of the Technology and Economics Department.
We study mathematics, physics, drawing, chemistry, economics, English,
social subjects, psychology, history of education, pedagogics, physical
training.

The academic year begins in September and ends in June. It consists of
two terms, each ending in an examination session. Some students do not
pay for their tuition, but others do. All the students are provided with a hos-
tel.

The lectures begin at 8 o'clock. We usually have three or four periods.
My days are not like each other for we have a different timetable every day.
The timetable is not always convenient, by the way. Sometimes there is a
gap of two hours that comes in between the lectures and cannot be used ef-
fectively. But generally the lectures are over at 2 p. m. or at 5.

Everybody is attentive at the lectures on chemistry because we have a
fine lecturer. Some of his lectures are really brilliant. Everybody listens with
profound interest and works hard taking notes of the lecture.

| attend all the lectures and do my best to take notes in a proper way.
Nobody wants to miss a single lecture for missing lectures is a sure way to
fail in your examinations. But everybody dreams to pass them with good
and excellent marks.

After classes | have dinner and go to the reading hall where | read the
books that are recommended by the lecturer and make some additional
notes. It takes me rather a long time to do it. However, it is worth while
writing down everything in full, because then you do not have to read so
much when you go in for your exams and that saves you a lot of time.
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faculty/department
subject

a first year student
academic year
examination session
tuition

hostel

lecture

lecturer

period

timetable

to attend lectures

to miss lectures

to fail in one’s examinations
to pass (take) exams
to be worth one's while
primary school
secondary school
term

course of studies
full-time

part-time

correspondence (extra-mural)

dean

teaching staff
senior student
course

to be good at smth
state exam

a credit test
(student's) record book
research
laboratories
practicals
drawing
handicraft
chemistry

Vocabulary

bakynpTeT

MpeIMET

CTYZEHT MEPBOr0 Kypca
Y4COHBIHN TOT
AK3aMEHAI[MOHHAS CECCHUs
oOy4deHue

OOIIEKUTHE

JEKIUS

JIEKTOP, MPEIOIaBaATEIIb
YPOK, aKaJIEMUYECKUN Yac
pacnucanue

MOCEIIATh JEKIUU
MPOIYCKaTh JICKI[AH
MPOBAIUTH IK3aMEHBI
CIaTh 3K3aMEHBI

CTOUT 3aTPAYCHHBIX YCUIIUN
HavdaJibHas IIKOJIa
CpEeIHsIs KO

CEMECTP

Kypc oOy4eHus

JTHEBHOM

BEYEPHUU

3a0YHBIN

JEKaH

LITAT IPenogaBaTescu
CTapUICKYPCHUK

Kypc

XOpOLIO pa30upaTbCs B 4EM-JIMOO0

rOCyJapCTBEHHBIN dK3aMEH
3adeT

3adeTHas KHUKKA
HCCJIeI0BaHNE
Ja00paTOPHBIC 3aHITHUS
MPaKTUICCKUE 3aHATHS
pUCOBaHHUE, YSPUCHHEC

TpyA
XUMHS
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social subjects OOIICCTBEHHBIC HAYKH

psychology TICUXOJIOTHST

history of education UCTOpHsS 00pa30BaHHMS
physical training du3udecKas KyJIbTypa
reading hall YUTATBHBIA 31

to enter MOCTYyNaTh (B BY3)

to graduate OKaH4YUBaTh (BY3)

Answer the questions.

1. Where do you study?

2. Is the Shukshin Altai State Academy of Education one of the oldest
educational establishments in Altai?

3. What specialists does the Academy train?

4. Are you a first-year student of the Technology and Economics De-
partment (Physics and Mathematics Department)?

5. What subjects do you study?

6. Which is your favourite subject?

7. When do you take your exams?

8. What subjects do you have examinations in?

9. Do any students pay for their tuition?

10. Are all students provided with a hostel?
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TEKCTHBI UIA YTEHUSA U IIEPEBO/JIA 110 HAITPABJIEHUAM

Read and translate 3 texts.
Text 1. The Founding of the United States

About 500 years ago North America was a vast territory inhabited by
Indians who perhaps 20 000 years earlier travelled across a land bridge from
Asia to America where the Bering Strait is today. Icelandic Viking Leif Eric-
son sailed to America around the year 1000. Then in 1492 Christopher Co-
lumbus, an Italian, sailing under the Spanish flag, set out for Asia and dis-
covered a 'New World'. For the next 100 years English, Spanish, Portuguese,
Dutch and French explorers sailed forth looking for the New World, for gold
and riches, for honour and glory.

But North America brought them little glory and less gold, so most ex-
plorers did not stay there. The people who did settle the New World arrived
later, and they came in search of different goals — economic opportunity, re-
ligious and political freedom.

In 1607 the English settlers built the first village which they called
Jamestown in commemoration of King James | of England. Bleak, hard and
lonely immigrants soon founded colonies all along the Atlantic Coast. Over
time settlers from many other nations joined the English in 'America. Ger-
man farmers settled in Pennsylvania, French settled in Canada and Spanish
explorers established missions and settlements in Florida and American
South West. Africans were first brought in Virginia as slaves in 1619. The
settlers cleaned the land for farms, built villages and established local gov-
erning bodies. By 1733 European settlers occupied 13 colonies along the At-
lantic Coast.

A series of conflicts between the British and the French culminated in
French and Indian War (1754-63) in which the Britain with its American co-
lonial allies won the victory. France ceded Canada and the Ohio territories
east of Mississippi River to Britain in the Peace of Paris of 1763.

In the following years the British started imposing new taxes on sugar,
coffee, textiles and other imported goods. The British required the colonists
to house and feed British soldiers. These measures seemed quite fair to the
British politicians who had spent large sums of money to defend their Amer-
ican colonies during the French and Indian War. But the Americans feared
that the new taxes would make trading difficult and that British troops sta-
tioned in the colonies might be used to crush civil liberty which the colonists
had enjoyed, that’s why they insisted that they could be taxed only by their
own colonial assemblies. But the British' Parliament heeded their protest and
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sent customs officers to Boston to collect the tariffs. When the colonists re-
fused to obey, the British sent soldiers to Boston.

Text 2. Studying in the UK

Studying in the UK can be exciting and challenging. It is an opportunity
to get to know a different culture, make friends from many countries, gain
new insights, stretch yourself academically and develop skills that will be
beneficial to your society as well as to yourself. The experience can enrich
your life and enhance your career in many ways.

The academic facilities available to students are of the best modern
standards and include laboratories, libraries, computing facilities and study
areas. To get the best out of your study period, however, it is important to
plan and prepare carefully. Once you have decided to study in the United
Kingdom and have been offered a place at a college, ensure that you:

- have enough money for the course and your living expenses;

- have somewhere to live and know how to get there;

- have obtained entry clearance for the UK, if necessary, and can meet
the requirements of UK immigration control;

- know when you have to register at your college;

- know when you have to pay your fees;

- have made all the necessary arrangements for your family, including
accommodations, if they are coming with you.

Once you are in the UK, it will be extremely difficult, if not impossible,
to obtain extra funds, and you will not be able to pay for your study by work-
ing in the UK.

The climate in Britain might be quite different from your own and can
be very unpredictable. The temperatures are not generally extreme, averag-
ing between 5 C in the winter and 19 C in the summer. You will need warm
clothing and an umbrella! From October to March the weather is often cold
and wet, with the possibility of freezing temperatures, frost and snow. Rain
Is common throughout the year. UK universities and colleges use a range of
teaching methods. You might find a combination of:

LECTURES - given to large groups of students, sometimes up to 200.

SEMINARS - discussions between one member of staff and a small
group of students on a previously arranged topic, which everyone has pre-
pared. Often, one student reads out an essay or seminar paper, then everyone
joins in the discussion.

TUTORIALS - discussions between a member of staff and two or three
students, sometimes only one.
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Text 3
Hanpasnenue Ilegarornueckoe oopazopanue
npodusb Pycckmii si3bIk U JIutepatypa

General Linguistics and the Study of Language

General linguistics may be defined as the science of language. It is de-
sirable to consider the difference between general linguistics as the science
or scientific study of language and the study of individual languages. The lat-
ter study is more familiar to the majority of people, while the study of lin-
guistics, at least, in its present form is less familiar. In studying linguistics
the scholars attempt to answer many questions about the nature of language.
The following are basic:
e how are speech sounds made, and how are they transmitted to, and in-
terpreted by hearers (phonetics)?
e how are words and sentences put together and arranged in a language
(grammar and lexis)?
e how is meaning conveyed in language (semantics)?
e how does language vary in society (sociolinguistics)?

But there are many other important questions that linguistics attempts to
answer, for example:
e how do children learn language: is language learning an innate capacity
in human beings?
e what is the relation of language to the brain? — how and why does lan-
guage vary regionally and in different social contexts
e how and why do languages change in the course of time and how are they
related to one another?
e how is a conversation structured?
e what are the differences between spoken and written language?
e how is language used in different forms of literature (poetry, drama,
prose)?

General linguistics is based on the study of individual languages. There
IS no general linguistics apart from the numerous languages (estimated at
around 3000 spoken in the world). It is impossible to know all languages,
and in practice most linguists concentrate on a limited number of languages
including their own native language. Different languages in all their forms
and manifestations constitute the field of the linguist. Any language, no mat-
ter how many speakers make use of it or what area of the world they occupy
Is a valuable and worthy object of study able to teach him something more

about language in general.
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Hanpagnenue Ilegarornueckoe oopazopanue
npodusib U300pa3urtesibHOE HCKYCCTBO
Hanpasnenue /Iu3aiin

Italian Renaissance Portraits

The beginning of the 16th century brought about a decisive change in
the evolution of Italian portrait art. The great masters of the Cinquecento
placed the portrait in the focus of their artistic activities; opportunities be-
came numerous, and the style of expression became enriched. Although the
secondary application of portraits did not cease, the portrayal of donors on
altar-pieces and frescoes lost its importance as the genre evolved.

The number of commissions for independent portraits grew considera-
bly, and in accordance with the more varied demands of a wider clientele,
the appearance of the portraits also became more varied and richer. In the
place of the shoulder-length representations of the Quattrocento, the half-
length portrait and later the knee-length portrait became fashionable, and
from the second quarter of the century, the full-length portrait. The hands, so
important for characterization, were also carefully drawn into the picture and
the environment and background were presented in a more varied and telling
way. The decisive change, the most important new element as against earlier
portrayal, was a more profound psychology, the rendering of the personality
and emotions of the model beyond his outward features, as first practised by
Leonardo. The posture became bolder, less rigid; the strict, motionless con-
ception was replaced by a freer construction, and in a resting position the
figure suggested dynamism, the body, head and hands looked natural and in-
formal. The painters no longer concentrated on the analysis of details, on
suggesting the textures of various materials; they concentrated on the essen-
tial and neglected secondary elements. The accessories, the dress, the presen-
tation of the environment all served to portray the person depicted more fully
and richly, suggesting his entire personality, his station in the world, his way
of thinking and acting. In 16th century portraits, man figured, as a sensitive
spiritual and social being in his full complexity.

Hanpasienue buosnorus
npodwis buoskossorus

Ecology, Environment, Ecosystem
Ecology certainly isn't a new word. In Greek (“oikos"), it means the
home, the place where we live. And ecology means the science of how all
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living creatures interact within the same environment on the Earth. Yet, "en-
vironment™" and "ecology" are extended to encompass the inseparable uni-
verse. Environmental unity exists everywhere, and the survival of all species
on Earth depends on its continuance. It isn't surprising that today, more and
more people pay attention to a company's environmental reputation before
they buy its products and services, to the problems of recycling the waste
from our homes, schools, or offices; and are willing to pay higher taxes to
make our air and water cleaner.

The ecosystem is the complex web linking animals, plants, air, water
and every other life form in the biosphere. It all hangs together. The system
Is in a "steady state" of dynamic balance, which means that by altering any
one part you affect all the others. The definition suggests that the individual
parts of the ecosystem depend on each other. Humans are only one factor in
the ecosystem. But we set ourselves apart and call all the other factors simply
nature. Humans' attitude to nature can be called chauvinistic, as it is charac-
terized by the highest level of consumerism.

"The frog does not drink up the pond in which he lives", says an Indian
proverb, but people pollute, deteriorate and destroy their home: the air they
breathe, the water they drink or bathe in, they contaminate the soil, misman-
age resources, test weapons, kill and exterminate wildlife, destroy the natural
beauty that surrounds them by the unaesthetic and random erection of build-
ings, produce aggressive noises that impose an enormous stress on the nerv-
ous system, etc. Pollution knows no boundaries, whether it is airborne or wa-
terborne, it is the cause of health hazards for entire population of the world,
for all inhabitants of our planet.

Hanpasnenue Ilegarornueckoe oopazosanue
npoduiu I'eorpadusi; buosorus u I'eorpadpus

International Agreements to Protect Tropical Rainforests

The countries of Central Africa have pledged to protect the future of the
region's rainforests.

The World Wide Fund for Nature (WWF) said the region-wide conser-
vation agreement was a historic milestone for the future of the world's se-
cond largest rainforest.

The vast forests are often termed as the second of the planet's lungs
along with the Amazon rainforest of South America. The new agreement is
intended to revive a previous conservation treaty protecting the forests from
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illegal logging, poachers and ecological destruction. An additional trilateral
agreement between Cameroon, Gabon and Congo

Brazzaville will safeguard some 14.6 million hectares of forest, equiva-
lent to 7.5% of the entire Congo Basin. The tropical rainforest of the Congo
region covers a vast area of some 890,000 sq. miles (2.3 million sg. km). But
at current depletion rates, it is shrinking by more than 8,000 sg. km a year
due to excessive deforestation as a result of widespread illegal logging prac-
tices. The forests are home to more than half of the continents' animal spe-
cies and the entire population of lowland gorillas, as well as providing shel-
ter, food and materials to over 20 million people.

However, in spite of the good intentions of the treaty, the environmental
activist group Greenpeace, said actions must follow. According to a state-
ment released by the organization, corruption and a lack of political will are
increasingly being cited as the principal obstacles to protecting the Congo
Basin's forest resources. lllegal logging in the region is widespread and often
takes place with complete impunity, resulting in the loss of precious flora
and fauna, creates widespread social conflict and causes significant costs to
state treasuries. But fighting illegal logging can only be a first step. Alterna-
tives to industrial logging must be actively explored as it is contributing to
the removal of resources on which millions of people depend.

Hamnpasnenne Ileqarorudyeckoe oopazoBanue
npoduis be3onacHoCTh KU3HEAEATETbHOCTH

From the History of Industrial Hygiene

There has been an awareness of industrial hygiene since antiquity. The en-
vironment and its relation to worker health were recognized as early as the
fourth century BC when Hippocrates noted lead toxicity in the mining indus-
try. In the first century AD, Pliny the Elder, a Roman scholar, perceived
health risks to those working with zinc and sulfur. He devised a face mask
made from an animal bladder to protect workers from exposure to dangerous
gases. In the second century AD, the Greek physician, Galen, accurately de-
scribed the pathology of lead poisoning and also recognized the hazardous
exposures of copper miners to acid fumes.

In 1556, the German scholar, Agricola, advanced the science of industrial
hygiene even further when, in his book De Re Metallica, he described the
diseases of miners and prescribed preventive measures. The book included
suggestions for mine ventilation and worker protection, discussed mining ac-
cidents, and described diseases associated with mining occupations such as
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silicosis. Industrial hygiene gained further respectability in 1700 when Ber-
nardo Ramazzini, known as the father of industrial medicine, published in It-
aly the first comprehensive book on industrial medicine, De Morbis Artifi-
cum Diatriba (The Diseases of Workmen). The book contained accurate de-
scriptions of the occupational diseases of most of the workers of his time.
Ramazzini greatly affected the future of industrial hygiene because he assert-
ed that occupational diseases should be studied in the work environment ra-
ther than in hospital wards.

In England in the 18th century, Percival Pott and his findings on the insid-
ious effects of soot on chimney sweepers forced the British Parliament to
pass the Chimney-Sweepers Act of 1788. The passage of the English Factory
Acts beginning in 1833 marked the first effective legislative acts in the field
of industrial safety. The Acts, however, were intended to provide compensa-
tion for accidents rather than to control their causes. Later, various other Eu-
ropean nations developed workers' compensation acts, which stimulated the
adoption of increased factory safety precautions and the establishment of
medical services within industrial plants.

In the early 20th century in the U.S., Dr. Alice Hamilton led efforts to im-
prove industrial hygiene. She observed industrial conditions first hand and
startled mine owners, factory managers, and state officials with evidence that
there was a correlation between worker illness and exposure to toxins. She
also presented definitive proposals for eliminating unhealthful working con-
ditions. And in 1913, the New York Department of Labor and the Ohio De-
partment of Health established the first state industrial hygiene programs.

Today, nearly every employer is required to implement the elements of an
industrial hygiene and safety, occupational health, or hazard communication
program and to be responsive to the Occupational Safety and Health Admin-
istration (OSHA) and its regulations.

Harmpasnenue Typuszm
npoduss TeXHOJOTrHs W OPraHU3alUs TYPONEPATOPCKUX M TYpareHT-
CKHX yCJIyT

Tourism Development in the Russian Federation
Now tourist industry is one of the most dynamically developing branch-
es of the world economy. According to the World Tourist Organization
(WTO), since 1998 tourism occupies the first place in the world goods and
services export, which surpasses automobile industry, chemical products
manufacturing, food products manufacturing and fuel manufacturing. Medi-
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um tourism growth rate came to 7 % a year during the period from 1950 to
1999, which is much higher than annual growth rate of the world economy
on the whole. According to WTO predictions the growth rate of tourism will
remain the same in the nearest decades.

However despite of high tourist potential, the Russian Federation holds
an insignificant place on the world tourist market. It accounts about 1 % of
the world tourist flow. According to WTO estimates, Russia could potential-
ly accept up to 40 million of foreign tourists a year. Today, however, the
number of foreign guests visiting Russia for business, tourist and personal
purposes comes to only 7.4 million people. Analysis of the present state of
domestic tourism and the level of its development is insufficient by both
gualitative and quantitative characteristics.

Presently the main factors delaying development of tourism in Russian
are: the image of Russia as an unfavorable country for tourism which is cre-
ated by certain foreign as well as domestic mass media; undeveloped tourist
infrastructure, small quality of hotel facilities; lack of conditions favorable
for investments in tourist infrastructure; lack of state non-commercial adver-
tisement of the country's tourist resources abroad; low services quality in all
sectors of tourist industry due to low level of personnel training and lack of
working experience in market economy conditions; discrepancy of price and
quality of hotel allocations.

The main task of tourism development in the Russian Federation is
formation of modern marketing strategy promoting tourist product on both
domestic and international markets. Development and promotion of tourism
in Russia require the followings: information and advertisement programs
on entry and domestic tourism, which includes creation of television and ra-
dio programs for Russia and foreign countries; issuing of catalogues, book-
lets, posters, maps and other advertisement and information printing prod-
ucts; information centers network for foreign and Russian tourists in places
of the biggest tourist flow concentration; introductory trips around Russia's
tourist centers for foreign journalists; presentation of Russia's traveling re-
sources in the main countries directing tourists to Russia.

Effective tourism development will allow increasing dramatically the
flow of foreign tourists coming to Russia and foreign currency inflow into
the country's economy. Priority support of tourism industry development
will provide more effective usage of human, informational, material and
other resources; it will increase the rate of employment among population
and influence to the social and economic development of the country.
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Hanpagsienue 3eMieyCcTPOMCTBO U KaIaCTPhI
npodusii 3eMm1eyCcTPOCTBO, YIPaBJieHNE HEeABUKUMOCTBIO

Rural and Agricultural Land Use Planning

Land use planning can be defined as the systematic assessment of land
and water potential, alternative systems of land use and other physical, social
and economic conditions. The purpose is to select and adopt land use options
which are the most beneficial to land users without degrading the resources
or the environment, together with the selection of measures most likely to
encourage such land uses.

In the broadest meaning of the term, land use planning deals with plan-
ning for all types of land use (rural, urban, industrial, recreational, etc.). Land
use planning involves many aspects of planning such as designing planning
options, evaluation of feasibility (economic, environmental, social impact as-
sessment), providing assistance to decision maker, implementation and
monitoring of plans.

Rural land use planning is concerned with all (economic) activities in ru-
ral areas, such as agriculture, pastoralism, forestry, wildlife conservation and
tourism. Besides evaluation of the potential of different activities, rural land
use planning assists in resolving conflicts of interests between groups of land
users.

Some of the key aspects of agricultural land use planning are physical
and socio-economic ones. Physical aspects involve land evaluation (map-
ping, analysis, suitability matching), identification of opportunities for
change (improve existing land use system, suggest new land use systems),
natural resources management (sustainable land use systems).

The objectives of socio-economic aspects include identification of target
groups, weighting options and connection with other administra-
tion/planning. Such land legislation as access to land, ownership of re-
sources, land reforms are also included in socio-economic aspects as well as
training technical staff, farmers and financial framework like credit schemes
and products marketing.

Land is a limited resource and the misuse of land can lead to such prob-
lem as non-sustainable land use: processes of overexploitation (overgrazing,
deforestation, erosion hazard).

We need to conserve land resources for future use through sustainable
land uses. For successful land use planning it is important to determine the
best use of the land. It is necessary to take into consideration efficiency, eq-
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uity, acceptability and sustainability of the land. At the same time conflicts
of interests between land users should be resolved.

Hanpagnenue Ileqaroruyeckoe oo0pazoBanue
npodusib Ucropusi u IlpaBo

Outline of English History
by S. R. Gardiner
(Extracts)

In the reign of Edward Il1 began what is usually known as the Hundred
Years' War with France. The beginning of the war was caused by two things.
In the first place, the king of England still possessed lands in France (Gasco-
ny), and the king of France coveted a country where the people talked French
though it had never been subject to any of his family before. In the second
place, the French king wished to obtain power in Flanders. At that time it
was very important to England that Flanders should not be in the power of
the French king. It was full of great manufacturing towns, where wool was
made into cloth. Many Englishmen lived and grew rich by shearing sheep
and sending the wool to be made into cloth in Flanders. It was not surprising,
therefore, that they were afraid lest the French king should conquer these
towns and stop their trade with England.

Edward's first victory was in a sea-fight where 30,000 Frenchmen were
killed or drowned. After a little time he won a still greater victory at Crecy.
Just as the English at Senlac continued fighting on foot with axes, so the
French at Crecy continued fighting on horseback. True, the French had a
number of archers, but the latter could not use their weapons because of the
heavy rain. The English bowmen discharged a shower of arrows at the ene-
my. Down went those gay and gallant French horsemen before the shower,
the English knights completing the victory.

To fight bravely was the duty of a knight. But the English knights used
their bravery and strength to plunder and destroy. Poor French peasants had
their cottages burnt, vine-trees cut down, their corn destroyed. Time and
again old men and innocent citizens were brutally killed. In France a bitter
hatred arose against the name of Englishmen, which has only died out in our
time, after 500 years have passed away.

For a long time the land had been cultivated not by labourers who work
for a certain sum of money, but by serfs or villains. These villains were men
who had cottages and lands of their own to cultivate. Many of them had paid
rent not with money, but with work. They had done a certain number of day's
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work for their landlord instead of giving him a certain number of pounds or
shillings. It was now found that the landlords who had come back from
France forced the villains to work very hard for very little pay if any.

Hamnpasnenue Ilenarorudyeckoe oopazoBanue
npoduib JlomkoabHoe 00pa3oBaHue

Pre-school and kindergarten: birth to age 6 or 7

Waldorf schools approach learning in early childhood through imitation
and example. Extensive time is given for guided free play in a classroom en-
vironment that is homelike, includes natural materials and provides examples
of productive work in which children can take part; such an environment is
considered by Waldorf pedagogues to be supportive of the physical, emo-
tional and intellectual growth of the child through assimilative learning. Out-
door play periods are also generally incorporated into the school day, with
the intention of providing children with experiences of nature, weather and
the seasons of the year. Oral language development is addressed through
songs, poems and movement games. These include daily story time when a
teacher usually tells a fairytale, often by heart.

Aids to development via play generally consist of simple materials
drawn from natural sources that can be transformed imaginatively to fit a
wide variety of purposes. Waldorf dolls are intentionally made simple in or-
der to allow playing children to employ and strengthen their imagination and
creativity. Waldorf schools generally discourage kindergarten and lower
grade pupils being exposed to media influences such as television, computers
and recorded music, as they believe these to be harmful to children's devel-
opment in the early years.

The education emphasizes early experiences of daily, weekly and annual
rhythms, including seasonal festivals drawn from a variety of traditions.
Though Waldorf schools in the Western Hemisphere have traditionally cele-
brated Michaelmas and Martinmas in the autumn, Christmas in winter, East-
er and May Day in the spring, and St. John's Day in summer, such schools
are now incorporating an increasingly wide range of cultural and religious
traditions, and schools located where Jewish, Buddhist, or Islamic traditions
are dominant celebrate festivals drawn from these cultures.
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Hanpagnenue Ilegarornueckoe oopazopanue
npoduis HauajabHoe oOpa3oBaHue
Elementary education in the USA

In the United States, authority to regulate education resides constitution-
ally with the individual states. The direct authority of the U.S. Congress and
the federal Department of Education is essentially limited to regulation and
enforcement of federal constitutional rights. Great indirect authority is exer-
cised through federal funding of national programs and block grants; but
there is no obligation upon any state to accept these funds, and the US gov-
ernment otherwise may propose but not enforce national goals, objectives
and standards, which generally lie beyond its jurisdiction.,

Nevertheless, education has had a relatively consistent evolution
throughout the United States. All states have historically made a distinction
between two genres of K-12 education and three genres of K-12 school. The
genres of education are primary and secondary; and the genres of school are
elementary school, middle or junior high school, and high school (historical-
ly, "senior" high school to distinguish it from the junior school).

Primary education (or "primary school” meaning "primary education™)
still tends to focus on basic academic learning and socialization skills, intro-
ducing children to the broad range of knowledge, skill and behavioral ad-
justment they need to succeed in life - and, particularly, in secondary school.
Secondary education or secondary school has always focused on preparing
adolescents for higher education or/and for careers in industries, trades or
professions that do not require an academic degree.

The elementary school has always been the main point of delivery for
primary education; and the (senior) high school has always been the focal
point of secondary education. Originally, elementary school was synony-
mous with primary education, taking children from Kindergarten through
grade 8; and secondary school was entirely coextensive with the high school
grades 9-12. This system was the norm in America until the years following
World War I, because most children in most parts of what was then the most-
ly rural United States could go no further than Grade 8. Even when the high
schools were available, they were often not accessible.

As the population grew and became increasingly urban and suburban in-
stead of rural, the one-room schoolhouse gave way to the multi-room
schoolhouse, which became multiple schools. This produced the third genre
of school - the junior high school - which was designed to provide transition-
al preparation from primary school to secondary school, thus serving as a
bridge between the elementary school and the high school. Elementary
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schools typically operated grades Kindergarten through 6; the junior high
school, often housed in the same building as the senior high school, then
covered grades 7 through 9; and the senior high school operated grades 10
through 12. At the same time, grade 9 marked the beginning of high school
for the purpose GPA calculation.

It was typical during this period for state departments of education to
certify (in California, "credential) teachers to work in either primary or sec-
ondary education. A Primary School Certificate qualified the holder to teach
any subject in grades K through 8, and his/her major and minor subjects in
grade 9. A Secondary School Certificate qualified the holder to teach any
subject in grades 7 and 8, and his/her major and minor subjects in grades 9
through 12. Certain subjects, such as music, art, physical, and special educa-
tion were or could be conferred as K through 12 Teaching Certificates.

By the late 1960s, the lines of transition between primary and secondary
education began to blur, and the junior high school started to get replaced by
the middle school. This change typically saw reassignment of grade 9 to the
(senior) high school, with grade 6 reassigned to the middle school with
grades 7 and 8. Subsequent decades in many states have also seen the rea-
lignment of teacher certification, with grade 6 frequently now included on
the secondary teaching certificate. Thus, whereas 20th century American ed-
ucation began with the elementary school finishing at grade 8, the 21st cen-
tury begins with the American elementary school finishing at grade 5 in
many jurisdictions.

Nevertheless, the older systems do persist in many jurisdictions. While
they are in the minority today, there are still school districts which, instead of
adopting the "middle school", still distinguish between junior and senior high
schools. Thus, high schools can be either 9-12, which is most common, or
10-12.

Hanpasnenue Ilenarornueckoe oopazoBanue
npoduiis Puznyeckas KyJbTypa

P.E. Worldwide
In Korea, it is mandatory for pupils to take 3hours of PE through prima-
ry and secondary schools. Students really want to get good grades in PE be-
cause universities look to how good he/she did in PE.
In Portugal, pupils from primary school could optionally join PE as ex-
tra-curricular activities. Since middle school to secondary school the pupils
has to participate in PE classes 2 hours a week.
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In Singapore, pupils from primary school through junior colleges are re-
quired to have 2 hours of PE every school week, except during examination
seasons. Pupils are able to play games like football, badminton, ‘captain's
ball” and basketball during most sessions. Unorthodox sports such as touch-
ball, fencing and skateboarding are occasionally played. In more prestigious
secondary schools and in junior colleges, sports such as golf, tennis, shoot-
ing, and squash are played. A compulsory fitness exam, NAPFA, is conduct-
ed in every school once every year to assess the physical fitness of the pu-
pils. Pupils are given a series of fitness tests (Pull-ups/ Inclined pull-ups for
girls, standing broad jump, sit-ups, sit-and-reach and 1.6 km for primary [10-
12 year-olds]/2.4 km for secondary and junior college levels [13-18 year-
olds]). Students are graded by gold, silver, bronze and fail. NAPFA for pre-
enlistees serves as an indicator for an additional 2 months in the country's
compulsory national service if they attain bronze or fail.

In Malaysia, pupils from primary schools to secondary schools are ex-
pected to do 2 periods or 1 hour of PE throughout the year except a week be-
fore examination. In most secondary schools, games like badminton, sepak
takraw, football, basketball and tennis are available. Pupils are allowed to
bring their own sports equipment to the school with the authorization of the
teacher. In most secondary schools, physical exams are rarely done, schools
record pupils' heights, weights and how many push-ups they can do.

In Scotland, pupils are expected to do at least two periods of PE in first,
second, third and fourth year. In fifth and sixth year, PE is voluntary. Some
countries include Martial Arts training in school as part of Physical Educa-
tion class. These Filipino children are doing karate. In the Philippines, some
schools have integrated martial arts training into their Physical Education
curriculum. In England, pupils are expected to do two hours of P.E. a week
in Year 7, 8 and 9 and at least 1 in year 10 and 11. In Wales, pupils are ex-
pected to do only one hour of PE per fortnight. In Poland, pupils are ex-
pected to do at least three hours of PE a week during primary and secondary
education. Universities must also organize at least 60 hours of physical edu-
cation classes at undergraduate courses.

Hanpagsnenue Ilenarornyeckoe odopa3zoBanme
npodwis TexHosaorus

Composite Materials
The combinations of two or more different materials are called compo-
site materials. They usually have unique mechanical and physical properties
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because they combine the best properties of different materials. For example,
a fibre-glass reinforced plastic combines the high strength of thin glass fi-
bres with the ductility and chemical resistance of plastic. Nowadays compo-
sites are being used for structures such as bridges, boat-building etc.

Composite materials usually consist of synthetic fibres within a matrix, a
material that surrounds and is tightly bound to the fibres. The most widely
used type of composite material is polymer matrix composites (PMCs).
PMCs consist of fibres made of a ceramic material such as carbon or glass
embedded in a plastic matrix. Usually the fibres make up about 60 per cent
by volume. Composites with metal matrices or ceramic matrices are called
metal matrix composites (MMCs) and ceramic matrix composites
(CMCs), respectively.

Continuous-fibre composites are generally required for structural appli-
cations. The specific strength (strength-to-density ratio) and specific stiff-
ness (elastic modulus-to-density ratio) of continuous carbon fibre PMCs, for
example, can be better than metal alloys have. Composites can also have
other attractive properties, such as high thermal or electrical conductivity and
a low coefficient of thermal expansion.

Although composite materials have certain advantages over convention-
al materials, composites also have some disadvantages. For example, PMCs
and other composite materials tend to be highly anisotropic — that is, their
strength, stiffness, and other engineering properties are different depending
on the orientation of the composite material. For example, if a PMC is fabri-
cated so that all the fibres are lined up parallel to one another, then the PMC
will be very stiff in the direction parallel to the fibres, but not stiff in the per-
pendicular direction. The designer who uses composite materials in struc-
tures subjected to multidirectional forces, must take these anisotropic proper-
ties into account. Also, forming strong connections between separate compo-
site material components is difficult.

The advanced composites have high manufacturing costs. Fabricating
composite materials is a complex process. However, new manufacturing
techniques are developed. It will become possible to produce composite ma-
terials at higher volumes and at a lower cost than is now possible, accelerat-
ing the wider exploitation of these materials.

The Sewing Machine

The sewing machine is the centre for many creative hours of sewing ac-
tivity. There are some principle parts common to all modern sewing ma-
chines. The parts may look different on different models and they may have
slightly different locations.
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There are many types of home sewing machines. Different models allow
you to sew in one, two or three directions — forward, backward and side-to-
side. The stitches formed may be straight, zigzag or automatic. An automatic
stitch combines forward, backward and side-to-side stitches into a specific
design. The design is repeated and forms a pattern. Automatic or reverse-
cycle stitches are useful for hemming and decorating.

Basically a sewing machine is used to join together some pieces of mate-
rial or to stitch a decoration onto a fabric. It sews a stitch, moves the fabric
and sews the next stitch. There are sewing machines that will sew together
items like shoes, tents and sails. Can you imagine things like that being sewn
together by hand? Using machines for sewing has made the process much
easier and faster. At top speed the home sewing machine can sew about 700
to 1.100 stitches per minute.

Sewing machine needles come in a variety of styles and sizes. The cor-
rect needle choice depends mostly on the fabric you have selected. Sharp
points, used for woven fabrics, are designed to slip between the loops of knit
fabric rather than pierce and possibly damage the fabric. Universal points are
designed to work on both woven and knitted fabrics. The size of the needle is
designated by a number. A larger number means the needle is thicker and
that it is appropriate for use with heavier fabrics and heavier threads.

Stitches are made by locking the upper thread with a lower thread, car-
ried on a bobbin. Bobbin thread tension is controlled by a spring on the bob-
bin case, which may be built in or removable.

A general-purpose foot, probably the one you will use most often, has a
wide opening to accommodate the side-to-side movements of the needle in
all types of stitches. It is also suitable for most straight stitching. A zipper
foot is used to insert zippers or to stitch any seam that has more bulk on one
side than the other. For some sewing machines, the zipper foot is stationary,
requiring you to move the needle position to the right or left.

For other styles, the position of the zipper foot itself is adjustable. A
special purpose or embroidery foot has a grooved bottom that allows the foot
to ride smoothly over decorative stitches or raised cords.

A walking foot feeds top and bottom layers at equal rates, allowing you
to more lazily match patterns or stitch bulky layers, as in quilted projects.

Inserting the needle you should loosen the needle clamp. After selecting
the appropriate needle, insert it into the machine as high as it will go. The
grooved side of the needle faces forward, if your bobbin gets inserted from
the front or top. It faces to the left, if your bobbin gets inserted on the left.
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The machine forms stitches by interlocking the bobbin thread with the
needle thread. Every time the needle goes down into the fabric, a sharp hook
catches the needle thread and wraps the bobbin thread around it. Imagine this
little tug-of-war. If the needle thread tension is “stronger” than the bobbin
thread tension, the needle thread pulls the bobbin thread through the top. If
the bobbin thread tension is “stronger”, it pulls the needle thread through to
the bottom. When the tensions are evenly balanced, the stitch will lock exact-
ly half way between the top and bottom of the layers being sewn, which is
right where you want it.

HanpaBnenne MeHeaKMeHT

npopunn UupopmaumoHnbiii MeHea:kMeHT, I[Ipou3BOACTBEeHHBIH Me-
HeXKMEHT

Hanpasnenue Ilpodeccuonanbuoe 00ydeHue

npoduiis IKOHOMHUKA U yIIPaBJIeHUe

Macroeconomics

The word macroeconomics means economics in the large. The
macroeconomist’s concerns are with such global questions as total
production, total employment, the rate of change of overall prices, the rate of
economic growth, and so on. The questions asked by the macroeconomist are
in terms of broad aggregates — what determines the spending of all
consumers as opposed to the microeconomic question of how the spending
decisions of individual households are made; what determines the capital
spending of all firms combined as opposed to the decision to build a new
factory by a single firm; what determines total unemployment in the
economy as opposed to why there have been layoffs in a specific industry.

Macroeconomists measure overall economic activity; analyze the
determinants of such activity by the use of macroeconomic theory: forecast
future economic activity; and attempt to formulate policy responses designed
to reconcile forecasts with target values of production, employment, and
prices.

An important task of macroeconomics is to develop ways of aggregating
the values of the economic activities of individuals and firms into
meaningful totals. To this end such concepts as gross domestic product
(GDP), national income, personal income, and personal disposable income
have been developed.

Macroeconomic analysis attempts to explain how the magnitudes of the
principal macroeconomic variables are determined and how they interact.
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And through the development of theories of the business cycle and economic
growth, macroeconomics helps to explain the dynamics of how these
aggregates move over time.

Macroeconomics is concerned with such major policy issues as the
attainment and maintenance of full employment and price stability.
Considerable effort must first be expended to determine what goals could be
achieved. Experience teaches that it would not be possible to eliminate
inflation entirely without inducing a major recession combined with high
unemployment. Similarly, an overambitious employment target would
produce labor shortages and wage inflation.

During the 1960s it was believed that unemployment could be reduced
to 4 percent of the labor force without causing inflation. More recent
experience suggests that reduction of unemployment to 5.5 percent of the
labour force is about ss well as we can do.

Hanpasnenue Ilpodeccuonanbuoe 00ydeHue
npodusib Tpancmopt

Construction of an Automobile

The primary components of a car are the power plant, the power trans-
mission, the running gear, and the control system. These constitute the chas-
sis, on which the body is mounted.

The power plant includes the engine and its fuel, the carburetor, ignition,
lubrication, and cooling systems, and the starter motor.

The Engine

The greatest number of cars uses piston engines. The four-cycle piston
engine requires four strokes of the piston per cycle. The first downstroke
draws in the petrol mixture. The first upstroke compresses it. The second
downstroke — the power stroke — following the combustion of the fuel, sup-
plies the power, and the second upstroke evacuates the burned gases. Intake
and exhaust valves in the cylinder control the intake of fuel and the release of
burned gases. At the end of the power stroke the pressure of the burned gases
in the cylinder is 2.8 to 3.5 kg/sg. cm. These gases escape with the sudden
opening of the exhaust valve. They rush to a silencer (muffler), an enlarged
section of piping containing expanding ducts and perforated plates through
which the gases expand and are released into the atmosphere.

Greater smoothness of operation of the four-cycle engine were provided
by the development of the four-cylinder engine, which supplies power from
one or another of the cylinders on each stroke of the cycle. A further increase
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in power and smoothness is obtained in engines of 6,8,12, and 16 cylinders,
which are arranged in either a straight line or two banks assembled in the
formof a V.

Carburation

Air is mixed with the vapour of the petrol in the carburetor. To prevent
the air and the carburetor from becoming too cold for successful evaporation
of the fuel, the air for the carburetor is usually taken from a point close to a
heated part of the engine. Modern carburetors are fitted with a so-called
float-feed chamber and a mixing or spraying chamber. The first is a small
chamber in which a small supply of petrol is maintained at a constant level.
The petrol is pumped from the main tank to this chamber, the float rising as
the petrol flows in until the desired level is reached, when the inlet closes.
The carburetor is equipped with such devices as accelerating pumps and
economizer valves, which automatically control the mixture ratio for effi-
cient operation under varying conditions. Level-road driving at constant
speed requires a lower ratio of petrol to air than that needed for climbing
hills, for acceleration, or for starting the engine in cold weather. When a mix-
ture extremely rich in petrol is necessary, a valve known as the choke cuts
down the air intake, permitting large quantities of unvaporized fuel to enter
the cylinder.

Hanpasnenue Ilenarornueckoe od0pasoBanme
npodpuin Uudopmaruka, Matematuka u Undopmaruka

Net Origin

In the 1960s, researchers began experimenting with linking computers.
They wanted to see if computers in different locations could be linked using
a new known as packet switching. This technology, in which data meant for
another location is broken up into little pieces, each with its own “forwarding
address” had the promise of letting several users share just one communica-
tions line. Their goal was not the creation of today’s international computer-
using community, but the development of a data network that could survive a
nuclear attack.

Previous computer networking efforts had required a line between each
computer on the network, sort of like a one-track train route. The packet sys-
tem allowed creating data highway. Each packet was given the computer
equivalent of a map and a time stamp, so that it could be sent to the right des-
tination, where it would then be reassembles into a message the computer or
a human could use.
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This system allowed computers to share data and researchers to ex-
change electronic mail, or e-mail. In itself, e-mail was something of a revolu-
tion, offering the ability to send detailed letters at the speed of a phone call.

As this system grew, some college students developed a way to use it to
conduct online conferences. These started as science-oriented discussions,
but they branched out into virtually every other field, as people recognized
the power of being able to “talk” to hundreds, or even thousands, of people
around the country.

In the 1980s, this network of networks, which became known as the In-
ternet, expanded at a phenomenal rate. Hundreds, then thousands of colleges,
research companies and government agencies began to connect their com-
puters to this worldwide Net. Some companies unwilling to pay the high
costs of the Internet access (or unable to meet strict government regulations
for access) learned how link their own system to Internet, even if “only” for
e-mail and conferences. Some of these systems began offering access to the
public. Now anybody with a computer and modem, persistence and a small
amount of money could tap into the world.

Hanpasnenue Ilcuxosoro-negarornyeckoe oo0pasoBaHue
npoduiib Ilcuxosiorust u counajbHasi MeAaroruka

Alleviating Poverty — From the Pedagogy of the Individual to the Collec-
tive

Based on the educational ideas of Rousseau, Pestalozzi and Frobel, the
German head teacher Friedrich Diesterweg (1790 — 1866) emphasized the
social relevance of pedagogy in fighting social inequalities. For him social
pedagogy was "educational action by which one aims to help the poor in so-
ciety". Through the contribution of Diesterweg and other thinkers, such as
Friedrich Schleiermacher, pedagogy took on a more social role, one of com-
munity education that also occurs in later writers like Paulo Freire and John
Dewey.

Although pedagogy was early on concerned with changing social condi-
tions through education — Rousseau is most famous for his Social Contract
(1762) — its primary focus had been on the individual and his or her upbring-
ing, which Rousseau had aimed to protect from the negative influences of
society. Pedagogic thinkers like Pestalozzi and later on Montessori followed
in his tradition of developing a child-centred pedagogy, which was increas-
ingly criticised by an emerging school of thought that promoted a pedagogy
focused on the collective, on the community and how to use pedagogic ideas
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for social betterment — or a social pedagogy, as the German educationalist
Karl Mager had written in 1844 for the first time.
Social Pedagogy

One of the first key thinkers, Paul Natorp, “claimed that all pedagogy
should be social, that is, that in the philosophy of education the interaction of
educational processes and society must be taken into consideration”. His so-
cial pedagogic theories were influenced by Plato’s doctrine of ideas, together
with Immanuel Kant’s categorical imperative of treating people as subjects
in their own rights instead of treating them as means to an end, and Pestaloz-
zi’s method.

In the 1920s, with influential educationalists such as Herman Nohl,
German social pedagogy was interpreted from a hermeneutical perspective,
which acknowledged that an individual’s life and their problems can only be
understood through their eyes and in their social context, by understanding
how the individual interacts with their social environment.

Following World War 1l and the experiences within National Socialism
that exposed the dangers of collective education in the hands of a totalitarian
state, social pedagogy “became more critical, revealing a critical attitude to-
wards society and taking the structural factors of society that produce social
suffering into consideration”. Consequently, contemporary social pedagogy
in Germany is as a discipline linked more closely to social work and sociolo-
gy than to psychology.

Due to different historical developments and cultural notions, social
pedagogy has very different traditions in other countries, although these are
connected through the overarching core principles of social pedagogy. And
even within one country, there is not the pedagogic approach - within the
general discipline pedagogy we can distinguish various approaches. Some of
these are named after key thinkers like Frobel or Montessori who have creat-
ed a very specific pedagogic concept for the context of their work, while oth-
ers are termed according to the medium they are utilising, such as adventure,
play, circus, music, or theatre pedagogy.
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Hanpagnenue Ilcuxosioro-negarornyeckoe o0pasoBaHue

npodunu Ilcuxosiorusi oopazoBanus, CnenuajbHas MeJaroruka M Mncu-
X0JIOTUs

Harmpasnenue Ilenxosiorus

The History of Cognitive Psychology

In Western civilization, interest in human cognition can be traced to the
ancient Greeks. Plato and Avristotle, in their discussions of the nature and
origin of knowledge, speculated on memory and thought. These early discus-
sions, which were essentially philosophical in nature, eventually developed
into a centuries-long debate. The two positions were empiricism, which held
that all knowledge comes from experience, and nativism, which held that
children come into the world with a great deal of innate knowledge. This de-
bate intensified in the seventeenth, eighteenth, and nineteenth centuries.
Though the arguments were at their core philosophical, they frequently
slipped into psychological speculations about human cognition.

During this long period of philosophical debate, such sciences as astron-
omy, physics, chemistry, and biology developed markedly. Curiously, no at-
tempt was made to apply the scientific method to the understanding of hu-
man cognition; this understanding did not take place until the end of the
nineteenth century. Certainly, no technical or conceptual barriers existed to
prevent the study of cognitive psychology earlier. But cognitive psychology,
like many other sciences, suffered because of our egocentric, mystical, and
confused attitude about ourselves and our own nature. It had seemed incon-
ceivable before the nineteenth century that the workings of the human mind
could be susceptible to scientific analysis. As a consequence, cognitive psy-
chology as a science is only a little more than 100 years old and lags far be-
hind many other sciences.

Psychology in America

Introspection was getting into trouble on the continent. Different labora-
tories were reporting different types of introspections-each type matching the
theory of the particular laboratory from which it emanated. It was becoming
clear that introspection did not give a clear window into the workings of the
mind. Much that was important in cognitive functioning was not open to
conscious experience.

The drawbacks of the introspective method set the groundwork for the
great behaviorist revolution in American psychology, which occurred around
1920. Behaviorism held that psychology was to be entirely concerned with
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external behavior and was not to try to analyze the workings of the mind that
underlay this behavior.

Behaviorism never produced detailed or adequate accounts of complex
cognitive functioning. It was possible (although probably erroneous) to ex-
plain many phenomena in terms of associations between stimuli and re-
sponses, but it made little or no sense to attempt to account for our
knowledge of a complex system such as language in stimulus-response
terms. Precisely the same was true of attempts by Behaviorists to account for
cognitive activities such as creativity and problem solving.

Nevertheless, in both the introspectionist and the behaviorist programs,
we see the human mind struggling with the effort to understand itself.

Hanpasnenune CounajibHas padora
npoduiib IlcuxocounanbHasi paéora ¢ HaceJleHHEM

Training, Other Qualifications and Advancement in the USA

A bachelor's degree is the minimum requirement for entry into the occu-
pation, but some positions require an advanced degree. All states and the
District of Columbia have some licensure, certification, or registration re-
quirement; but these regulations vary.

Education and training. A bachelor's degree in social work (BSW) is the
most common minimum requirement to qualify for a job as a social worker;
however, majors in psychology, sociology, and related fields may qualify for
some entry-level jobs, especially in small community agencies. Although a
bachelor's degree is sufficient for entry into the field, an advanced degree is
required for some positions. A master's degree in social work (MSW) is typi-
cally required for positions in health and school settings and for clinical
work, as well. Some jobs in public and private agencies may require an ad-
vanced degree, such as an MSW with a concentration in social services poli-
cy or administration. Supervisory, administrative, and staff training positions
usually require an advanced degree. College and university teaching posi-
tions and most research appointments normally require a doctorate in social
work (DSW or Ph.D.).

As of June 2009, the Council on Social Work Education accredited 468
bachelor's programs and 196 master's programs. The Group for the Ad-
vancement of Doctoral Education listed 74 doctoral programs in social work
(DSW or Ph.D.) in the United States. Bachelor degree programs prepare
graduates for direct service positions, such as caseworker, mental health as-
sistant, group home worker and residential counselor. These programs in-
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clude courses in social work values and ethics, dealing with a culturally di-
verse clientele and at-risk populations, promotion of social and economic
justice, human behavior and the social environment, social welfare policy
and services, social work practice, social research methods, and field educa-
tion. Accredited programs require a minimum of 400 hours of supervised
field experience.

Master's degree programs prepare graduates for work in their chosen
field of concentration and continue to develop the skills required to perform
clinical assessments, manage large caseloads, take on supervisory roles, and
explore new ways of drawing upon social services to meet the needs of cli-
ents. Master's programs usually last 2 years and include a minimum of 900
hours of supervised field instruction or internship. A part-time program may
take 4 years. Entry into a master's program does not require a bachelor's de-
gree in social work, but courses in psychology, biology, sociology, econom-
ics, political science, and social work are recommended. In addition, a se-
cond language can be very helpful.

Licensure. All states and the District of Columbia have licensing, certifi-
cation, or registration requirements regarding social work practice and the
use of professional titles. Most States require 2 years or 3,000 hours of su-
pervised clinical experience for licensure of clinical social workers. Due to
some limitations on what settings unlicensed social workers may work and
some variation in the requirements to obtain a license, those interested in be-
coming a social worker should research requirements in their State.

Other qualifications. Social workers should be emotionally mature, ob-
jective, and sensitive to people and their problems. They must be able to
handle responsibility, work independently, and maintain good working rela-
tionships with clients and coworkers.

Certification and advancement. Advancement to supervisor, program
manager, assistant director, or executive director of a social service agency
or department usually requires an advanced degree and related work experi-
ence. Other career options for social workers include teaching, research, and
consulting. Some of these workers help formulate government policies, by
analyzing and advocating policy positions in government agencies, in re-
search institutions, and on legislators' staffs.

Some social workers go into private practice. Most private practitioners
are clinical social workers who provide psychotherapy, usually paid for
through health insurance or by the client themselves. Private practitioners
must have at least a master's degree and a period of supervised work experi-
ence. A network of contacts for referrals also is essential.

132



HPUJIOXKEHUA

Tadauua HenmpaBUJIbHBIX IJ1ar0JI0B

Infinitive Past simple Participle 11 IlepeBona
be was, were been OBITH
become became become CTaHOBUTKCS
begin began begun HAYMHATH(Cs)
break broke broken JIOMaTh
bring brought [bro:t] | brought IPUHOCUTH
build built [bilt] built CTPOUTH
buy bought [bo:t] bought KYITUTh
catch caught  [ko:t] caught 0MMaTh, JIOBUTh
choose chose chosen BHIOMPATH
come came come HPUXOIUTh
cost cost cost CTOUTh
cut [kAt] cut cut pesaThb
do did done [dAn] | menaTh
drink drank drunk TUTh
drive drove driven  [drivn] | BecTn MamuHy, pyJIUTh
eat ate eaten eCTh
fall fell fallen aaaTh
feel felt felt qyBCTBOBATh
find found [faund] | found HaXOUTh
fly flew [flu:] flown JeTaTh
forget forgot forgotten 3a0bIBaThH
get got got I10JIy4aTh
give gave given JaBaTh
go went gone UJITU, YXOJIUTh
have had had UMETh
hear heard [ho:d] heard [ho:d] | cibrmraTh
hold held held JePKaTh
keep kept kept JepKaTh, XPaHUTh
know knew [nju:] known 3HATH
learn learnt learnt yUHUTH (Cs1)
leave left left OCTaBJIATh, IOKUIATH
let let let TI03BOJISITh, Pa3peiaTh
light lit lit 3QKHUTATh
lose lost lost TEPSITh, IPOUTPHIBATH
make made made JenaTh
mean meant  [ment] |meant [ment] | umers B BHIy, 3HAYNUTH
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meet met met BCTpeuaThb(csl)

put put put [10JIOXKUTh, KJIACTh
read [ri:d] read [red] read [red] | guraTh

run ran run OexaTh, OeraThb

say said [sed] said CKa3aTh

see saw [so:] seen BUJICTh

sell sold sold IPOJaBaTh

send sent sent MOCBhUIATh, OTIPABJIATH
show showed shown IIOKa3bIBaTh

shut shut shut 3aKphIBATh

sing sang sung ETh

sit sat sat CUJETh

sleep slept slept craTh

speak spoke spoken pasroBapuBaTh

spend spent spent TPAaTHUTh, TPOBOIUTH
stand stood stood CTOSTH

swim swam swum ITaBaTh

take took taken opartb

teach taught  [to:t] taught  [to:t] | yuuTs, mpenomaBath
tell told told paccka3biBaTh, CKa3aTh
think thought [0o:t] thought [0o:t] | nymarh

understand understood understood IOHUMATh

win won [WAnN] won [WAn] | mobexaaTh, BRIMTPHIBATH
write wrote  [rout] written  [ritn] | mucathb
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